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FOREWORD

Illiteracy is a serious obstacle to the establishment of a social 
order based on equality, justice and freedom. Growth and develop­
ment together with social justice is not possible without a literate 
population. Democratic institutions cannot be built, sustained and 
nurtured without the large number of people being able to read and 
write and understand their rights and duties.

If the curse of illiteracy is to be removed, a massive campaign 
should be launched. Assistance of universities, colleges and schools 
should be enlisted for this purpose. Political leadership, employers, 
trade unions, farmers’ organisations, social-welfare agencies must all 
join hands to eradicate illiteracy and promote programmes of 
functional literacy.

In this noble but difficult task, properly trained and motivated 
youngmen and women with dedication and devotion are needed. 
These would need constant guidance and renewal. To serve their 
need the Association, with the financial assistance from the Ministry 
of Education, has brought out this Manual for Adult Literacy 
Teachers with the objectives of providing them with the tools for 
doing their job better. Shri Nekirara Gupta, with a life-time of 
experience has written this book based upon his practical experience 
of nearly 30 years. It is our hope that the book will serve some 
useful purpose in the great campaign against illiteracy.

S. C. Dutta 
Hony. General Secretary 

Indian Adult Education Association
Shafiq Memorial 
17-B, Indraprastha Marg, 
New Delhi 
March 22, 1971



INTRODUCTION

The end of all knowledge must be the building of character. 
Literacy is not the end of education nor even its beginning. It is one 
of the means whereby men and women can be educated.

Mass illiteracy is India’s sin and must be liquidated. Short 
unrelated literacy courses will not help. The relapse is bound to 
occur after the short courses. The relapse can only be prevented by 
correlating the teaching to the learners’ daily life needs. They must 
have the knowledge given to them which they must use daily and it 
must not be thrust upon them. They must have the appetite for it. 
Something that they neither want nor appreciate will not inspire the 
learners and will not be acceptable.

These are some of the fundamental principles that are involved 
in the education of the adults. All adult literacy teachers need 
properly realise and understand these to be able to develop the 
necessary techniques for successful performance of their task. A 
literacy teacher without the understanding of the fundamental 
principles and techniques of adult education will be like a mason 
without his tools.

It is with the objective of providing adult literacy teachers 
with the tools they would need for doing their job, that this manual 
has been designed and produced.

Much of what has been said is based upon practical field ex­
perience and will certainly be of great avail to those who take up the 
work of adult literacy and adult education with sincerity and devotion. 
Eradication of adult illiteracy and the spread of enlightenment is a 
sacred duty to perform but calls for great perseverance and imagina­
tion on the part of the teachers.

Our grateful thanks are due to all those writers and organisers 
whose work and experiences we have utilised in the preparation of 
the manual and whose kind acceptance for making use of the material 
we considered as implied.

We hope the manual will provide sufficient guidance to all 
those who care to benefit from the experiences of others and persue 
their programmes with understanding and tolerance.



y, s'H'.IP*' ■

!

■ f

CONTENTS

iiiForeward 
Introduction

I. Why Adult Literacy 

Magnitude of the Problem of Illiteracy

3. Processes of Adult Learning

4. Organisation of Adult Literacy Classes

5. Reading Materials for Adult Literacy Classes 

■6. Methods of Adult Literacy
7. Audio-visual Aids in Adult Literacy and Adult Education 72

8. Role of Libraries in Adult Literacy and Adult Education 86

9. Adult Literacy—a Team Work 

10. Example is Better than Precept

II. Follow-up Programmes

12. Testing the Progress of the Learners

13. Adult Literacy Records

V

I

9
20
34
451 ' 56I

98
104
125
135
155

Annexures
1. Outline Syllabus of Functional Literacy

2. Statistics of Literacy in India

3. Educative Group Songs

162
I 171

s 176

-4

i



CHAPTER 1

Why Adult Literacy?

We are glad you have decided to teach the adults to read and 
write. You are aow pledged to work for liquidation of illiteracy 
from among the adult population of the country and we most 
heartily welcome you to the fold of adult educators.

Yes, you deserve to be welcomed. You have after all taken 
up a difficult mission. We are sure you have done so after fully 
understanding the complexities of the problem and your task to 
overcome these. Your work will demand a great effort on your 
part, effort involving sacrifice and service. Your work will be 
exacting but you will enjoy it. It may on occasions bring frus­
tration and disappointment, but you should keep up courage and 
face the situation with patience and understanding. There is no 
cause to be disheartened although at times the situation may be 
discouraging.

The adults may not like to learn reading and writing. They 
may feel, it is of little avail to them. It may not interest them. 
It may be beyond their understanding. They may question or 
suspect your motive in making them learn reading and writing. 
You have to convince them. You have to develop in them the 
desire to learn. Without desire there will be no action. They will 
be new to you and you to them. The acquaintance between you 
has to develop and grow. The two have to become one. You 

be asked to work in the interior areas completely cut off frommay
familiar places. You may not have a comfortable residence and 
living may be difficult. Do not lose heart and remember to do in 
Rome as the Romans do. This will bring you love and reverence. 
The adult learners will accept you as their own.

Yes, you may have to pass through difficult times and be out 
of pocket. May be you joined the mission for amassing wealth or 
because you could get no other employment. You might have 
been mistaken in doing so. 
work is the work itself. The remuneration will just sustain you. 
But it was not for money that you started teaching adults and open 
before them the world of letters. It was for the service of the

This is a mission where reward of
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neglected or the defaultiog and their development should give you 
satisfaction and happiness. There can be no better reward than 
this. The best way to love God is to love one’s fellow beings.

Illiteracy is a curse. It is withholding the development of 
the individual, the society and the nation. Democracy can func­
tion successfully when the citizens are socially conscious, politically 
enlightened and mentally well-informed. An illiterate can be none 
of these. You are determined to make everybody literate for 
functioning effectively in society and you will certainly succeed.

The adults may be irregular and unpunctual. Their preoccu­
pations in family life, sometimes their indifference and sometimes 
their frustration may hold them up. You have to study the cause 
and set things right. The progress in learning may be slow. Your 
effort may not bear the desired fruit and a good many of them 
may not come upto the mark. They may feel disappointment and 
drop out. This may result in relapse into illiteracy. Even those 
who complete the course may not continue reading. There may be 
no facilities. Literacy without practice will die out and you will 
feel, your effort is wasted.

I1*

Such are the inherent difficulties of the programme, you have 
chosen to implement. There is nothing unusual about it. You 
need not be scared away from the chosen path. This is not to 
frighten you but to prepare you for the job. Forewarned is fore­
armed and a teacher should start work after getting equipped. 
This is only to equip you for successful functioning.

The work is also very collosal. 70% of the population consists 
of illiterates. Even if we think of the functioning adults of the age 
group of 15 to 45 only, there are 150 millions of them. It is quite 
a big number, specially when we look at the slow progress that has 
been made so far. Still we can't give up.

Some people do think the following way. The Constitution 
has provided for compulsory primary education. It is expanding. 
In course of time all children upto the age group of 14 will be 
literate. They will grow into literate adults and the number of 
illiterate adults will go on decreasing with the passage of time, and 
thus the problem of adult illiteracy will solve itself. Why not then 
concentrate on compulsory primary education and leave the adults 
to their fate ? This is nothing but ignoring the present and looking
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to the uncertain future, which should hardly be trusted. What is 
necessary is to learn from the past and work in the present so that 
the future will take of itself. Secondly, the position in the 
primary education field either is not very reassuring, 
all children of the school-going age are in the primary schools, let 
alone beyond class V. The problem of stagnation, wastage and 
drop outs strikes us in the face and stands in the way of progress. 
Compulsory primary education will thus bear effective results only 
in the future which is so remote that the country cannot afford to 
keep the present adults illiterate that long and risk all development— 
economic, social and political.

care
So far not

It is now that we must increase production, use improved 
practices, tools and implements. It is now that we need population 
education. It is now that we need to strengthen the defence of the 
country. It is to-day’s adult who is working in the fields, farms,, 
factories and other establishments. He has to be enlightended and 
taught about the rapidly increasing knowledge to keep pace with' 
the developing countries. It is the adult who is a worker, a-wage- 
earner, a tax payer, an artisan, a mechanic, a craftsman and what 
not. We cannot afford to keep him ignorant and illiterate. Putting 
off or giving up of the programmes of Adult Education in the hope 
of obtaining results from compulsory primary education is, there­
fore, neither justifiable nor desirable. Indifference to liquidatioti 
of adult illiteracy will not go unpunished.

Lest some of you might also develop such a feeling through 
frustration or want of response, it is worthwhile to discuss for a 
little while as to why, in spite of the inherent difficulties and 
problems, we should persue a programme of literacy for the illiterate 
adults. To drop it or postpone it would be suicidal. It must 
receive top priority and must be persued with full faith and united 
effort.

Education is the most essential human value. It is because of 
his education that a human being discriminates between right and 
wrong, between good and bad and between useful and harmful and 
protects his rights. It is his knowledge that helps him to develop' 
friendship with others, to co-operate with them in their need and tO' 
secure their co-operation in his need.

Knowledge is developed through literacy and education, know­
ledge of self, knowledge of society, of the country and of the world,.
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knowledge of good or bad, knowledge of skills and professions and 
the knowledge of the progress of the world are all obtained through 
literacy and education. To be knowledgeable is the best human virtue. 
It is education alone that develops ibis virtue. In the absence of 
education, there is ignorance and illiteracy which not only hold up 
progress and development but also subject humanity to innumerable 
dangers of undesirable influence which retard all development 
and progress.

Education today is not only a social necessity but the top most 
human right also. An educated person cannot be easily exploited. 
Education arouses in him social, cultural aud economic consciousness 
and enables man to express his ideas through writing. Man’s ability 
to read, understand, write and communicate gives him superiority 
over the rest. Written communication is the most effective and is 
permanent. Only through education, it is possible to communicate 
ones ideas to others and receive theirs in return. An educated person 
can take advantage of the knowledge of the past, understand the 
present and build the future. An illiterate person can look only 
to the immediate present and may destroy his future. The life 
of an educated person is, therefore, more purposeful, active and 
effectively useful.

This effectiveness depends upon the individual’s standard of 
education, understanding and the pace of social change. This is an 
age of rapid changes and vast development of science and technology. 
The economy of all countries of the world is undergoing fast deve­
lopment. A stuy of the economically progressive countries shows 
that the human factor has played a much greater role in their 
■development than those of land and capital. The progress has not 
depended on physical labour or natural resources or even capital 
investment as much as on human skill and organisational ability. 
This ability has been the result of education and education thus plays 
an important role on the development of life.

Similar is the experience in the case of politically progressive 
•countries. The people of these countries are more enlightened, 
politically more conscious and more mindful of individual’s duties 
.and rights. The knowledge of duties and rights and its just 
utilisation is the basis of a successful democracy, wherein a country is 
,governed by [the people’s representatives chosen through adult 
ifranchise. The,right to vote calls for intelligence to exercise it.
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Experiments have also shown that the functional competence 
of a literate person is much higher than that of an illiterate who 
develops skills only on the basis of work and experience. Whereas 
a literate worker is able to increase his productivity by 30 %, the 
illiterate shows an increase of only 12 to 16 % during the same 
lime This study clearly proves the effect of education in increasing 
the productive skill. Similarly an educated person will certainly 
fare much better in all social and political activity and thus will 
render great help to economic, social and political development of 
the country, while the illiterate will only be passively guided by 
demagogues. It is education that develops the power to understand 
and take decisions.

If education is co-ordinated with occupation, both will show 
progress. When a person reads about his needs in daily life 
occupation, he takes greater interest in reading which becomes mean­
ingful to him and what appears meaningful to him will attract his 
attention and he will persue it with interest. The more he reads, 
the more his knowledge will grow and he will develop diversified 
interests and then will read and understand all types of literature 
and continue his learning. Thus the ability to read gives one the 
power to continue learning, which is so essential in the present age of 
evergrowing new knowledge and fast moving social changes.

Again an individual is not only an individual but he is also a 
parent, a head of family, a producer, a wage earner, a tax payer, an 
agriculturist, an industrialist, a technician or a craftsman, a worker 
or a master. In all or any of these capacities, he is a responsible 
citizen and an effective member of a society. He has to perform 
certain duties and enjoys certain rights. How can he understand 
these and fulfil his duties and claim his rights, if he is illiterate. 
Will he not have to drag on as the exploiters wish him to ? And 
shall we leave him helpless ? No, never —atleast in the interest of 
national development.

Intelligent and educated citizens alone can make effective 
contribution to the development of society and the nation. Such a 
contribution is very necessary for the successful functioning of 
democracy wherein every citizen must be rightly conscious of 
his role in civic affairs. It is only education that can create this 
consciousness.

It may be argued that literacy is not education. Yes, it is 
correct that literacy alone is not education but it is an important step
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to open the gate-ways to education, to find access to the great 
treasures of knowledge that lie hidden in books. Literacy and 
education are, therefore, essential values in human life, specially irt 
these days of new inventions and discoveries and their influence on 
our daily life.

It is an age of machines, of computers, of new implements, 
of new inputs, of new methods and techniques. To take advantage 
of these, the new knowledge has to be obtained from books, charts, 
newspapers or through other means. Knowledge and understanding 
are both essential to equip oneself for the new responsibilities and 
here again a literate person will carry the day.

The new mechines and methods also leave a lot of leisure with 
man which needs filling up. If the individual is not able to utilise 
his leisure purposefully, he is likely to go astray and become a 
liability to the nation as much as to the family. An idle man easily 
falls a prey to evil ways. Literacy skill will enable a man to improve 
his functional competence or social utility. But the illiterate will little 
understand the impact of social change on life and will fail to adjust 
to the demands of society. Fruitful utilisation of leisure is thus 
promoted through literacy education.

Again an illiterate person will not be helpful even in getting his 
children educated. He will little understand the benefits of knowledge 
and will always suffer from a complex that his children, when 
educated, may not like him. He will not he able to guide and 
supervise their work and thus instead of being helpful, he will 
create hinderance with the result that in the absence of proper 
tion, the children will give up education and in course of time relapse 
into illiteracy. Thus to fulfil ones duty as a parent, one needs to be 
educated.

atten-

We have now seen that for fulfilling the life obligations, whether 
in the family, at home or in society or as a citizen, as a producer 
or a consumer, a technician or a craftsman, 
legislator, a parliamentarian or a diplomat or even as an administrator, 
education is a necessary precondition and we cannot afford to ignore 
it, postpone it or withhold it.

a corporator or a

Illiteracy and progress do not go together. Literacy is the most
It is the magic casementimportant instrument for communication, 

which opens on all, perspective knowledge and strengthens mature
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judgments. From the point of view of either economic development 
or national integration or cultural advancement or preservation of 
democracy, it is essential to make all men and women, in the urban 
as well as the rural areas, literate upto a standard that would enable 
the individual to utilise the knowledge in his day-to-day work and 
pursue his studies continuously for further education.

To sum up what we have said so far, liquidation of illiteracy is 
urgently called for to:

1. Promote productivity and increase agricultural and 
industrial output to meet the needs of the country 
without assistanee from abroad and thereby help economic 
development.

2. To arouse consciousness about problems of over-population 
and the need to control the same for fighting hunger, 
unemployment and poverty.

3. To promote organised and co-operative social action for 
defence and security.

4. To develop civic consciousness and social cohesion for the 
successful functioning of democracy.

5. To enable people to adjust with the rapidly changing social 
envirojment and learn new ways of increasing production 
and discharging social responsibilities.

6. To promote the education of the citizens of the future and 
solve the problems of school drop-outs.

7. To encourage programmes of life-long learning for 
useful and successful life and for increasing functional 
competence.

8. To enable an individual to fulfil all domestic, social and 
national obligations in life.

9. To promote the fruitful and purposeful utilisation of leisure 
for making life happier, richer and fuller.

10. To enable individuals to make effective and intelligent 
contribution to the social, cultural and political life of the 
nation.
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WHY ADULT LITERACY

Literacy comprises skiiis of

Reading Writing Understanding Communication Calculation 
1

These skills help man to

Learn from the 
past

Understand the present 
and work to

Build the future-

by providing to him

1. tools for knowledge ;
2. gateway to education ;
3. help for communication ;
4. means for self education ;
5. skills to accelerate development;
6. ability to help education of children ;
7. means for profitable utilisation of leisu re ;
8. understanding to increase productivity ;
9. Intelligence to increase professional competence ;

10. facilities for adaptation to social change ;
11. safe guards against exploitation ;
12. inspiration for participation in civic affairs ;
13. the means for strengthening democracy.



CHAPTER 2

Magnitude of the 

Problem of Illiteracy

So we have seen what we want to do. We want to eradicate 
illiteracy from among the adults, at least from among those that 
constitute the main work force of the country, the 150 millions of 
them. We want to make them functionally literate. We have also 
discussed as to why we want to do that. It is to enable them to be 
effective and useful citizens of the biggest democracy of the world. 
It is a national urgency. It is to help the economic, social, cultural 
and political development of the country. We hope you have under­
stood it and have begun developing self-confidence for this difficult 
task. How big is the task, we must now examine ? But, wait a little 
to prepare yourself for it.

All of you must have observed that in spite of the knowledge of 
the rules, many people continue walking on the road and do not use 
the footpath. Even if you tell them to do so, they turn a deaf ear to 
your valuable advice. If. however, a cyclist riding behind were to 
give the bell, they hurriedly get aside and make way. Similarly 
many cyclists do not keep to their side, but if a motorist gives a 
horn, they get aside and make way for the car to pass. This happens 
every day and every where—why ? Are the pedestrians or the cyclists 
reminded of the rules so soon! perhaps not. They perhaps do not 
do so, because that is the rule of the road but because there is a 
mightier agency behind and if they do not make way, they may be 
crushed. It is not wisdom that comes to them so soon but the fear 
of the mightier that produces the response and forces them to get 
aside and make way. I hope you agree but even if you differ, you 
do not deny seeing it happen every day. The weak always make 
room for the strong. This is true beyond all doubt. We must, there­
fore, develop that strength, the strength of knowledge, the strength 
of character, the strength of determination, the strength of discipline, 
in ourselves and in those that need it, if we w’ant to succeed and have 
our way cleared of obstacles, drawbacks and handicaps.

9
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So now let us examine the magnitude of the problem, we are 
going to tackle so that we prepare ourselves to become equal to the 
task before us.

There is an increasing awareness of the problem of illiteracy 
and a grave concern about the blighting effect of illiteracy on the 
■economic, social and political development of our country. Efficiency 
and productivity of the worker, whether on the farm or in the 
factory, are influenced by his ability to acquire knowledge and skills 
through education and training for which literacy is a necessary 
foundation. If the worker is to adjust himself to the changing pattern 
of society and if he is to have a better understanding of his role in 
the emerging social order, he is in need of social education. Similarly, 
as a citizen, if he roust exeicise his rights intelligently and perform 
his duties efficiently, education is an essential requirement and 
literacy, an indispensable first step.

In our country, the problem of illiteracy has become more acute 
during the last two decades and a solution of the problem appears to 
be receeding as time goes on.

Today, two out of every three of our countrymen are illiterate. 
In the census taken in 1961, it was revealed thatthe total population 
of India had gone up to 439 millions of whom only 105.3 millions 
were literate, consisting of 77-8 million men and 27.5 million women. 
The precentage of literacy was only 24, (an increase of 7.4 per cent 
from 1951). It is estimated that at present (1969'70) the over-all 
literacy in the country would be about 30 per cent. However, the 
percentage figures do not give a correct indication of the actual 
situation on account of the increasing population. The population 
increased during the decade 1951-61 by 21.5 per cent, while literacy 
increased only by 7.4 per cent. Thus, India had 36 million 
illiterates in 1961 than in 1951, and every year the number of 
illiterates is increasing by over 4 millions. This increase is likely to 
continue for another decade or so. This situation might seem 
un-believable especially in view of the phenomenal expansion of primary 
school education in the country since independence. Therefore, it is 
worthwhile to examine how this increase take place?

more

It is a known fact that only 77.8 per cent of the children in the 
age group 6 to 11 actually attend school. The remaining 22'2 
percent which in absolute numbers is 14.6 millions, are children who 
grow up as illiterates and add to the already large number of adult
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illiterates. It should, however, be mentioned that this number would 
go on decreasing year by year as primary school education expands 
sufficiently to provide facilities for education to every child in the 
age-group of 6 to 11 and when it is ensured that every child who 
ought to be in school, does attend one or the other school, the 
problem might cease to grow, but such a time is not yet in sight.

The second alarming aspect of the growth of illiteracy in India 
is the heavy drop-outs in the first five years of schooling. It has been 

^ estimated that out of every 100 children who enter the first class of 
the primary school, only 33 r e., a mere one-third complete the fifth 
class of the primary school. It has been further estimated that about 
3.9 million children drop out of the primary school every year. Even 
if they have some rudiments of literacy at the time of dropping out, 
in a short period of two years or less, they would relapse into illiteracy 
and then grow into adulthood, as illiterates for all practical purposes. 
These two categories of children which will number about 35 million 
by the end of 1971, will add to the number of adult illiterates, thus 
making the problem of adult illiteracy more difficult to solve.

Another aspect of the problem of illiteracy which should 
■ receive the attention of planners and educationists, is the composition 
of the literate population or, in other vords, the precentage of the 
educated people. The following table gives the break-up of literate 
population in India according to the 1961 census;

Literacy without Educational level and by Educational level for all 
ages in India as Revealed by Census of 1961

Literacy and educational 
levels Total %Male Female

6,64,32,398 62.94,82,86,730 1,81,45,668Literate (without 
educational level)

Primary or Jr. Basic
Matriculation 
and above

29.33,08,57,781

82,28,582
2,26,99,585

69,53,518
81,58,196 
12,75,06 V 7.8

iOO.OO2,75,78,928 i 10,55,18,7617,79,39,833
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It will be seen that of the literate population, 62.9 per cent are 
literate without any educational level. For all practical purposes, 
this population should be treated as illiterate because they are not 
likely to be able to use their literacy on account of the very low 
standard. If the country is to derive the benefits of literacy, this 
population should have an opportunity to improve their literacy. 
Those who have passed the primary or the junior Basic school 
constitute 29.3 per cent of the population, roughly 31 million. If 
education is to be of any value and practical use to them, they will 
certainly need further education along with a strengthening of their 
literacy skill. The remaining 7.8 per cent who have reached the 
matriculation level or above can only be regarded as educated people 
of India.

The nature and extent of adult illiteracy

The problem of illiteracy in the country as a whole has been 
discussed in the foregoing. Now, we shall examine the problem of 
adult illiteracy, its nature and extent. In a study of the Magnitude 
of Illiteracy in India 1961-1981 made by the Department of Adult 
Education of the NCERT for the Education Commission, estimates 
of the likely number of adult illiterates in the next 20 years have been 
worked out. These statistics are given in the table below:

Number of illiterates in the age : Percentage of illiterates in the 
group 15-44 same age group

Year

1961 13,10,95,451

14,43,59,189

15,77,10,242

15,44,25,089

13,94,43,281

69.4
1966 67.4
1971 65 5
1976 56.2
1981 44.3

An assumption that has been made in the above estimates is 
that during the two decades from 1961 efforts in the field of adult 
literacy and primary education would continue to be of the same 
order as in 1961. Although this assumption was made for facilitating 
the calculation, it may be added that on the basis of achievement 
in adult literacy during the last 6 years and judging from the 
present trend in the country, the assumption has proved fairly correct
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■ as adult literacy and adult education have gone way down in the 
order of national priorities.

What do the figures reveal? The first conclusion that can be 
drawn from these estimates is that adult illiteracy will be reduced 
by about 25 per cent by 1981, almost entirely due to the expansion 
of primary education. It can be further noted that a substantial 
reduction in adult illiteracy will occur only from the year 1976 as by 
that date the enrolment of children in the age-group 6 to 11 should 
have reached 100 per cent The fact that it will take almost a 

•decade from now for adult illiteracy to show a downward trend has 
a disturbing element, as it shows that the young adult illiterates of 
today will remain as illiterates throughout their working life and 
thus contribute less than what they would have, if they had literacy 
and education.

The second aspect of adult illiteracy that should receive our 
attention is the variation in the literacy rates between the rural and 
urban areas. The following statements give the distribution of gross 
literacy for the total population in rural and urban areas in selected 
.ranges of literacy:

Rural Areas

Percentage of 
India's total 
Rural Areas

Percentage of India’s 
total Rural 

Population

Xiteracy Ranges per 
100 to total Rural 

Population
Number of 
Districts

6.3916.72410-9.99
52.71 55.8317810.19.9
26,00 30.638720-29.9
3.15 4.421330-39.9
1.16 1.88640-49.9

=»'
0.26 0.85350.0 

and above

. 1
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Urban Areas

Literacy Ranges per 
100 to total Urban 

Population

Percentage of 
India's total 
Urban Areas

Percentage of India's 
total Urban 
Population

Number of 
Districts

0-39.9 112 30.66 18.40
40-49.9 139 49.10 45.86
50.59.9 61 19.40 34.95

60-69.9 11 0.780.80
70-79.9 1 0.04 0.01

It will be seen from the above that there is a greater concentra­
tion of illiterate population in the rural areas of the country. 
Separate statistics of adult illiteracy in the rural areas are not avail­
able, but the 1961 census revealed that illiteracy in the rural areas 
was as high as 81 per cent as against 53 per cent in the urban areas- 
While illiteracy in the rural areas diminished by 6,9 per cent in the 
decade 1951 to 1961, in the urban areas it diminished by 12.4 per­
cent. As nearly 80 per cent of India’s population lives in the rural; 
areas, much greater effort will have to be made in these areas for at 
substantial reducation of illiteracy, if the nation is to derive the: 
benefits of literacy.

Another aspect of the problem in our country is the very high 
illiteracy among women. Illiteracy awowg womew in 1961 stood at 
87.10 per cent which is a reduction of 5 per cent from 1951, while 
during the same period the male illiteracy of 65.6 per cent registered 
a reduction of 9.5 per cent from 1951 level. Approximately twice 
as many females are illiterate today as males. It is also more difficult 
to tackle the problem of illiteracy among women, particularly in the 
rural areas, on account of the great shortage of women teachers.

Another sector of the population which has high illiteracy is the- 
scheduled tribes numbering about 30 millions. It is estimated that 
illiteracy among them is as high as 91.5% (86 3% for males and 
96.9% for females) excepting in the case of a few tribes living in 
some pockets, who have had the benefit of education for a decade or 
so. The tribes are not only educationally backward but economically 
also. Any programme for their development should, therefore, have 
literacy as an important component.
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The problem of illiteracy in India is, thus a problem of 
numbers which makes the task of the eradication of illiteracy a 
stupendous one and we have been moving at a very slow rate. The: 
number of illiterates is huge for the biggest democracy in the world. 
India, therefore, cannot afford to have such a large number of 
people remain illiterate and consequently unable to play their role: 
effectively in our national development programmes. This is a great- 
challenge for the Government, the National leaders, voluntary 
agencies, industries, educational institutions, and the educated meoi 
and women of the country to come forward to help in wiping out 
illiteracy from our masses which is a black spot on our nation. It is a, 
gigantic task which must be performed systematically. All the- 

and material will have to be mobilised. The-resources in men 
experiences of many countries and recent researches and investiga­
tions have to be taken care of. A well organised national campaign 
utilising all resources available must be launched without any further
delay.

During the last decade, widespread, efforts have been made for 
the eradication of illiteracy but the progress has been very slow 
inspite of the enthusiasm shown by the Government, the voluntary 
organisations and a number of other educational agencies. The 
picture is rather gloomy and we try to explain the position in many 

. Some of us feel that by enlarging the concept of the
was

ways
programme and making it broad-based, the role of adult literacy 
underestimated and neglected. Others complain of funds, still 
others of coordination and a large majority attribute it to the lack of 
enthusiasm on the part of the authorities and the general apathy, 
inertia and indifference on the part of the adults towards acquiring 
literacy, even when facilities are provided.

Perhaps all these factors have contributed to some 
bring about the situation in which we find ourselves today, perhaps 
the last i.e., the absence of the urge to learn in the adult is the most 
important or perhaps the rapid increase in population has also been 
greatly responsible for it but that brings us to a vicious circle. The 
illiterate masses will not easily understand the urgency and the 
methods of population control. Thus population will grow, if 
illiteracy is not wiped out and illiteracy cannot be wiped out, if 
population continues to grow. This is a dilemma but the spread of 
literacy must undoubtedly proceed to solve it. 
leadership which should give the literacy movement, a prestige it 

needs, integrate literacy with the changing life situation and.

extent to

A

What we need is

badly
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make literacy a popular movement and harness people’s energy to 
fight out illiteracy.

To have an idea of how much speed we have to put in, in our 
effort to eradicate illiteracy, let us have a look at the growth of 
literacy during the decade beginning from 1955:

Adult Education 
Centres started

Adults made 
literate

Number of BlocksYear

■i

1955.56 1514 53,000

20,666

12,84,000

6,20,000

7,96,000

10,58,000

8,42,300

1956-57 1714

1957-58 2403 31,195
I 1958.59 2548 28,709

36,133

43,294

62,448

46,703

47,818

54,002

1959-60 2708

1960-61 3110 7,40,110

8,85,002

7,72,254

8,20,579

10,20,928

A
1961-62 3589

1962-63 4187/.\

1963-64 4877
<h

1964-65 5238

The figures show that about a million adults have been made 
literate every year. This is exceedingly depressing when we look to 
the huge number of illiterate adults in the country, atleast within 
the major work force—the fifteen crores of the 15-45 years age 
group.

Presuming that the organisations working for the spread of 
population education and the control of birth rate succeed in their 
effort and also presuming that the education authorities in the 
Primary and Secondary Education successfully ensure the growth of 
education in these sectors and check the huge number of drop-outs 
as well as accelerate the programmes for further and continuing 
education for which consciousness is growing day by day and 
restricting our activity only to the illiterates in the 15-45 age group 
that constitutes the major work force, we need to increase our effort 
fifteen fold if we propo'se to eradicate illiteracy and make our major 
work force functionally literate in ten years. These are all bold

t
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presumptions which may never come true still even if we take it that 
way, the 150 millions do remain our charge and the great effort 
needed, the fifteen fold of the present one, can only be imagined. 
The vast resources in man and money, equipment and building 
needed for this gigantic task are difficult to find and then do all these 
hundred and fifty millions have the necessary motivation and the 
desire to learn is another problem ? But let us not be frightened. 
Once we are determined to do it, we will certainly get over all such 
obstacles. What is required is the will to do it both by the educator 
and the educand, by the administrator and the philanthropist, by 
the employer and the employee. It is the whole nation that needs 
to work initially for it and the educators must pledge to enlighten, 
inspire and motivate one and all to give their might to the cause.zl

Another aspect of the problem is that the programme is not 
only a programme of developing the skills of reading and writing 
and even that of including the knowledge of simple arithmetic as 
well. It has to be a programme of literacy which is functional, which 
must improve the functional competency of the learner, is related to 
his vocation in life and is of a standard that would develop sufficient 
ability in the learner for using his knowledge of literacy for further 
education and for solving problems of his day to day life. This
adjustment of the literacy knowledge to the daily life needs of the
learner and to his profession in life is very necessary for arousing an 
interest in the learner for the programme. Unless literacy becomes 
functional, the effect will be short-lived and a relapse imminent. 
Such correlation requires great skill and understanding on the part 

the literacy teachers and the production of suitable reading
on the

1

of
material of different types for different categories of learners
part of the organisers.

We must also not forget that we are a democracy and our 
people have freedom of religion, of speech, of profession and of 
action. Although we know that knowledge is the life and soul of
democracy, which cannot thrive unless people are educated, still no
force or legal ordinance can be enacted to eradicate illiteracy and 
spread education and knowledge. We shall have to use a democratic 
method and that would mean that the urge and the demand must 

from within the adult citizens. This urge to learn isr arise and come , cr . j • •
not easy to produce. It calls for dedicated effort and missionary

of the workers and the provision of necessary-zeal on the part . .
motivational programmes to develop an appreciation of the need for
literacy and education. That alone c.an make the programme a
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cooperative process between those whom we want to educate and 
those who are responsible for educating them. This is perhaps the 
most delicate and intricate sort of our problem which we shall discuss 
later on

For the present, therefore, we may sum up the broad aspects 
of our problem as we have discussed in this chapter as under : —

1. The growth of literacy has been very slow and even after 
efforts, at present 2 out of every three adults ate 
illiterate.

2. The percentage of illiteracy among women, in rural areas 
and among scheduled castes and tribes is very high and 
special efforts to cover these areas are needed.

3. The problem is a problem of numbers. Even if we restrict 
our efforts to the main working force of the country that 
is between the ages of 15 and 45, it makes one hundred 
and fifty millions. So far the yearly average of literacy 
has been one million. If we mean to achieve success within 
ten years with this group of illiterates, we must increase 
our efforts fifteen fold. v=

4. Eradication of illiteracy is possible only when expansion 
of primary education and organisation of a movement for 
further continuing education for school drop-outs also goes 
on simultaneously.

5. The bulk of the literate population consists of those that 
have received education upto the primary or the middle 
school standard and if proper facilities for such adults to 
continue their education are not provided, there is every 
possibility for this group of adults to relapse into 
illiteracy.

6. Literacy programmes to be effectively fruitful must be 
continued for a sufficiently long period to develop 
functional competency and must be related to the daily 
occupational and general life needs of the learners.

7. The approach has to be that of mutual cooperation 
between the adult learners and literacy teachers. No 
legal ordinance for becoming functionally literate can be

■

m
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enforced in a democracy. The desire to learn has to be 
developed in the adults and then alone can the problem 
be solved.

8. One and all in the country must join hands and work 
together for wiping out illiteracy. There can be no one 
agency to tackle such a Himalayan problem and achieve 
results. Huge resources in men, money and material are 
needed to produce the desired atmosphere for a country* 
wide drive against illiteracy.



CHAPTER 3

Processes of Adult Learning

We have said that we want to eradicate illiteracy from among 
the adult population of our country. We have discussed why we 
want to do so? W'e have also seen that it is a gigantic problem. It 
is a problem of numbers and of attitudes and temperaments. An 
all out effort on the part of everybody, official and voluntary organi­
sations and individuals, learners and teachers is required for tackling 
the problem with success and for producing lasting and meaningful 
resu'ts.

Since our clients are adults, you as adult educators must know 
and understand the learners and the ways they adopt to learn. It is 
only after developing this understanding that we shall be able to 
plan our work in an effective manner. All work for the education 
of the adult has to be learner centered and the learners are adults who 
have preconceived notions, have certain fixed attitudes, belong to 
different social and economic groups, follow different professions and 
have different levels of understanding. The educator has to consider 
all these special characteristics and plan his programme of work in a 
manner that would be of interest to all.

It is feeding heterogeneous elements, that constitute the vast mass 
of our illiterate population. It is giving them literacy, the skill for 
reading and writing and tool for making self education possible, for 
making their methods of work more efficient and for making their 
work more fruitful.

j

The task of educating the adult is thus not a simple one. It 
•involves adjustment, correlation, perseverance, sympathy and patience. 
We may, therefore, devote sometime to study the various characteristics 
•of adult behaviour and adult learning.

Adult Education is one of the most exciting and important 
movements in education today. We are living in an age of explo­
sions—explosions of knowledge, of population and of science and

20
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technology. Men have greater leisure, greater mobility and greater 
age longevity. Independence has come to practically the whole 
world. There is explosion of political awareness. Women have 
started entering professions and automation is rendering men 
unemployed. For adjustment to all this change, new knowledge is 
necessary. Education is no more a preparation for life, as it used 
to be understood but it is life itself—a continuing life-long process. 
Every individual has therefore, to keep on learning in order to be able 
to make living satisfying and significant. Iirespective of an individual 
being 18 or 80, he may need to attend any one or many of the
programmes of continuing education, including literacy programmes 
for increasing functional competence for higher earning, programmes 
for learning and using developed methods and techniques of produc­
tion, programmes of civic education, traffic safety, population control, 
urban development, or cooperative community action, programmes 
for learning a new trade or a skill or for becoming a discriminating 
voter, a better parent or to know more of national and international 
affairs. In all such ways, an adult is learning and gaining new 
experience, new knowledge and new skills.

Learning is of two types. The one i.e. informal is developed 
into the natural social setting wherein the adult as member of a 
social group or a parent or a citizen or in any 
ship participates in social activities and learns about adjustment to 
circumstances for successful functioning. Such learning is done 
through participation in study circles, disccussion groups, readers 
forums, listening and viewing groups or performing groups in 
dramatics, poetic symposiums, radio and T. V. programmes or 
educational field trips or social service programmes. The store of 
experience, so created, helps him in life. It enriches his imagination, 
develops his understanding and his talent for social leadership within 
a limited sphere. It will produce in him the desire for further 
learning but will give him neither the skill nor the ability for it.

The other is through formal instruction by participation in 
specially created and designed educational groups employing specific 
instructional methodologies and techniques to achieve learning goals, 
specially in relation to the new knowledge his profession in hfe 
demands. As society is becoming more and more complex with 
increasing industriaUsion and the influence of explosions mentioned 
before, it is the formal type of learning that is needed more and more

much through regular schools and colleges but in the society 
itself, in the factory and even on the job while at work. Such a

other such relation-

I
not so
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programme of learning alone can develop in the adult the ability to 
adopt to changes of professions for increased earning or to choose 
and practise new skills to profitably utilise his leisure.

Adult Education now is an investment for economic develop­
ment. It is no more a consumer commodity. It has great responsi­
bilities in equipping the learner with ability to meet the needs of day 
to day life by providing to him opportunities forlearningand opening 
for him the avenues of progress, social, moral and economic, in the 
future that lies before him. Its main characteristics, however are 
that

(i) The learning objectives are based on social requirement 
and the need of the individual

(ff) It produces maximum achievement in the shortest time
and

(f/f) It should be interesting enough to inspire participation and 
keep the learner busy.

The approach has to be interdisciplinary, neither only pedagogic 
nor very much academic. It has to be a team work, more of learning 
by doing and not so much of theoretical memorising. This is 
ary becauseadults learn in much more different ways, 
law that can make them learn and there is no force, excepting that 
of personal gains that makes them learn. The first necessity, there­
fore, is that they must want to learn. The programme must be of 
practical utility for them and it must be understood by them. It is 
only then that they would want to learn. The adult is least worried 
about what we want to do for him, he will listen to us only when we 
plan to do what he wants us to do for him. 
a discoverer and

necess- 
There is no

The teacher’s job is of 
an interpreter. Any educational programme will 

interest him only when it is related to his needs in life. This is the 
key to create the ‘want to Uarn’ in him. The learning must help him 
satisfy his needs.

The second necessary attitude is that adults must not doubt 
their ability to learn. If they do. they must be helped to build up 
self-confidence. The way to develop the best that is in man is by 
appreciation and encouragement and not by censure or reproach. 
The adult learners already have the vocabulary and the concepts. 
They have their own experiences. In every learning situation, the 

group are tremendous. We have to capitaliseresources of the



I

23

the store of knowledge of the adults for teaching them newon
things.

Out of sheer disappointment, frustration and inferiority 
complex, the adults develop an attitude of helplessness and become 
indifferent to any effort for improvement of career. They tend to 
explain away everything in the name of destiny and sometimes refuse 
to act on any useful advice solely out of suspicion or diffidence of 
their own self. This is what the teachers of adults must strive to 
remove through various means by citing examples of those who 
like them once but gathered courage, developed ability to read and 
write and progressed. They must be convinced that it is 
late to begin learning.

were

never too

Experiments have proved that age probably does little to afiect 
the individuafis power to learn. Mind does hardly deteriorate with 
age. Adults can understand faster though memory may be short 
lived. If learning is related to their past experience they remember 
it for long. It may be only the performance and not the ability to 
learn that may be affected because of changes in speed, in sensory 
acuity-visual or auditory or self concepts or shifts in values, motiva­
tion, goals and responsibilities- But the power to learn is possessed 
by all adults at all periods of life and they are never too old to learn.

is a sort of an inferiority complex and is
wise counsel

Any doubt to the contrary 
a great handicap which has to be removed through the 
of an alert teacher-

Another great handicap is their attitude of resistance to change. 
They have to be advised that rigidity is a sign of aging. If they 
want to stay young, they should try new things, new ways of 
learning, assimilate new ideas and entertain new thoughts. This alone 
would make them adjust to changes and go with the times. Society 
is never static. It must make progress and progress means change. 
Every social change calls for corresponding changes in behaviour and 
skills and attitudes. In a progressive nation, the individuals have to 
develop abilities for adjustment to social changes and the old order 
always changes to give place to

i

a new one.

They need not be sensitive to failures or to slow progress. 
Whetever they learn has a personal meaning to them. They should

and the achievements and never of failures, 
to life then but now they

think only of the success 
if any, faced in childhood. They were new
have accumulated a variety of experiences which will help them to
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learn more. They need to develop the ability of taking decisions and 
solve problems through active participation in learning programmes. 
Remember one very good principle of judging the achievment. It is 
that when we have launched on a programme, always think of how 
much has been completed and never of how much remains to be 
done.

Adults are not only older and taller children but they are much 
more. They understand their social responsibilities and their needs 
to fulfil them. They have themselves decided to join adult education 
activity, which is related to their daily life needs. They have 
accumulated experiences They can discuss with, and make sugges­
tions to the teacher who is an equal partner. The adults themselves 
make contribution, solve problems and take decisions. They learn 
from their fellow workers and depend upon themselves for progress. 
There is nobody to force them or remind them for learning some­
thing. They will, therefore, readily engage themselves in learning 
activity, if it is associated with major social goals and the methods 
are adjusted to the needs and interests of the learners. The teacher 
is only to guide and lead with sympathy and approbation.

Adults occupy a world of their own and react mostly in a 
subjective way based on their experiences. What may be sauce for 
the goose, may be poison for the gander. Homogeneity of ideas 
and experiences has to be created to make learning acceptable to the 
adults. Even if learning satisfies personal needs, adults are some­
times hesitant to learn new things for fear of its adverse effect 
established tradition. They are reluctant to disturb the homogeneity 
of their group. They should be made to assume responsibility for 
achieving instructional goals. They would do so with adequate 
discipline, if the learning situation is encouraging enough

The attitude of going in groups or keeping with groups is some­
times very helpful if only the teacher is able to tackle successfully 
those that hold the leadership of the group. If once the leaders 
convinced of the need and utility of learning and decide to take to it, 
the followers are bound to join in and before long the whole group 
will develop confidence in the usefulness of the programme simply 
because a few of them in whom they confide, have begun to believe 
that way. As time goes on and the class gets interestedly busy, the 
hurdle will be over and the programme will succeed.

The adult sees utility only in what satifies his aspirations, and 
!S adjusted to his level of mental development, field of experience and

on

1=
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the felt need. Incentives by way of satisfaction of needs and desires 
inspire him to learn. The incentives may be the resultant financial 
gain like added increments or remission in taxes etc , or social gain 
that would result in enhanced social prestige or representation in 
social institutions, or satisfaction of mental or soiritual aspirations, 
like the development of ability to read and understand the epics etc , 
and the ability to communicate the knowledge to the other associates 
or opportunity for learningof spare time hobbies and skills. All these 
and such other benefits that accrue from the learning process provide- 
etfective and forceful incentive for participation in learning activity.

As we know the basic urges in men are : —

(1) Satisfaction of physcial needs like food, shelter, clothing 
and security. If these needs are satisfied, life is peaceful, 
otherwise a sense of insecurity, of fear or a sense of revolt 
develops. Every human being will be prepared to accept 
our advice, if it somehow contributes to the fulfilment of 
these basic urges.

(2) The other is the reproductive urge which includes the care- 
and upbringing of children. Every parent wishes that 
their children should receive satisfactory care to make 
better citizens and be more progressive than what they 
themselves are. A brighter future for the children is the 
wish of every parent.

(3) The satisfacticQ of the ego, the desire of mastery over 
environment, for social recognition, the urge for power,, 
leadership and fame are all important characteristics that 
adults develop. These characteristics also make them 
senstive to success or failure and hence they look at every­
thing with careful suspicion and decide to take up a 
programme only after being convinced of the security of 
their ego.

(4) The urge for friendship is natural. Man never wants to 
be alone or left alone. He wants to live, to work and to 
move in groups, prosper or suffer with his group and act 
with his group. Any action that separates him from his 
group or because of which his group ceases to accept him 
as their own will not be liked by an adult. In ancient 
societies, social boycott was the strongest and most dread­
ed punishment. Regard for society generates discipline.

V
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(5) Urge for recreation, enjoyment and play is also inborn in 
every human being. It finds expression in the form of 
various recreational and aesthetic interests. This also 
provides an opportunity for active participation in 
activities that the performers and the viewers both will 
enjoy and feel enlightened and relieved.

These are the main urges that inspire man to act for their 
satisfaction. Which of these is upper most in the minds of men with 
whom one has to deal depends upon physical, social, economic, 
political or even local conditions, which need to be studied. There 
can be no uniformity. You as an educator, will have to form more or 
less homogeneous groups on the basis of this study and then to plan 
your work in a manner that would contribute to the satisfaction of 
these urges, all in a friendly atmosphere and cooperative partnership. 
That alone can bring you success. An adult is very sensitive to 
success and is anxious to have mastery over things. He is power 
hungry. It is, therefore, desirable that the progress made is 
•occassionally appreciated and brought to his notice.

The occupation of an adult is the most important fact to be 
considered. An adult educator can acquire an entry into the mental 
world of adults only through his occupation. An adult will accept 
and pick up things easily, if he sees their relevance to his profession. 
Such a learning would be more realistic and lasting and would bring 
higher earning to the learner. An adult’s feeling of responsibility 
should also be fully exploited and much of the burden should be left 
on the adult himself. Adult education to be successful must be a 
programme of self-education. Similar is the case with the adult’s 
interest in his family. This interest has to be properly fed to win 
the participation of the adult.

The various replies given to the question “How literacy has 
been helpful”, to the adult learners in Delhi during a study conducted 
by the Indian Adult Education Association while evaluating the 
progress of adult education in Delhi will be found interesting and 
are reproduced for study.

The responses are revealing in two ways. Firstly they 
may change the attitude of many of us who do not see any benefit in 
adult literacy, and secondly they point out that an activity, which 
may not bring money as immediate reward, can also serve as a 
driving force.
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N.D.M.C. Rur ID.M.C.Replies % % %

5.79Has enabled me to bs literate.it

5.79Has enabled me to sign my name.
Has enabled me to read and write 
letters. 90.0 37.649.9

■Can now read simple books on 
subjects like culture, religion and 
newspapers.

Has enabled me to be more efficient in 
my job.

It has increased my knowledge about 
current news and world affairs.

33.3 63.6 37.6

18.1 13.033.3

2,816.6

Has' enabled me to establish myself in 
educated society.

Has enabled me to learn good manners 
and habits.

18.1 1.4

5.718.1

Can read posters, bus numbers, street 
names. I can help children in studies 
and teach friends and neighbours.

I can help children in studies and teach 
friends.

8.6

130

Has enabled me to do day-to-day 
household work, keeping accounts, etc. 40.554.516.6

We must remember that action springs only out of desire and 
the individual acts only to satisfy his desire. We have to learn to 
bait the hook to suit the fish’ and create that desire in the adult by 
capitalising on the adult’s own circumstances. Learning cannot be 
enforced. It involves a process of cooperation and copartnership 
between the teacher and the adult learner. Adults are not easily 
prepared to give up their autonomy. It is the freedom to participate 

• in the process that would inspire them to change their attitude and 
behaviour in favour of the programme of learning.

An adult is not only his individual self. He is also an effective 
member of society, perhaps the head of a family, a producer or a 
wage earner, and a responsible citizen. In all these capacities, he 
has a number of duties to discharge. The learning programme must 
provide sufficient scope to develop the skill and understanding in him 
about all these and should not consist of reading, writing and
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memorizing alone. It has to take care of ali aspects of human life- 
suitably blended in an interesting and useful learning process.

We may now sum up the favourable and unfavourable- 
conditions for adult learning as follows

(fl) Unfavourable conditions :

(0 Lack of Leisure. There are needs which claim priority over • 
adult education and which take up an adult’s time. Sleep, the day’s 
minor routine, looking after the family, and the work that earns the- 
family its bread — these are some of the needs and it is only the time 
that an adult can spare from these that can be devoted to education. 
'Ihe more backward the economy of the people, the greater is the 
time that these urgent needs consume. This is one great reason for 
a people’s backwardness and so the vicious circle goes on.

However, even where people have a backward economy, they 
may have leisure. Take, for example, our agricultural population. 
There are times between the harvesting of a crop and the sowing of 
the next, which the peasant can call his own and the fullest advant­
age can be taken of that time for educational and cultural activities.

Again, it should be the endeavour of adult educators to devise- 
means whereby they can reduce the drudgery of our people and 
enable them to snatch more leisure by reducing the time which must 
be spent on their more urgent needs.

(i7) Lack of mental peace. There is one other unfavourable- 
factor which may rob a man of the possible fruits of his leisure and 
that is his lack of mental peace. The worst thing about the lack of 
mental peace is that an adult is incapacitated from devoting any time 
to his work and education and even if he attends his classes, he 
cannot concentrate, and even if he forces himself through the class 
routine, he cannot assimilate his lessons.

Social disharmony is, perhaps the greatest enemy of mental 
peace. This disharmony is most likely to originate in a man’s social 
circle. A man may dislike, for some reason, the class teacher or he • 
may dislike some of his classmates. He will not go to such a class 
and in fact he gains little by going under such conditions. Again, 
people in a village quarrel and men who have no direct concern with 
the substance of the quarrel tend to converge on one or the other of '
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the parties until the village is split up into rival factions, with the 
resultant hooliganism and litigation. Even when the people 
saved from sueh extremes, the whole atmosphere of a village retards 
improvement, not to speak of adult education, 
atmosphere is essential for adult education which has the building of 
character as its main purpose, Social cohesion must replace social 
tension and the prejudices must cease to exist, ‘Jove and not fear or 

•envy is the condition of learning’.

Again, small worries and troubles that arise in an adult’s home 
may disturb his mental peace. These are of various types and there 
is only one remedy for them, the right type of education which will 
firstly, prevent these troubles and secondly, enable him to bear them 
with equanimity where they do occur.

{in) Lack of physical comfort. Lack of mental peace is not the 
only factor militating against the power of the adult to take his 
lessons or to concentrate on them. Bad physical conditions in the 
environment of the class are not less harmful, 
irritate and upset an adult more easily than a child. The class room 
should, therefore, be a quiet place.

are

A clean social

Constant noises

Again, adults being, busy in their diverce occupations during the 
•day, can only snatch theearly night hours for their education. Good 
light is, therefore, essential. Bad light is not only a physical torture for 

•Ihe grown ups bat it creates a depressing atmosphere in the class.

Again, a dirty place that oppresses by its odours, is a bad place 
for education. Finally, it is difficult to sit for long patiently 
hard and uncomfortable seat. It is really depressing to see so many 

‘Of our village adult classes assembling in dusty and dingy places 
■without any mattresses on which the adults can sit.

on a

Another physical discomfort—though a category by itself—is the 
one caused by intruders. Sometimes adult classes are held in 
Cbaupals, where men come and go. This is a source of disturbance 
to students. As far as possible, adult classes should not be held at 
places frequented by the public.

(jv) Lack of meaning : We had occasion earlier to say that the 
ego of an adult is more developed than the ego of a child. One 
aspect of this is that if an adult does not see the connection between 
his subject material and his life, he wW a ot be enthusiastic about it,
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and when he is not enthusiastic about it, he is not likely to assimi­
late it. Whatever he learns must have its roots in his every day 
life and his everyday needs.

The world of an adult in villages is a narrow one 
is limited. He, his family, his village, his occupation, his relatives- 
these are the major areas in his life and you have to be cautious iu’ 
speaking to him of anything beyond them. It is best to educate 
him through these major areas of life. Any fine theories beyond, 
these interests will either be above him or be misunderstood.

His horizon.

This certainly oes not mean that the villager or the illiterate-
■ adult cannot see beyond his nose or that he cannot learn what he

does not know. It only means that the objectives of teaching have- 
to be carefully graded in accordance with his needs and the teaching; 
material carefully selected in accordance with his capacity.^ It 

education connected with bis occuption and his societymeans more 
and more visual education.

(v) Boredom. An illiterate adult is more easily bored than a. 
accustomed to education. It is necessary that the whole class- 

should be planned in accordance with the narrow span.
man
programme
of his attention to this type of work. This means the same-that 
adult education has to be mixed with recreation. Wherever adult 
education has continued for sometime, it has been found essential to- 
give as much time for recreation to adults during class time as to a. 
strictly educational programme. This is true for the entire duration
of the class.

(b) Favourable conditions :

(/) Class Atmosphere. We have seen how social dis-harmony 
affects class work unfavourably. Further, not only must the adult 
respect and like his teacher and his class-mates, but a good teacher 
must attempt to develop the positive “we feeling” among members 
of the class. There are many ways in which this can be done. We 
will content ourselves here with the remark that it develops best when 

adult education centre takes on the features of a community centre.an

Again, social harmony is not the only factor in a good class 
atmosphere. There is also the physical and aesthetic aspect of this 
matter. As we have seen, good light, freedom from noise, smells 
and sights, freedom from interruptions, and comfortable seats
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improve the atmosphere of a class. Finally, an aesthetic touch here 
and there—a good picture, a flower vase etc. will pre-dispose a man 
to study.

(ii) Good teachers. No development of the science of teaching 
can displace the teacher from his central position in education. It is 
not merely the knowledge of his subject matter that makes a teacher 
good, nor is it only his mastery of the method and the materials of 
teaching. There are three other factors that go to make a good 
teacher.

Firstly a good teacher is an enthusiastic teacher—he is enthu­
siastic about his subject, he is enthusiastic about his work. Enthu­
siasm is contagious. And if an enthusiastic teacher can impart a 
little of his fervour to the student, it will heighten the student’s 
morale and carry him far-

Secondly, a good teacher not only likes persons in his class, he 
has the capacity to arouse what we have called the “we—feeling”^ 
in adults, not only vis-a-vis himself, but also amongst his students 
towards one another. In addition to improving the atmosphere of 
the class, a corporate spirit improves the student’s ability to study.

Thirdly, a good teacher knows how directly to raise the morale 
of the members of his class. The psychology of morale is well 
known—it feeds and grows on success, on the sense of having 
mastered something. A good teacher encourages his class and 
creates opportunities to make it feel its growing mastery of a 
subject.

Another way of improving morale is to confer responsibility. 
A good teacher tests the sense of responsibility of members of his 
class. This is done by giving them not only a voice, but a hand in 
the organisation and management of the class, and by eliciting and 
welcoming their co-operation whenever there is an opportunity to 
do so.

(in) Elective motivation. The third great favourable factor in 
learning is the motivation of the student. Only a strong persistent 
and expansible motive can be adequate to the needs of education 
which an adult in the modern world needs. This motivation is itself 
the product of education. But there are needs and interests in which 
such motivation can be built even in apparently un-motivated adults.
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The occupational motive is, of course, the first of many that include 
the need to get on with one’s fellows, the well-being of the family 
and the religious motive.

We have already spoken of the need to avoid teaching that is 
above the heads of adults. We now see what this means on the 
positive side. It means that the adult student must be properly 
motivated fe., the objectives, methods and materials of class teach­
ing should be linked with his interest in life, with the conditions of 
bis environment and with his needs and capacities.

We may now recapitulate some of the salient points of adult 
behaviour to remind you, how you have to adjust your behaviour to 
achieve success:

The most important thing to remember is that an adult is 
an adult and not a child. He may be illiterate, but is not 
uneducated. He knows many things and understands 
them, though he may be lacking in expression. He has 
predeveloped notions and a certain rigidity in attitude. All 
work for the education of the adult should, therefore, be 
learner centred to create interest and a sense of 
participation,
Illiterate adults are extremely sensitive. They have been 
ignored by society. They suffer from a sense of inferiority 
but care most for self-respect. You must, therefore, 
treat them with respect and look surprisingly pleased at 
their progress.
Adults believe that they cannot learn and also perhaps feel 
that there is nothing new to learn. You have to inspire 
them for learning and convince them that they can learn 
just as they can do everything else. They are never too old 
to learn nor it is ever too late to learn. Tell them stories 
of people who started learning late arid made a name in 
the world.
Adult learners make a heterogeneous group. Discover their 
talents, their interests, their aptitudes and their mental 
ability and group them to bring maximum homogeneity. 
Plan your work to suit the requirements of the group and 
response would be quick and satisfying.
Remember, everybody has a desire to make progress. You 
have to meet the adults where they are and take them 
forward. Find out what the learner is interested in and

1.

f
2.

3.

4.

5.
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He alone canexploit his interest to achieve your end. 
teach the adults who is accepted by them as their teacher 
by virtue of his intellect, interest, imagination, initiative 
and integrity, i.e., honesty of purpose.

:|

■6. Adults are least worried about what we want to do for 
them. They are interested only in what they want us to 
do for them. The desire to learn must be created. You 
must have a programme which they understand, is of 
utility for them. It is only then that they would want to 
learn.

i

7. Remember the teacher of adults to be successful has to be 
a discoverer, and interpreter, a guide, an inspirer, a 
sympathiser and a co-worker, all combined. It is only
then that the adults would accept him as such and would
be willing to learn with him and from him. 
inspire them by your own example.

world of their own and react mostly in a

s
You have to

•84 Adults occupy a
subjective way based on their own experiences. Homogeneity 
of ideas and experiences has to De created to make learning 
acceptable to the adults.

9. Adults are sometimes hesitant to learn new things for fear 
of its adverse effect on established tradition or group 
harmony. This attitude of going in groups and moving 
with group has to be fruitfully exploited by successfully 
tackling those who hold the leadership of the group.

10. The adults understand their social responsibility. They 
themselves decide to join the educational programme. 
They will, therefore, readily engage themselves in learning 
activity, if it is associated with major social goals and the 
methods are adjusted to the needs and interests of^ the 
learners. The teacher has only to find these and then ‘bait 
his hook to suit the fish.” This will create on impression

' on them that will work miracles.
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CHAPTER 4

Organisation of Adult 

Literacy Classes

Having studied the objectives of the programme of adult 
literacy, its urgent need and its advantages to the learners, and 
having now understood the magnitude of the problem and the 
special characteristics of adult behaviour and their attitude towards 
education, we feel you are now well eqipped for organising the 
programme of adult literacy in an area assigned to your care.

The programme may be extensive orintensive. If the programme 
is to be taken up in an extensive manner, it has to be in the nature 
of a campaign wherein considerable planning and preparation, months 
ahead of initiating the actual work, is necessary to c^ate an 
atmosphere and prepare people to receive the programme with enthu­
siasm and interest. Such campaign requires close cooperation of many 
agencies—Government departments, voluntary organisations, social 
workers, local leaders, teachers, students and the adult learners. 
These campaigns take the form of a mass movement and are very 
effective in creating a stir and developing local cooperation for a 
worthy cause. Action on such a large scale serves to focus the 
attention of the people on the problem which is brought home to 
them through all the media—visual, like exhibitions, posters and 
writing on walls ; audio-visuai, like films, puppet shows and drmas ; 
vocal, like talks, corner meetings, discussions, and such other means.

There are some distinct advantages of such a 
While the message is taken to the interior-most corners of the area, 
a number of adults, both men and women, feel inspired to learn 
reading and writing and come forward to join the classes. The 
parents develop an understanding about giving education to their 
children. The educated youth of the area feel encouraged and join 
hands with the teachers to help the programme and the 
gets a momentum. The main achievement is, however, publicity 
and mass awakening but the results are short-lived, if the follow up 
activity is not inbuilt in the programme. The enthusiasm slackens 
with the passage of time and the danger of relapse is great. The

campaign.

movement

34
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atmosphere, however, is undoubtedly created which affords an. 
opportunity for selection of adults who show keenness and interest 
for the programme. This group of adults can be taken through an 

intensive course of literacy till they reach a standard where literacy 
becomes functional and they are able to apply the knowledge to 
their daily life occupation and improve their functional competence.

In the intensive approach, the area of work and the group of 
adults who are admitted to the course are selected in advance on 
the basis of their desire, capacity, and need to learn in relationship 
to the learners occupation in life. The groups in this approach are 
more or less homogeneous and the subject content and the period 
of the course is decided upon according to the requirements of the 
group. Such an approach has also an inbuilt programme of follow­
up services in the form of libraries, reading rooms, study circles, 
readers’ clubs, discussion groups and listening groups. The standard 
of literacy thus attained gives enough ability to the learners to- 
understand their problems and find their solution hy reading out of 
books provided for the purpose in the libraries. Their taste for 
reading is sufficiently developed and they are able to feed their 
interest by reading from books and thus continuing their education. 
The achievement in the intensive approach are positive and lasting.. 
Although the approach we adopt in a particular situation will 
depend upon the circumstances obtaining in a particular area, it is 
sometimes, preferable to start with the extensive one to create the 
tempo and without leaving it at that elementary stage switch over 
to the intensive one to produce solid and lasting results. Everything, 
however, depends upon how we set about doing our work and 
organise its development.

It is, therefore, desirable that we discuss the organisational 
aspect of the programme of adult literacy and consider it in detail.

Organisation is the most important part of a programme of a 
creative or productive nature. It implies the preparation of work 
plan for the implementation of a programme in a regular and scientific 

Successful implementation is not possible without well-manner, 
conceived organisational plan.

The plan has to be evolved in consideration of (/) the 
objectives of the programme, (ii) the participants (workers and 
beneficiaries) in the programme, (in) the inherent difficulties in its 
implementation and (iv) the means to work the programme.
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Our programme of adult literacy and adult education relates 
to the education and enlightenment of the individual for the deve­
lopment of his self and thereby of the society to which he belongs. 
The objective of a literacy programme for the adults is to equip
them with the skills of reading and writing so as to enable them to
use the same in their daily life occupations and thus increase their 
functional competence.

Five factors are involved in the organisation of an educational 
programme. They are : —

1. The teacher,
2. The learner,
3. The reading material,
4. The building, furniture and equipment, and
5. The work procedure.

Let us take them one by one and examine the needs and 
requirements.

1. The Teacher

The teacher must first understand his job, his subject and his 
learners. He should have an interest for the work, have mastery 

the subject and start with it in a spirit of dedication and service.over
He must then turn to his learners, identify their needs, study their 
behaviours, know about their interests and aptitudes and appreciate 
their difficulties and limitations for effecting an adjustment of all 
these with his plan of work. A detailed survey of the locality, 
the living conditions, the interests and aptitudes of the learners, 
their activities during leisure hours, and their taste for learning, by 
the teacher is, therefore, initially called for. This survey is very 
necessary for the formation of learning groups. A compilation of 
such a survey will also be helpful in assessing the magnitude of 
work and the clientele to be covered in a particular locality. This 
•will form the basis of programme planning in the area.

As a result of such a survey, it will be seen that the learners 
do not make a homogeneous group. They are of different ages, 
follow different professions, have different liabilities, belong to 
different financial and social status, have different objectives to
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achieve, and are at different stages of mental development. Since 
learning is to be adjusted to the level of mental development, field of 
experience and the felt need of the learner, the class room system 
will not work. It is essential to divide the learners into suitable 
groups on the basis of the above characteristics so as to bring about 
maximum homogeneity. The basic principles of group work process 
are to be followed in conducting the lessons, developing practice 
and providing opportunities for participation. Adult education 
programme has ultimately to develop as a programme of self-learning. 
The teacher, therefore, has to provide guidance and not much of 
talking. Reading and writing has to be suitably mixed up with 
oral, visual and audio-visual work for sustaining interest and avoid­
ing fatigue as well as for giving a sense of participation and achieve­
ment. Intergroup story telling and racitation contests will be helpful. 
Short oral quizz tests given occasionally will be inspiring. Those 
responding intelligently should be given a ‘sbabash’ but those that 
show slackness in understanding and responding should be shown 
sympathy, given encouragement, helped to respond, given suitable 
hints, reminded of familiar experiences, all in a jovial mood and 
never with a frown or a censure. Just as a doctor’s smiling face 
and sweet consoling talk takes away half the disease of a patient as 
if by magic, similarly a smiling and sympathatic teacher does not 
need to use incentives for motivating the adults to take up reading 
and writing. The - teacher has to be extra cautious, patient and 
sympathetic. The urge to learn has to be produced within the adult 
and the teacher has to be accepted by them. He has to become 
one with them rather than something superior to them. A smiling, 
sympathetic, accommodating, patient and optimistic teacher will 
inspire the learners and would be easily accepted by them as one of 
their own to work with. He should not be a preceptor only but a 
co-learner also and should encourage participation by seeking advice 
and cooperation of the local leaders in his day today work. The help 
and advice of the local leaders will ensure regularity and punctuality 
on the part of the learners.

2. The Learners

Let us now think of the learners. They will be adults of the 
age group of 14-45 who had to remain illiterate or had to give up 
schooling under force of circumstances—social or economic and are at 
present engaged in one or the other occupation for earning their 
livelihood.
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The following characteristics of the adult behaviour and his 
needs should be understood:—

(0 The adult has accumulated some experiences—they may 
be pleasant or bitter—and on that basis have developed 
likings and dislikings—tendency for indifference towards 
reading and writing is one of them. They have a feeling 
that they are too old to learn and learning will be of no use 
to them. Such wrong and harmful notions have to be 
removed. It is easier to build afresh, than to remove the 
already formed ideas and then to re-build. They have an idea 
that an adult need rot learn or cannot learn. This diffidence 
is to be overcome and utility of literacy and education is to 
be brought home. So bait the hook to suit the fish 
i.e. be inspiring and adjust programmes to their daily 
business in life.

(») Illiterate adult has been ignored by society. He needs 
sympathy and companionship. He has suffered humiliation, 
he needs respect. He has suffered anxieties, sometimes 
disappointment—needs inspiration; may not be regular 
and punctual—has to be tolerated and symathelically 
advised.
lities-he takes decisions and has developed a sense of 
masterly behaviour—will not tolerate a frown or a childing 
or an ironical satire—one who will discover his helpless­
ness and can become one with him, is liked by him, As 
head of his family or his group, he has developed a supe­
riority complex and is too shy to take a test or face a 
failure. A successful teacher would avoid all these repulsive 
aspects.

(in) The adult sees utility only in what satisfies his aspirations. 
He needs incentives by way of satisfaction of needs or 
desires e.g.
(a) Financial—literacy will result in increased earning or 

remission in taxes or provision of extra benefits 
or physical amenities to make life happier gnd 
confortable;

(b) Social—it will result in increased social prestige, 
or representation in responsible organisations for 
leadership,

(c) Mental—one may like to learn songs, stories, read papers 
etc. to find solution to his problems by himself through 
reading books on connected topics.

He is the head of a family—he has responsibi-

more
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{d) Spiritual—reading epics etc. being able to communi­
cate with others about moral values and the ideas 
of the sages of the past and thereby gaining reverence 
from others.
These incentives have to be provided according to 

need. The satisfaction of the felt need is the success 
of the effort. Literacy has to be functionally effective.

{iv) Literacy straight off may not succeed with some. They 
need to be studied, cultivate acquaintances, read to them, 
talk to them, tell stories, discover their interests and feed 
them, ultimately they will feel inspired.

The adults do not have patience and lack self-reliance. 
They expect quick results, desire early improvement and 
do not easily accept new knowledge. Do not begin with 
anything unfamiliar or difficult to understand. Begin with 
the thing closest to their liking or daily work and go 
further.

(v) The adult is fatigued and therefore needs recreation. Easy 
to understand matter, made interesting with visual and 
audio-visual aids, in an atmosphere of sympathy r.nd 
friendship will interest him. Provision of physical comforts 
like light, water, air, toilet facilities etc. at the place of 
study will give him relief and prepare him for the lesson 
after the days work.

The adult needs sombody who has understood him and is able 
to be a guide, a friend, sympathiser, an inspirer, an admirer and an 
interpretor. You, as the teacher, have to be all in one. You have to 
have interest, imagination, initiative, integrity and honesty of purpose. 
You should be able to create an impression on your learners by 
becoming one with them, a partner with practical ideas and not 
empty promises, dreams and fantacies.
building castles in the air never pays. You should present the reality 
and encouragingly cooperate to make progress within that reality.

Giving false promises or

3. Reading Material

The paucity of suitable reading material has been a great handi­
cap in the programme of adult literacy. It has been said before 
that the adult is not interested in everything. He is interested only 
in what appeals to him as of immediate utility. He pays attention
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only to what is interesting to him and is easily understood by 
him. It, therefore, implies that the reading material must be attrac- 
tive, be easily understood and read. It should also be of use to him. 
These principles clearly indicate the natuie of the subject content of 
the reading material, the simolicity of its language, the method of 
its approach and the style of its presentation. The non-availability 
of enough suitable reading materials satisfying the above require­
ments has been largely responsible for creating among adults an 
apathy for learning. The reading material may consist of lesson 
cards, charts, posters, photographs and books, all written in bold 
letters, profusely illustrated and presented in a simple and under­
standable language. If the material provided to the adult learner 
for reading does not interest him, it will not catch his attention and 
he will not understand it. If what is taught to the adult is found 
useful by him in his da/ to day life, he will feel inspired to pursue 
the study and get benefitted.

)
While it is correct that the child also likes to study the literature 

which is easily readable and understandable and is related to his. 
everyday life experience and his environment, it does not mean that 
the same literature has the same value for both, the child and the 
adult. The adult is not only an older and a taller child, but Is very 
much more. The life experiences of the adult are much more varied 
and developed. His understanding is advanced and his interests 
more mature. He may be illiterate but he is not uneducated. His 
knowledge is far more developed, while the child is a beginner. The 
adult does not also have the patience of the child. He has a number 
of other things to attend to. He, therefore, needs a different type 
of literature which will sustain his interest and will present no 
difficulty to him so far as reading and understanding are concerned 
but the thought content and the appeal should be sufficiently mature 
so as not to appear childish.

For want of suitable reading material, the teachers generally 
start using any material that is easily available and the only result 
is that adults get disinterested and do not consider the 
worthwhile. The lessons must inspire participation, 
learner cannot stand being only a passive listener. Constant 
sation, frequent use of the black board, and practice to read aloud 
will give him the sense of participation and arouse his interest. Quite 
a lot is said rather too frequently about visual and audio-visual 
aids. It should be remembered that the devices are only aids to 
arouse interest and confidence. They do not and cannot replace

programme 
The adult 

conver-
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books. The written literature must provide substantial, easily 
relishable and digestible food. For the success of the pro­
gramme, adults must develop a taste for and an interest in 
reading. It is only then that skills of reading and writing would 
be of use to him and he would be able to sustain his literacy.

4. Building, Furniture and Equipment

It has been observed that generally this aspect of the literacy 
programme receives very inadequate attention. Organisers seem to 
feel that the literacy programme can be conducted anywhere and 
everywhere. The principle that a congenial phsysical environment 
has an important influence on the learning attitude, is lost sight of. 
The cleanliness of the premises, adequate-light arrangement, the privacy, 
calmness and quietness necessary to ensure concentrated attention, 
the physical comfort necessary for the already fatigued learner are 
important factors to be considered—equally as important as—initial 
survey for the enrolment. At least a clean dari, if not desks or 
chairs, is necessarily essential.

A literacy teacher without the necessary equipment is again like 
a mason without his tools. The equipment includes books, charts, 
visual aids, blackboard, chalk, maps, newspapers, and a small 
library and even slides and film strips with a projector and if possible, 
a radio-all these make useful aids to learning. Availability of as many 
of these as can be afforded should be ensured to make the process 
interesting, learning easy and quick and participation willing and 
active.

5. Work Procedure

Finally let us consider the procedure of working the programme. 
While it is accepted that the adult will not like the actual school 
clas.s room atmosphere and the learning has to be done in groups, 
some discipline is neccessary to conduct the work in an organised 
manner to ensure punctuality, regularity and gravity, 
must start at a fixed hour irrespective of the number present at that 
time and the time table to be gone through may be something like 
the one suggested below :

The work

1. Begin with community singing.
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2. News review by the teacher (daily and local news),
3. Short description of current topics (encourage participation 

by learners, turn by turn, if necessary).
4. Reading lessons, writing practice, some practical arithmetic 

even orally, for mental exercise.
•5. Reading from some useful book from the library. Ability 

to read something other than the class-book gives a sense of 
achievement and is a source of inspiration.

‘6. Cultural programme (once a week).
7. Conclude with a group song. It maybe the National 

Anthem or some other instructive national song.

'Such an arrangement, followed to whatever extent feasible, will 
give the programme a shape and discipline. Although the programme 
•of adult education is said to be one of informal education, but when 
it is a question of literacy, some formality in the programme is 
necessary. The formal work may, however, be supplemented by 
informal programmes like music concerts, picnics, excursions, demo­
nstrations, displays, field-trips and competitions from time to time. 
These activities will provide useful entertainment to the observers 
and participation to the organisers from among the learners to 
•organise and present their programmes. The learners will develop 
confidence in the project being worthwhile as it would keep them 
actively interested.

Last of all we have to take care of the regular records to be 
maintained by the teacher. The admission form, the admission and 
withdrawal register, the test record and the progress register, the 
stock and property register, the stock and issue register for the 
library and the attendance register are all important records which 
the teacher must maintain. Without such disciplined procedure, the 
teacher and the taught both are likely to take the programme 
rather too lightly and it would defeat the very objective of making 
the adult functionally literate, socially enlightened and intelligently 
responsible.

We may now sura up what 
sation of adult literacy classes:

The success
much depends on the manner the programme is organised 
and conducted.

>

have discussed about the organi-we

1, or failure of adult literacy classes very
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The approach may be extensive or intensive or both 
suitably adjusted. To begin with the mass approach on 
an extensive scale is desirable to create a stir and an 
atmosphere for the awakening. This will also provide 
an opportunity for maximum public participation and 
will facilitate the application of the selective approach for 
intensive work.
For effective organisation the teacher must first select the 
area of operation and thereafter take up the socio-economic 
survey to find out the type of adults he will have to work 
with, their occupation, interests, aptitud^and sparetime 
activity and their desire to learn. It i^only after identi­
fying the needs and interests of the clientele that he would 
be able to plan the programme of work in suitable 
adjustment of the requirements of the learners. This is 
very essential for developing close relationship as well as 
for locating local leadership for cooperation and help, in 
finding out suitable work place and other amenities 
for making the programme attractive and^ encourage 
participation.
After identifying the needs of the clientele, the teacher 
should assemble his tools—the reading material, the visual 
and audio-visual equipment, the furniture and the records 
that he will have to maintain.

Simultaneously the teacher should also develop a volunteer 
group for help from among the literate youth of the 
locality to help him in his day to day programme and 
inspire the learners by organising various activities.
The organisation scheme for adult literacy work must 
provide for an inbuilt follow-up programme in the form of 
reading room, library, radio listening groups, readers’ 
clubs, discussion groups and study circle. Without the 
foliow-up, there is little possibility of the knowledge of 
literacy becoming stabilised and purposefully functional. 
Without such effort, there is every possibility of the new 
learners relapsing into illiteracy and causing discontent and 
frustration to others in addition to the waste of the organi- 
sors’ effort and money.
The suitability of the reading material must be judged on 
the basis of readability and understandability by the learners 
and utility for them in their daily life. Whether it is meant

2.

3.

4.

5.

'6.

'7.



44

for the class room or for the library, it is essential that the- 
reading materials do not in any way retard the interest, 
of the learners. It should on the other hand inspire them 
to go forward with the learning process and appreciate- 
the utility of the ability to read and write in their daily 
life.

8. As work progresses, effort should be made to devise 
suitable methods and techniques to bring home to the 
learners the progress they are making. This would inspire 
them for continuing their studies further. The teacher has, 
how ''^, to be very cautious and see that those who do 
not s.

9. Regularity and punctuality in adult classes can only be 
ensured through example and not through precept. The daily 
time schedule must be observed and gone through without 
any disturbance but the irregularity or the delay of a few 
should not bring them any censure. They need be encour- - 
aged to come up to the level of the better ones.

10. A very important factor on which the success of the 
programme depends is the participation of the learners 
in the programmes. The teacher must give the learners 
the freedom and the opportunity for learning by doing ; 
and acting.

progress are not disheartened.



CHAPTER 5

Reading Materials for 

Adult Literacy Classes

By now we have seen that the problem of the spread of literacy 
-among adults, although inescapably urgent and vitally important, is 
collosal and tedious. It is a problem of desires and attitudes, urges and 
aspirations, interests and aptitutdes, incentives and gains. Still it has 
to be tackled, as in this age of growing complexities, developing 
relationships, rapid communications, surprising inventions and fast 
social change, society cannot progress unless the main work force is 
able to read, write, understand and communicate. Thesearethe abili­
ties that we want to develop in the adult learners through a course of 
literacy extending over a period of six to twelve months. We have, 
therefore, to think about the wherewithal with which to accomplish 
this task successfully.

We have said before that an ill-equipped literacy teacher is like 
a mason without his tools and the most important tool for the 
purpose is the reading material that he would use to help the 
learners to develop the skills of reading, writing, understanding, 
expression and a little accouniing. It is, therefore, desirable to give 
some thought to this question.

Beginning from the primer, we may have to take up four to 
five follow-up books containing language lessons easily readable and 
understandable. The subject content of the lessons should, however, 
deal with the material related to the daily (life) needs and experiences 
of the learners. It is desirable to cover all subjects through language 
lessons lest the adult learner is frightened with the idea of being 
required to learn so many subjects. The study is, however, essential 
because to be able to lead a useful life in society, everybody must 
understand some minimum of arithmetic, history, geography, science, 
economics, civics, health, hygiene, sanitation and community organisa­
tion in addition to his duties in the household and in society, as a 
parent, as a wage earner and as a citizen. This knowledge has to be

45
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communicated through language lessons as language is the means 
for reading, writing, understanding and expression. Such reading 
material while developing the knowledge of language in the learner 
and improving his skills of reading and writing, will help him 
understand his environment, his duties in life and bis competency in 
his profession.

The knowledge of arithmetic and accounting is sometimes even 
more important. In these days of science and technology, the 
knowledge of numbers is perhaps indispensable. Arithmetic is of 
great utility in the daily life activity of every individual. In addition 
it develops imagination, ability to take decisions with speed and 
accuracy. It develops discipline and an awareness of balancing 
income and expenditure.

History will inspire the learners to follow the footsteps of great; 
men who have made histoiy through their noble and great deeds. 
It will develop an understanding of the culture and tradition of the- 
country and glories of the past, its unity in diversity and the 
knowledge about the struggle to keep up our tradition and 
develop our culture. The awareness of the social change will create 
consciousness about adjustment to change.

Geography is required to understand the vastness of the country, 
its topography, climate, products, imports, exports and communica­
tions. A realisation will dawn on the learner that differences of 
language, climate or dress notwithstanding ,the whole world is one 
and humanity indivisible. He will also have a glimpse into the 
interdependence of men and countries.

The study of science, technology, inventions and discoveries, 
developing methods, tools and implements for production will 
give him an idea of the impact of science on his every day life 
and of the blessings and curses of the new knowledge in the modern 
world.

An insight into the principles of health, hygiene and sanitation, 
the anatomy and physiology of human body will create an awareness 
about personal and environmental hygiene and give him the 
elementary knowledge of what is health, what is disease, how it 
be prevented and cured ? He will be freed from traditional taboos, 
and superstitions and will be saved of much botheration and 
waste-

can
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The study of civics and economics will create consciousness 
about citizenship, about democracy, about the government and 
social and individual rights and responsibilities, about political- 
relationships and about national and international progress in 
economic sphere, in industry and trade, etc., etc. An awareness ol all 
these very much relates to the everyday life of every adult citizenand 
is, therefore, very necessary for making life worth living and for 
taking the society forward.

I

f
By reading books and other printed material on the various 

subjects, one can widen the horizon of one’s knowledge of the past 
and the present and know the expectations of the future. Reading 
thus creates confidence in a man about his own ideas and convictions- 
and enables him to see things in a broader perspective. This is why, 
other things being equal, a literate person is credited with a certain 
amount of social prestige which is denied to one who is unable to 
read and write, even though sometimes he may seem to be having a 
better understanding of social relationships in life.

I The programme of adult literacy is thus a purposeful activity 
for developing the skills of reading, writing and accounting and of 
their use with fair ease in daily life. It is related to the all around 
development of the learner, the society and the country. Literacy is 
a major instrument of knowledge, an essential means to an end which 
is the continuing education of the adult.

The reading material used in literacy classes is, therefore, of 
great importance for developing the reading ability of the learner and 
creating in him a taste for further reading. It should be varied and 
interesting. The reading material required for an adult literacy 
class may be of the following types: —

I (ij) Teaching Material for Initial Work

These will include primers, work books, lesson cards, flash 
cards and simple visual aids like pictures, maps, charts or models. 
These form the basic material for a literacy class and are essential for- 
acquiring the reading skill.

=1

I

{b) Readers

To be taken up after the primer is completed and the 
preliminary reading skill is developed. These readers are helpful in.

i
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developing the skills of reading and writing with fluency and 
speed.

(c) Follow-up books ■ r

Books specially prepared for the neo-literates to develop and 
consolidate their literacy skill and increase their knowledge, are a 
necessary follow-up of the literacy course. Without a suitable follow 
up programme, the effort and money spent on literacy will be wasted 
because the skills that are not used are always lost and die out with 
the lapse of time. As a matter of fact, the follow up programme 
should be a precondition of a literacy programme and must be built 
within it. The reading material for follow-up and the supplementary 
reading will include books on various topics to meet the needs and 
interests of all learners and provide information and knowledge that 
the adults need for successful functioning in society and for develop­
ing various occupational abilities that are needed for prosperity and 
progress.

(d) News Bulletin

In addition to the books, the newspaper also makes a useful 
reading material. All adults are interested in news and all over the 
world the daily news sheet provides good reading material for adults. 
In adult literacy classes, the daily news sheet ha? proved a great 
attraction and is a real effective aid in inculcating the reading habit 
and improving the reading skill.

(e) Periodicals

The weekly, fortnightly or monthly periodicals are also helpful 
aids in improving reading tastes of the neo-literate and semi-literate 
adults. These should contain topics of interest to adults such as 
agriculture, industry, health, games and sports and stories containing 
wit and humour.

(/) Visual Aids

Charts, graphs, photoes, models, pictures and maps are 
generally auxiliaries to the , first type of reading material but even 
when used independently, they greatly help the understanding of 
the subject, arouse imagination and create an atmosphere for 
learning.
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In addition to the reading material mentioned before, some 
other material in the shape of equipment and futniture etc, is also 
required for the successful functioning of an adult literacy class. 
Mention of this has already been made in the preceeding chapter on 
the organisational aspect. The black board with chalk, and the 
flannel graph for the teacher and the pencil and note-book or slates 
and slate pencils for the learners deserve to be mentioned again as
they form very important material to supplement the reading 
material. The black board is a very important tool in the hands of 
the teacher. It is a piece of equipment in the class as well as a visual 
aid. The teacher himself writes or advises the learners to write on 
the blackboard. This process develops imagination and understand­
ing through participation. For the adult learners, the use of a note­
book and a pencil is to be preferred to that of slate as that would 
facilitate the assessment of the learner’s progress in his effort in 
writing. The learner himself will also be able to see how he is 
progressing. That will develop conviction and faith in him for the 
work he is doing.

4

The teachers of adult literacy classes generally 
many difficulties and sometimes get stuck up for want of

come across- 
experience..

It is, therefore, very desirable if the teachers are supplied with a 
teachers’manual which will be helpful in enlightening them on various- 
problems related to their work. For the knowledge of the subject 
matter, books for supplementary reading available in the library- 
should be helpful to them also. The subject contents of these books- 
which should be available in the class library should cover all fields, 
of human interest like: —

s

!

1. Farming, agriculture, horticulture, poultry, fruit-cultivation 
and preservation etc.

2. Cottage industries.
3. Sanitation, health and hygiene.
4. Child care, home nursing and first aid.
5. Biographies.
6. Civics and political science.
7. Population education and family planning.

Home science and domestic crafts.
9. Rural and urban development.

10. Food and nutrition.

J

t

8.
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11. Folk tales and folk songs.
12. Every day science.
13. National development plans.
14. Cooperation and cooperatives.
15. National Integration and International relationship.

The above list is only suggestive. Many topics can be added to 
it according to the requirements of the classes in relationship to their 
environment.

_The. following characteristics of good reading material for adult 
literacy classes should help the teachers in making the selection on the 
basis of its utility to their learners:

“v

(fl) The physical make up of the book. 
(Z>) The print.
(c) The use of illustrations.
{d) The vocabulary used.
(e) The style of presentation. ■
(/) The subject content.

Some salient points relating to each of these characteristics of 
good reading material for adult literacy classes may be discussed for 
further clarification:—

i

Physical Make-Up

This comprises of the size of the book, the paper used, the 
printing, stitching and binding along with the title cover etc. All 
these go to make the book attractive and exciting.

The size of the book should be suitably handy, neither very 
:small nor unwieldy. The Primers are generally

20x30 20x26 17X27or or8 8 8

All these sizes a^e quite convenient and essential too, because the 
Primer is always suitably illustrated and the illustrations to be clear

t-
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and attractive take space. The other books may be

18x22 20x20
8

Books in smaller sizes do not attract the adults. This view, however, 
is not held by all. Some experts feel 'that pocket size small books 
are liked more and are found more convenient by adult readers. It 
may be so for those who would like to carry the book with them 
and read whenever and wherever they find time for it. The number 
of pages should also be controlled so that the book does not become 
bulky.

Good quality, white surface, thick paper should be used in 
the books for adults. Thin paper or rough news print is never 
attractive. The printing on one side should not show through on the 
other side.

The book should have an attractive title and the supplementary 
readers should also have a preface indicating what the book contains 
and with what objective the book is being presented. An index of 
chapters, subjects and pages is essential.

The stitching and binding should allow full unfoldment of the 
book and should not give way through constant handling which is 
often rough.

Print

As for printing, the thickness of the print, the spacing, the 
alignment and the page content should all receive proper attention. 
Adults would never like small and close print and a heavy page. The 
length of sentences, the length of the line and the total content of 
the page all should be suitably adjusted to the sight span of the 
adults. The visual convenience of the type deserves great 
consideration.

Illustrations►
Illustrations are meant to facilitate understanding, explain 

difficulties and make association with familiar objects, ideas and 
experiences easy and vivid. The illustrations given in a book for the 
adult reader must fullfil these objectives.

4
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Illustrations should relate to the text and be printed at the place 
where the relevant text occurs. Their printing should be either on a. 
side of or above the text and should not break its continuity. 
Illustrations should be clear and faithfully expressive. If necessary 
they may be coloured, if through that device understanding becomes 
easier and association clearer.

Vocabulary

The adult has already developed a vocabulary but it has many 
limitations. Effort should, therefore, be made to use only the popular 
words and new words may be introduced in a manner which makes 
them easily understood. It is desirable to use the learners’ own 
language as commonly spoken.

The range of vocabulary should take into consideration the 
linguistic background of the adults. It has to be suitably graded and 
developed only by stages. Unfamiliar words, when unavoidable, 
should be explained in terms of what the adult already knows. The 
thought content of the book should be mature but well adjusted to 
the mental capacity of the learners. New words should be repeated 
frequently during the course of the lesson but the span and frequency 
of repetition should be suitably adjusted to appear natural so that 
the language does not lose the beauty and become boring.

Presentation style

It includes the structure of sentences, the length of sentences, 
the language used and the approach to the presentation of the subject 
matter. The language of the reading material for adults should be 
very simple and easily understandable-neither very childish nor 
very literary or academ ic. The sentences should be small and the 
structure very simple. Use of unfamiliar metaphors and references 
should be avoided unless they are simple and easily understandable.

The style should be simple and preferably be conversational. 
Elements likely to create interest such as the element of humour, 
surprise, suspense or a dramatic touch or instructive and inspiring 
anecdotes should be used wherever possible. Brevity, clarity and 
understandability of the book should always be kept in mind.

- •
<vUse of irrelevant matter not connected with the text or the 

subject in hand should be avoided to maintain the unity of the subject.
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To give an idea of continuity and uniformity of the subject, reference 
to the characters already introduced and the experiences already 
related may be repeated.

Experiments have shown that adults prefer story or a narrative 
through a dialogue to a straight narration. The text should be 
informative, educative and inspiring but not surmonising.

Contents

Our objective in the literacy class is to develop skill and taste 
for reading in the learners. The adults will not like to read anything 
and everything that they are required to read. Unless they like it, 
they will not read and our effort will go fruitless. We have discussed 
in a previous chapter that the adults will like to read only what 
relates to their own life experience and what has utility in their life. 
It is only then that the desire to read will be developed in the adult 
learners. This creation of the desire to read is the most important 
objective. From this point of view the subject content of all reading 
material in the adult literacy class right from the Primer onwards is 
of great importance. Its readability, understandability and utility are 
the three factors that would inspire the adult learners to take up 
reading with interest and attention.

The subject of the text should, therefore, give correct informa­
tion on matters of daily interest to adults in as simple and pleasant a 
manner as possible. It is only then that the learners will develop 
desirable attitude towards learning. The information need not be 
very heavy or confusing.

There should be separate lessons on different topics and the 
presentation may be done in a variety of forms. While some are 
narrative stories, others may be dialogues and some may even be in 
poetry. If the information to be given has many aspects, it may 
be belter to have separate booklets on various subjects like agricul­
ture, animal husbandry, dairy farming, poultry, personal hygiene, 
physiology, child care, home nursing, trade and transport, industry 
and commerce, inventions and discoveries, folk tales, and such other 
items.

To facilitate understanding and expression, it is desirable that 
the lessons are followed by certain simple questions to assess 
comprehension and learner’s grasp of the subject.
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We may now sum up our discussion as follows:

The programme of adult literacy is a purposeful activity for 
developing the skills of reading, writing and accounting and of their 

• use with ease in daily life.

Literacy is a major instrument of knowledge, an essential 
means to an end—the continuing education of the adult.

Language is the means for reading, writing and expression. The 
development of knowledge of language will require reading material. 
The importance of suitable reading material for adult literacy classes, 
therefore, cannot be ignored.

The reading material assists in learning which is a process of 
discovery and exploration, wherein the learner and not the teacher is 
the central figure. The objective is learning and not teaching. The 
learner is a participator and not a passive receptor.

Mere exposure alone does not guarantee learning. Unless 
something happens within the learner, he will not be able to 
remember or use what we think he should have learned. The learner 
is interested to learn in terms of what he already knows, of what he 
is interested in and of what he needs to know to achieve his purpose. 
Learning occurs only when the process fulfills the learners need and 
purposes. As the learner learns more and more, he will be able to 
learn on his own.

Thus the reading material must be within the range of under­
standing of the learners and should fulfil their interests and needs. 
It should provide for varying experiences and should lead 
realisation that there is so much that the learners do not know but 
need to know. This realisation will create the urge and desire to 
learn.

to a

Once this stage is reached, the learners will make quick 
progress and the teacher will work only as a guide. The learners* 
sense of diffidence will vanish and the achievement will be quick and 
encouraging. The active participation of the learner for learning will 
evoke confidence.

The reading material for the adult literacy classes consists of ; —

{ci) The Primer, the work book, the lesson cards, flash cards 
and simple visual aids like pictures, 
models.

maps, charts or
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{b) Readers for developing the skill of reading with fluency 
and speed.

(c) Follow up books for supplementary reading.
(d) News Bulletins and daily news sheet,
(e) Periodicals etc.

The reading material for the adult literacy class should have the 
following special characteristics :—

(fl) Attractive, pleasing and lasting physical makeup in handy 
size and an acceptable volume.

{b) Bo'd, clear and suitably aligned and spaced print for ease 
in reading.

(c) Clear, meaningful, relevant and expressive illustrations.
{d} Simple, spoken and understandable language with graded 

vocabulary familiar to the learner.
(c) Simple, straight forward style in interesting and popular 

forms —narrative, dialogue, poetry, folk tales, drama or 
biography.

(0 The subject matter should be related to the life experience, 
surroundings and occupations of the learners. It should 
be easily readable, understandable and of utility in life to 
the learners. It should impart the maximum of knowledge 
and the skill in the shortest possible time and through a 
process that would sustain the learners interest and 
promote understanding and retention. The contents should 
be suitably condensed so as to include the essential 
minimum and yet permit of economy in time.

The material should present to the learners new ways of doing 
things and how life in the village and the society can be made better 
than it is at present. It may present situations which need the 
exercise of imagination for making choice, e g. spending money 
the education of the daughter, or on giving her dowry, or to go 
using the traditional grinding wheel or the ball-bearing one or even to 
use the cow dung for fuel or for preparing gas and manure out of it. 
Such contents would help the learners to see beyond the traditional 
limitations, their dosed local surroundings and the limits of the 
occupation of self. This would promote their speed towards develop­
ment and progress.

on
on



CHAPTER 6

Methods of Adult Literacy

I hope you are now ready for beginning lessons for Adult 
Literacy. After a discussion of the objectives, the magnitude, the 
organisation of the programme and a study of the learning processes 
of adults and the requirements of the reading materials, you must 
have developed enough confidence and must be feeling equipped 
for making a start with the work, you have chosen to persue. How 
to start doing it, is perhaps the question that now arises in your mind? 
This is usually so, as knowing and doing are two different things. 
It is easier to know than to do but a person who knows will 
undoubtedly be able to successfully put his ideas into practice if 
only he remembers what he has learnt and acts on the same. It is, 
therefore, worthwhile to give some thought to the methods of Adult 
Literacy.

Remember : the teaching of reading and writing is not the 
first thing to begin. We may begin by a programme of work 
related to the daily life of the learners and discuss how literacy will 
help them in the performance of their jobs. We know adult learners 
make a heterogeneous group. They have different interests, different 
experiences and different aptitudes. You have first to know your 
adults to find out what they are most interested in. This interest has 
to be exploited with care to achieve your end. You have also to 
know the needs and aspirations with which the adults joined the 
class. These may vary with age or sex or social position. They may 
be for gaining popularity or satisfying the need for achievement. 
This study will help you to plan and correlate your programme to 
the needs and aspirations of the learners. “Feed the felt need”, is a 
useful maxim to remember for success in work. Among the learners 
you may find various talents. There may be poets, there may be 
singers, there may be entertainers and there may be story tellers. 
Discover their talent, their interest and their experience and meet 
the adults where they are. Remember, you have to take them 
further. Try to group them to bring maximum homogeneity and 
use their own talents to inspire participation and develop interest.

56
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Also remember that the attitude of illiterate adults towards 
learning is one of mild defiance. They see no utility or significance 
in acquiring the knowledge of 3 R’s unless and until they are convin* 
ced of the fact that his knowledge will help them in their economic 
betterment. Some of them may also be feeling that they cannot 
learn. This feeling has to be removed. The adults have to be 
inspired to feel that they can learn and also to see the untility of 
the knowledge, they would achieve through learning. They should 
feel convinced that learning to read and write is like learning to do 
something else. We learn everything by doing and so do we learn 
reading and writing. Nothing is impossible and it is never too late 
to begin learning nor is an individual ever too old to learn.

Also ensure that you have all the necessary equipment and 
teaching materials. The place is neat and tidy and has adequate 
ventilation and light. This is necessary to create an educational 
atmosphere, inspire confidence and develop an interest for learning. 
Remember that every one has the necessary potential for develop­
ment. Every one has the desire to become better human being pro­
vided he is offered an opportunity that suits his aptitudes and bis 
sense of prestige and relates to his daily occupation.

Adults are critical. They look upon everything from their own 
point of view. They do not hesitate to object to the matter, 
manner and methods of teaching adopted by the teacher, if it is not 
joyful and inspiring. Do not lose temper or patience. Love your 
work and plan your teaching well. Love the adults and keep them 
happy and give them encouragement.

Now perhaps you are set for beginning the lessons as the 
. adults have developed, a receptive attitude. So let us see how we 
are proceeding.

g!

1 We have planned to teach them reading, writing and arithmetic. 
The knowledge of other subjects which are of use in daily life will 
be given to them through language lessons or through oral, visual or 
audio visual means in an informal manner. So the main question is 

' that of teaching language i e. reading and writing, which is done 
through primers and books, the written word. In a previous chapter, 
we have discussed the principles which we should keep in mind 
while selecting the primers and other reading materials. We, therefore, 
presume here that you have selected the right type of primer and 
other reading material.

4
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Before we begin, let us also understand how mind works 
and how the learning process takes place. Let me explain its through 
a diagram.

BRAIN (chamber)

rr-s
IVcssel)

Memory

^thinkinc
1?; **R0C6ss

/r

M;-,

Brain is the chamber. The primary senses (five) are the- 
windows in its walls. Memory is the reservoir in it- Intellect is the 
vessel for cooking thought and logic or reasoning is the fire used 
in cooking. The sensory nerves are the inlet pipes pouring experi­
ences into memory. One pipe from memory reservoir flows into the- 
intellect vessel and the other from the vessel into the reservoir.

The learner gets new experiences through senses which send 
them into the reservoir and from there starts the thinking process. 
With the help of previous experiences and association and reason^, 
it is converted into intellectual experience, is understood and. 
expressed back. This is how the learning process take place.

Let us now consider the process of teaching language to our 
learners, the illiterate adults.

Language consists of letters, words and sentences. Some- 
educationists prefer to start with letters and come to words and 
sentences, others prefer starting from words as they are capable of
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being illustrated and thus the association with familiar objects being 
easy, understanding becomes simple. Still others prefer to start 
straight off with sentences as that presents a meaningful idea 
and develops the interests of the adults for learning. The sentences 
can be meaningful and can relate to their life experience. Taking 
up meaningful sentences and then explaining familiar words and 
relevant letters that constitute the word, is considered to be more- 
convincing to the adult as it attracts his attention and is thought- 
provoking.

There are thus different methods for teaching reading and- 
writing. They are, however, all woven out of the two principles of 
analysis and synthesis.

The analytic method or the global method, as some would call 
it, emphasises meaningful sentences denoting familiar experiences 
from the beginning and stresses upon recognition of words that make- 
the sentence. Concurrently the learners’ attention is also drawn to 
the structural details of words-syllables, letters, sounds—and thus 
the learners are expected to grasp the formation and recognition of 
letters, words and sentences.

In the analytic method, effort is made to teach words in asso­
ciation with familiar object pictures and learning is done by repetition- 
The learner is able to pronounce the words because he recognises 
the illustration given. The whole word is thus remembered and 
recogiiised, but the letters that make the word may not be fully 
understood. Still the learner takes interest in associating the word- 
picture with the object picture.

A full sentence representing a familiar experience perhaps 
illustrated by a picture also appears to be more meaningful. If 
recognition is sharp, understanding would be easier and interesting^ 
but this is possible only when sentences used relate to an immediate 
experience of the learner. The danger is that attention being 
focussed on meaningful sentences, the practice on word recognition 
may be overlooked. The writing skill will thus not develop 
simultaneously.

Another approach in the analytic method is to begin with a 
story which makes a complete unit of thought. The story provides 
opportunity for discussion and thus develops interest and understand­
ing. After giving the whole chain of thought, attention can be drawn 
towards sentences, words and letters.

4



There the learners may rely more on their memory and begin 
reading the whole thing with the understanding of sequence and not 
on the basis of recognition. Guess work has a greater element here. 
The skill for writing may not develop.

The synthetic method, however, starts with sounds i.e. letters 
and proceeds to build up words and sentences. It begins with the 
recognition and drill of letters. As we have discussed before, the 
adults do not very much like drilling. It may discourage rather than 
encourage them. If, however, the letters and sound coincide and 
can even be illustrated, that may interest their adult learners, but 
the words should be chosen and grouped on the basis of their popular 
use. They should make meaningful sentences and should be capable of 
being illustrated. If this is possible, this may make an interesting 
beginning.

Thus no one method can be accepted or discarded as against 
the other- Sometimes a mixture of both the methods has to be 
made use of for easy understanding and acceptability by the learners.

While purely analytic method fails to give the learner adequate 
skills needed for word recognition, the purely synthetic method has 
the disadvantage of the learning material being not necessarily related 
to the learners’ interest.

Since most Indian languages specially Hindi is a phonetic 
language, like other teachers, you may also feel tempted to begin 
with the alphabet, as it is generally arranged on phonetical basis. This 
•orderly arrangement, however, may not be very suitable for adult 
learning for many reasons.

You know the adults do not feel difficulty either in pronouncing 
or understanding but they certainly get annoyed if the construction 
of certain letters involves complex curves and presents difficulty in 
writing because of the stiffening of joints, which have remained out 
of use for such work. With practice they would get used to that. 
They also fee] annoyed if the letters do not easily make words and 
meaningful sentences straight off. They are impatient and cannot 
be satisfied by spending much time first over sounds, vowels and 
then on consonants. They cannot be drilled like children. The group­
ing of letters for teaching adults should, therefore, take care of three 
things.
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K Letters should be grouped on the basis of ease in writing 
and similarity in construction and not necessarily on the basis of 
phonetical sounds, eg. qiifqsr etc.

2. The letters should make words most commonly and popu-^ 
larly used in daily life and meaningful sentences representing 
familiar experiences. This will be possible from even the first lesson, 
if one vowel sound is also introduced, e.g. introduce sit also in the^ 
lesson with 5T?rcTsrand we get ^TT^r 3Tct stiot, cT^,
?1T5TI, and STef ?TT, ^T5TI STT, ^TcTT 51?TI

3. The letters and words taught in the first lesson should 
provide scope for being used to understand and recognise the words, 
in the next lesson that follows This makes learning easier, develops 
confidence in the learner and within a few days, the learner would 
begin recognising the letters.

Both these methods, thus, have their merits and demerits and 
there is a trend to choose the merits of both and develop a new 
approach called the electic approach. It may, however, be clearly 
understood that the best approach and the best method is one which 
gives the maximum satisfaction and ease to the learners. No set 
prescription can be formulated for all time, for every body and for 
all places. The teachers’ understanding of his adults and the environ­
ment coupled with the facilities available are the determining factors.

For your guidance, however, it is worthwhile to describe some 
of the methods that have been advocated so far by different organi­
sations/individuals.

1. Naya Savera Method of Literacy House, Lucknow:

The duration of the course is 10 months to attain proficiency 
equivalent to that attained by children who pass IV grade. The 
teaching of primer is done through a series of 12 charts. The teaching 
starts with known words and sentences and words are very quickly 
analysed into letters. The adults learn to write each letter as soon as 
it is presented and also write a number of words using the new 
letters. The contents of sentences are related to the needs and 
interests of the adults. The sequence of introducing letters is not the 
same as in the traditional method. The course is divided into two 
parts, the primer and three graded readers. The primer is based on 
eclectic system and consists of 500 words, 339 functional and the 
rest used for drill purpose and not repeated beyond the primer stage.

\
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Words are introduced in meaningful setting and very quickly a known 
vocabularly is introduced. The primer also serves the purpose of a 
writing book. The syllabus of the Naya Savera teaching technique 
has been designed to make learning meaningful to the adult students 
In addition to the teaching of 3 R’s, (Reading, Writing and Arith­
metic) the syllabus also includes elementary lessons on 
studies, general science, rural economy, rural health and moral values 
etc. It is divided into five stages spread over a period of ten 
months.

social

Simple Tests are administered at the end of each stage. 
Those who qualify III and IV grade tests are declared functionally 
literate.

2. Integrated Hindi Literacy Method: Dr. {Mrs.) Helen Butt:

—6 months 
—Eclectic.

Duration of the Course 

Approach

In this method the adults are explained the letters or principles 
of combining letters before they actually start learning. Letters are 
taught in the order of their usefulness and not in the order in which 
they appear in the alphabets. Useful sentences related to the 
interests and needs of the adult villagers are introduced from the 
beginning and writing process goes on simultaneously. The conjunct 
consonants are introduced at a later stage. The method on the very 
^rst day teaches 4 letters and introduces 13 words and two small 
sentences. These words and sentences are based on 4 letters taught 
on the same day. The teaching material consists of a primer (Hamara 
Jeevan) taught with the help of a series of charts and a copy book. 
The method claims to impart basic skills in reading and writing and 
does not include instruction in arithmetic. The classes are held thrice 
a week for 6 months. Sufficient importance is attached to home work 
assignments given to adults. Students are given opportunity to read 
lessons loudly in rotation before the class.

3. Ansari Method : Shri Hayat Ullah Ansari

The method proceeds from known to unknown. It is based 
on the assumption that if one sylable is taught, the other syllable is 
automatically known when the illustration of words is also given 
alongside. The teacher is instructed to tell all the words which he is
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agoing to usein the pritnsr through picture as5oclatiou in thebeglnoing. 
Reading and writing goes on simultaneously from the first day. The 
teaching material consists of a set of charts, a primer and a writing 
book for caligraphy. The pioneer has not evolved any follow-up 
material.

4 Awasthi Method : Late Shri Bhagwan Das Awasthi

It is an improvement over the traditional method of teaching. 
It incorporates the basic principles of phonetic word and sentence 
methods. It proceeds from simple to complex by synthesising the 
known letters and forming words from them. The learner writes 
and learns new letters through his own effort by making slight 
alterations in his previously known letters and uses the new letter in 
making new words and sentences. Words and sentences are learnt 
simultaneously from the first day. The reading and writing activity 
also starts from the first day.

The teaching is done through a series of 20 charts. There is a 
■Chart Pustika which explains the method and technique of study up 
to 14 lessons with the help of the 14 charts. The remaining charts 
teach conjuncts. The follow-up set comprises of six simple books of 
^4 pages each based on the teaching of old and new stories. It is 
claimed that the method develops vocabulary to the extent that literate 
adults can read simple literature with comprehension and use writing 
skills in day to day life after some practice.

The Universal Literacy Method : Shri Venkat Rao Raisant

It is primarily based on the synthetic approach which includes 
acquainting the adults with few alphabets. Words are introduced 
very quickly with the combination of known letters, Tae reading 
and writing process goes on simultaneously in this method. It makes 
use of pictures in introducing letters to the adults. The letters having 
similar shape are taught together so as to make learning more 
effective to the learner. Instruction to adults is imparted through 
•demonstration. It proceeds from meaningful words and sentences 
pretaining to daily life of adults. The teaching material consists of 
a primer (Parhai Mahal) and two readers.

6. The Laubach Method

It is an alphabetic picture-association method. The basic 
theory behind this is that the students are able to recall to memory,

%
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the shape of an object whose name begins with the same letter. The- 
primer is based on the principle of association. The primer contains 
thirteen lessons. All lessons in the primer are similar lo the first 
lesson. The teacher is required to know how to teach the first- 
lesson with skill The organisation of lesson on each page follows a 
particular pattern. The left page of each lesson has picture chart. 
There are four columns down the page. The first vertical column 
shows how the picture and the letter look alike, the second shows the 
alphabet with which the word begins. The third column has the 
picture of the object, the name of the object picture and just below it». 
the first letter of that word. The fourth column is for the letters- 
that make the word.

On the right page of each lesson in the primer, there is a 
story. The story contains about four new words. The introduction 
of few words aims at lessening the strain on the student. All new 
words, as they occur are used at least five times. Thus the principle 
of repetition is followed at all stages.

With the completion of thirteen lessons of the primer, the 
student, it is claimed, learns all consonants with vowels, their signs, 
and the conjunct consonants. There are six graded readers which 
are taught as follow-up books to enable the students to become 
functionally literate.

7. Pathik Method : Chorus Key Word Method : Shri Salig Ram 
Pathik

It is a ‘Chorus Key Word Method’. Pathik’s Chart Pothi (first 
lesson of the Chart) opens with the following :

We will write with the Pen 
(Kalam se Likhenge)

We will read with the Pen.
(Kalam se Parhenge)

We will live with the Pen 
(Kalam se Jiyenge)

We will die with the Pen 
(Kalam se Marenge)

e
1

:
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In these lines ‘KALAM’ (Pen) is the key word. The teacher in 
this method separates the word and analyses it into component parts. 
Drill is provided in the second chart. Next lesson introduces vowel 
signs. Drill is further provided with the help of the words through 
sentences opening with the same key-word. The last chart contains 
all letters with a picture of an object, the name of which begins with 
the letter. This is claimed to be a self-teaching device. The Primer 
is followed by a number of small story books that make easy reading 
material for developing practice and speed.[
6. The Anand Bapu Mande Method :

Shri Mande started literacy work in U.P. during 1939. He 
tried to attract adults by reciting to them popular songs and couplets 
from the epics which the common man used to recite. The same 
couplet written in bold letters was put on charts and through recita­
tion it was believed that the learners would develop recognition.

The above are some of the methods used for spreading literacy 
among adult illiterates. There may be many more. The purpose is 
only to describe some methods that have been in vogue. The idea 
has not been to discuss the merits and demerits of the various 
methods but only to give an idea how different experts have advocat­
ed different approaches to achieve the purpose.

We may nov/ discuss some of the other aspects of teaching 
reading and writing and developing the skills to a stage which would 
enable the learner to stabilise the knowledge and use it for further 
learning and for .understanding what he needs for increasing his 
professional competence.

The Teaching of Reading

The first phase of the teaching of Reading is the development 
of acquiantance with sounds and symbols and understanding of 
letters and words. The second phase emphasises understanding and 
fluency and the third phase emphasises the development of speed and 
ability to use the reading skill.

Whatever method for teaching the language we follow, whether 
synthetic or analytic/global or eclectic, the above three phases of the 
reading process have to receive proper attention and the progress 
will be satisfying.
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Remember that reading does not simply mean picnouncing a 
word. It always means reading with complete understanding of the 
material read. The adults may not be able to get all the meaning 
from the very start but ultimately they must. While reading, the 
eyes of the reader move along the line in jerks and pauses at difficult 
points. They do not generally move continuously. During the pauses 
the reader recognises the words, phrases and sentences. A good 
reader makes lesser pauses meaning thereby that he recognises quickly 
and his eye sees not one word but many words at a glance. That 
means his eye span is longer and he can read faster.

The speed of reading depends mainly on (1) the ability to re­
cognise words quickly, (2) use of known vocabulary in the passage 
to be read, (3) ability to recognise words at sight, (4) the familiarity 
of thought content, (5) reading experience or practice, (6) the lay 
out and the print of the reading material and (7) the purpose of 
reading.

i

Reading fast is not, however, always a blessing. If it is read­
ing only just to get an idea of what is contained in the reading mate­
rial, one may be able to read fast but if something is read for 
understanding and judgment, the speed has to be slow. The speed 
has, to be adjusted according to the situation. These factors need 
to be understood by the teacher as well as the learner.

Remember that the adult who is unable to read and write lacks 
not only the reading and writing skills but also to a certain extent 
lacks the ability to understand or communicate through oral language. 
He has a limited vocabulary and the acquisition of new words 
involves difficulty for him. He even sometimes lacks the background 
experience necessary to understand simple material.

V

Still an adult very soon becomes anxious to develop an ability 
to read and understand some material of current interest e.g., he is 
very anxious to be able to read at least the headlines of newspapers 
or some other matters which affect his future />., which relate to his 
profession or to the establishment where he works and which bear 
other relevance to him. If he is not able to do so, he feels frustrated 
and confused as he is not able to satisfy his hunger for news which is 
uppermost in practically every body’s mind. h

An adult, therefore, needs a gradual but regular introduction 
to new words, a sympathetic guidance in reading and encouragemen
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for reading for pleasure. He should be given a systematic oppor­
tunity to improve his newly acquired literacy. Such an opportunity 
should be provided to him in an assembly of persons like him and 
not superior to him. The new literate often feels shy and friendless. 
Among those like him, he will feel encouraged to find that there 
many others like him struggling to acquire new skills and this would 
help him push forward in the struggle. If it is a question of read­
ing a story, it will be helpful, if the contents of the story are discussed 
before actual reading. Guided silent reading before reading aloud to 
the group develops confidence in the adults.

It is also very important to provide opportunities to the adult 
learners to know their achievement. It is not, however, always to 
be done through tests. Remember that even the qualified people 
sometimes freeze at the idea of a test. The test for adults should 
always be given unconsciously and very often orally. The sense of 
achievement will encourage the readers to read more and more and 
thus will develop in them the speed and a taste for reading. Provi­
sion of a number of selected books for such reading would be very 
useful.

are

The Teaching of Writing

Writing should be taught as incidental to reading. The ele­
ments of writing such as learning to make straight lines, curves and 
dots should be gradually taught in instalments. Writing of whole 
words and sentences should follow gradually. There is, however, 
difference of opinion about this. Just as in the teaching of reading,, 
some advocate the synthetic method, others the analytic and still 
others the eclectic, similarly here also the opinion is divided. In the 
synthetic method, the main drawback is that it ignores the learners 
interest. Writing letter by letter and obtaining mastery over it has 
no meaning to the learner. The analytic method i.e. writing of 
meaningful words is more preferable, because the learner is not 
ignored and he finds meanings in what he writes. It is, therefore,, 
preferable that writing is started from meaningful words, phrases and 
sentences instead of writing just individual letters.

Some primers do not take up writing along with reading. It 
is, however, very useful to introduce elementary practice in writing 
after a few lessons of the primer have been completed or even from 
the very beginning. The second phase should include practice in 
writing with ease and accuracy and should also aim at developing
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speed with particular care for uniformity, spacing and alignment. 
The content of writing should be closely related to the interest of the 
learners and their purpose in learning writing.

Most of the adults are anxious to learn writing with any or 
many of the following purposes in view :

(i) to be able to write their names and addresses,

{ii) to be able to write letters,
(Hi) to be able to keep accounts,
(iv) to keep record of important things, to remember prices, 

measurements etc.,
(v) to be able to fill in forms and returns, and

(vi) to be able to write applications.

These are only a few objectives. There may be many more like 
these. The content of writing should be such as would enable the 
learners to fulfil some of these purposes. Remember the basic 
principle of making the learner interested in the programme and 
make it useful for him. Then alone you would be able to make 
him write. Remember also that the learners have to develop the 
following abilities by the time they attain functional literacy :

(0 They should be able to write clearly and legibly and with 
ease and speed.

(ii) The writing ability must serve their practical need.
(Hi) They should be able to use the writing ability in their daily 

; occupation for filling up forms, writing applications and
reports etc.

(iv) They should develop the capacity of expressing themselves 
in writing. This alone would reflect confidence of the 
learners in their ability to use the skills learnt.

u

6

/=

Teaching of Arithmetic

FRemember, arithmetic is a science of numbers. The teaching of 
numbers is an essential ingredient of a functional literacy programme. 
The idea of distances, of weights, of time, of costs, of gains and 
losses, of wages and of payments imply a problem of calculation. 
This is an essential requirement in life, even more concrete

V

!
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and forceful than that of reading or writing. The motivation for 
learning arithmetic, the skill for counting and calculating, is present 
even in the illiterate adult because of its utility in every day life- 
You have only to make a beginning. But again remember that the 
adults have developed the skill of couni ing to some extent. The 
teaching has, therefore, to be related to actual life experiences to 
make it concrete and understandable.

The knowledge of arithmetic is of great utility in life in many
ways:

It gives mental exercises and develops thinking activity 
and speed in calculation.

2. It develops power of thinking, reasoning and memory.
3. It helps in understanding statistics and in planning 

•further.
It develops accuracy and exactness. .There is a certainty 
of result.

5. It helps evaluation, develops original thinking and builds 
confidence.

6. It is a sequences subject and therefore develops the idea 
of continuity and intelligent understanding.

7. It has practical utility, a cultural value and a disciplinary
purpose.

1.

4.

The subject content in the teaching of arithmetic is to be 
determined on the basis of its utility to the learner, uhlity in daily 
life, utility in the study of other subjects and its utility in forming a 
common ground in various vocations.

The teaching is to be correlated with life, with other branches 
of the same subject, with other subjects, and with other topics of the 
same branch. It has to be learner-centred fe., it has to be related 
to the needs and interests of the learner, his ability to understand 
and his taste for a particular type of arithmetical calculations. Since 
arithmetic is a sequence subject, a psychological and sometimes 
logical order and development of the subject makes study more 
meaningful. The teaching should be concrete and to make it 
interesting, use of visual aids, charts and drawings on the blackboard 
should be made to illustrate principles involved so that understanding 
is easy and effective. The learners should always have a sense of 
active participation in the learning process.
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Remember that you are teaching adults. Adults are individuals 
and do not form a class unless the group is homogeneous. Individual 
attention, is therefore, very essential for giving assignments and 
solving problems. The knowledge of arithmetic needs practice in 
assignment solving. Make your teaching concrete and not merely 
theoretical e.g. instead of defining area, volume or stocks and shares, 
you should begin with concrete examples and how they are solved. 
Practice and drill in solving sums is regularly called for.

The following principles should help you in deciding upon 
topics to be covered :

1. It should be of practical utility in life.
2. It should relate to every day life of buying and selling or 

borrowing and paying etc.
3. It should relate to the needs of learners e g. a tailor or 

a mistri needs to learn measurements of length more than 
a farmer who would need measurements of weight and 
price calculations.

4. It helps the study of other subjects which the adults might 
like to take up for achievements of their aims.

5. It develops interest and promotes mental discipline.

Remember that your efficiency in teaching the subject depends 
much on your own knowledge of the subject and your teaching skill.

We may now recapitulate some of the salient points discussed 
in the Chapter to refresh our memory ; —

Teaching illiterate adults must not be a duty but a joy. A 
winsome personality, a kindly heart and a genuine love for 
adults are most important.

2. Never teach an adult if you do not like him. The illiterate 
cannot read books, but they do read human nature. They 
know in a minute whether or not the teacher’s smiles reveal 
real brotherly interest. One must learn to love people 
only for what they are but also for what one knows one can 
help them to become.

3. Never say ‘NO’ to an illiterate adult learner, 
necessary to correct him, do it in an indirect way. 
immediately creates frustration and discourages the learner. 
Even if it be a question of absenteeism, never say, what is 
wrong with you ? Always say what is the wrong with me

\1.

not

When it is 
A ‘NO’
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4. No body but the illiterate adult learner knows which is the 
best lesson. It is the best if it is understood best, and as 
such there is no final method. Adopt what is considered 
best, improve it where possible and throw it away, the 
moment something belter appears.

5. Our ideal set of lessons should be such that so tar as 
learnability is concerned, it is absorbingly interesting, easy 
and swift and so far as teachability is concerned, it can be 
taught by any body, learned as soon as taught, partly 
self-taught and could be learned without a teacher.

6. All matter to be taught should contain material involving 
mature understanding.

7. Do not waste a second or a word. The first fifteen minutes 
the most precious with illiterate adults. The lesson is

best when it is swiftest, when it is finished before the student 
realises it has more than begun.

are

8. No single lesson should extend beyond half an hour. 
Illiterate adults toil hard and have little time or spare 
strength for studying anything perspiring.

; the faster, the better, so long as it is easy.
They want

progress
Drilling is not welcome, do not over do it.

9. What the student appears to have not understood or for­
gotten, tell him again with the least possible hesitation, 
with no raising of eye brows, nor loud voice nor tone of 
disapproval nor question.

10. Never ask a question twice. At once help the learner to
Never cause him to blushspeak if he hesitates to answer, 

or feel uncomfortable for a single moment. Make your
lessons easy fun.
Teach one at a time. That helps better and quick learning. 
There is no class in adult education but adults. Remember 
illiterate adults can teach themselves. Give them oppor­
tunity to do so. Never say T will now teach you this’, but 
say ‘let us now learn or understand this.’

11.



CHAPTER 7

Audio-Visual Aids in Adult 

Literacy and Adult Education

In the foregoing Chapters, we have discussed the various 
aspects of adult literacy work—its urgency, its magnitude, the be­
haviour patterns of the learners, the organisation of work, the 
materials required and the methods to be used—to equip you for 
the difficult task you have taken upon yourself.

Yes, the task as you must have seen, is difficult, but I am sure 
by now you have developed enough confidence to prove equal to 
the task.

From the discussion we have had so far, you have seen that 
the programme of adult literacy to be successful should be inspiring, 
interesting, useful and related to the learners’ life. It is your responsi­
bility to make it so. For this purpose you will have to depend 
on the teaching materials and the methods and techniques,
There are, however, a number of aids to help you in making your 
lessons interesting and easily understandable. These aids will also 
help you to inspire participation of the learners which will produce 
fruitful results. The aids to learning are known as the audio-visual 
aids. In this Chapter, therefore, we will discuss how audio-visual 
aids help the learning process and how you can use them for your 
purpose.

you use.

We hear people say “look before you leap”, and also “what 
I hear, I am likely to forget but what I see, I understand and 
remember”. Also we say, “seeing is believing.” All these clearly 
show that the eye is the most important gateway to the mind. For 
most people, the visual impression is the one which can be most 
easily interpreted, is the most lasting and relates most readily to the 
other sensory' experiences. To day visual aids are used to assist 
exposition, to give illustrations and exercises for verbal statements.

72
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to provide secondary experiences where direct experience is not 
available and to give practice in the use of pictorial language.

An important aspect of visual education is the use of the eye 
and the mind to create and explore experiences which produce a 
sense of richness of meaning, satisfaction or even pleasure in the 
individual, who has eyes to see and a mind to understand. This 
mental reaction of visual experience is both intellectual and emotional. 
It is this that establishes the high value and efficiency of audio­
visual media in the field of learning and teaching.

The printed word, chalk-board, bulletin-board, photographs, 
the globe, maps, charts, models, disc or tape records, slides, films, 
filmstrips, projector, radio, and television are powerful testimony of 
mankind’s desire to learn and to learn well. It is the audio-visual 
materials which bring the past into the present and crowd the 
of years and even of centuries into short periods of minutes, 
aids to viewing and listening make the whole world a real audience 
of events occurring in all corners of the globe. These audio-visual 
materials have been recognised as aids or as some of the ways and 
means of realising the objectives of an educational programme. These 
materials are not the ends in-themselves, but are only the tools for
learning and teaching. They create interest, facilitate understanding 
and promote original thinking in the learners and thus make the 
task of the educator more convenient, more scientific and more 
effective.

record
These

How Mind Works

All mental activity and original thinking depends directly or
which represent contacts betweenindirectly on sensory experiences

-„j individual and the world about him. Like the stomach that 
works on what it is fed with, the mind also thinks about what it is. 
fed with, through the sensory experiences. This feeding may be done

the

in three ways :

with the original item through1. Direct sensory experience 
seeing, hearing, touching, tasting or smelling.

2. Direct sensory experience with the representation or 
reproduction of the original through a drawing, a model 
or a photo etc.

3. Sensory experience with symbolic representation through 
oral and written descriptions.
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All these three types are necessary and have their own place. 
They should be made use of according to their importance and 
usefulness.

J. Direct Experience witk the Original

Such learning is most natural and is the easiest. It is concrete 
and more or less permanent e.g. the idea of a new animal or a new 
machine or even a new fruit which the learners have not seen, may 
not be grasped even after a long description in ihe most simple 
language but if the object was before the learners, it would not 
need any further description at all. The impressions are first hand, 
clear cut, accurate and meaningful. These direct sensory experiences 
are not only essential for better understanding but also form the 
basis of the extent and success of the learners’ future learning and 
mental activity.

Even in our daily talk when we say ‘Black as coal” or ‘Strong 
as a horse’ or ‘Quick like a flash’, we mean to clarify ideas with the 
help of familiar experience in the past. Thus it is clear that the 
greater the number of these experiences, the more is the ability to 
understand new ideas.

The literacy programme, must, therefore, furnish as many 
opportunities as possible for direct sensing in order to widen the 
learner’s environment. Some objects and specimens can be used 
during the lesson, others can be made available through exhibitions 
and shows and still others through trips and excursions.

There are, however, too many possible and essential experiences 
in the modern world for any one to have them all in thtir original 
form, nor is it often possible nor desirable to have them directly e.g. 
it is certainly not desirable for all the individuals to obtain first 
hand experience with disease, accidents, fire and anti-social habits 
etc. Some other experiences like the working of the heart or of any 
other machine and things like that, may not possibly be demons­
trated in the class room. In such cases, therefore, we have to present 
the experiences through a representation or reproduction of the 
original through a drawing, a model or a photo or a film.

The teacher is, therefore, charged with the responsibility of 
selecting the most important of these experiences and classify them, 
so that the learner can have the essential ones directly and others 
indirectly for better understanding.
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The adults have to begin with very little experience with the 
outside world. As they become acquainted with it, they have to 
understand a number of acts and relationships in such a way that 
they represent an organised and helpful outlook and be meaningful 
to them. It is also to be seen that understanding and mastering is 
done as quickly and with as little time and effort as possible.

2: Experiences with Representations

It is just here that visual aids come to assistance and this brings 
us to the second method of feeding the mind for intellectual activity 
i.e. direct sensory experience with representations.

This relates to helping the learners to understand and learn 
through visual aids that is photographs, paintings, drawings, models 
maps, charts, posters, films and such other illustrative material that 
can easily convey original ideas to the learners’ mind regarding 
customs, constumes, processes, practices and products of other 
peoples and other times.

These aids also help the learners to understand and recognise 
the characteristics, operation or action or effects of many experiences 
which it is not possible or desirable to have directly. As for example 
the average adult cannot in person see the Everest or the Pyramids 
or Eskimos in their natural environment or a distant volcano or a 
historical building or a machine at work. Photos, diagrams or 
models or a film would certainly be very helpful in giving clearer idea 
in such cases than mere verbal or written description.

Again there may be cases where the actual objects may be too 
small, too complicated, too fast, too slow or even too inaudible and 
there even the first-hand experience would be of little use in under­
standing it. In such cases enlargements or simple models or syste­
matic photographs would help us in understanding the processes 
more clearly and easily.

Phenomenons like snow fall, eclipse, floods, or fire are also, 
unpredictable or seasonal. They cannot easily be studied first hand 
whenever desired. In such cases also representations through films 
and film-strips would be helpful.
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3. Experiences with Symbolic Representations

The third method i.e. experience with symbolic representation 
through oral and written descriptions and conveying ideas through 
oral and written language is an essential part of the process of 
learning. Tt is an important, indispensable and unreplacable method 
of imparting information and conveying ideas.

In this process, however, it is essential that new knowledge is 
conveyed through past experiences of the learners so that they may 
be able to understand and grasp, otherwise no amount of talking or 
description can make the ideas clear to them.

How are Aids Useful ? (Some limitations)

It should, however, be clearly understood that visual instruc* 
tion is not something distinct but only an integral part of verbal 
instruction. Experience alone is not necessarily meaningful but 
instruction helps to make it so and vice versa. The visual and 
audio-visual devices are aids to learning and do not have any special 
magic in them. These will not replace good text books or effective 
teaching techniques. Listening to, reading about and observing will 
always be done but will be done more successfully through the aids. 
The aids only make understanding easier and more permanent as:

They captivate interest by representing rest from reading, 
writing, reciting or listening and hence mean an effective 
and interesting diversion which is necessary to relieve the 
strain and the boredom of mechanical lessons.

2. They allow a little more freedom of moving about, talking: 
about and commenting upon ; thus providing for the 
learners an opportunity for active participation and 
creative thinking.

3. They make lessons easy to understand and master because 
they bring in something concrete and render association 
of ideas and experiences spontaneous and bring into play a 
number of senses simultaneously thus creating a clearer and 
deeper impression upon memory.

4. They guarantee mental presence alongwith the physical 
and, thus assure attention and concentration which are 
essential pre-requisites for making learning more effective 
and lasting.

1.
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5. They provide opportunities to handle and manipulate and, 
therefore, encourage participation and self-activity which 
give the learners a sense of equal partnership in the 
process of learning and develop in them the qualities of 
leadership and self-reliance.

6. They promote partial sansfaction of immediate curiosity 
and make an appeal and create an urge for further know-

, ledge about the problem. Thus the learners are set 
thinking as they see new possibilities and new opportuni­
ties. This creation of the urge for further knowledge is 
the real achievement.

7. The use of audio-visual aids makes it possible for the 
learners to get the benefit of expert opinion and advice in 
a manner that supplements the teachers’ work as well as 
inspires both, the learners and the teachers to pursue the 
work with enthusiasm. In no other manner could the few 
experts reach such large audiences and provide enlighten­
ment.

<

What has been said above applies more or less equally to all 
types of teaching aids whether they may be only visual like chalk 
board, bulletin board, flannel or khaddar graphs, photographs, flash 
cards, maps, charts, globe, models, slides, illustrations in the book 
and silent films without comment, or only audio aids like the 
gramphone records on discs or tapes, and the radio ; or both audio 
and visual combined like the film and the television ; and even those 
that along with being audio-visual involve action like the drama, the 
field trips and such other means like puppet shows etc.

It is for the teacher to see which of these would prove most 
effective in a particular situation and the choice and manipulation 
will depend upon him on the basis of availability, utility and the 
capacity of the leaners to understand and interpret.

The teachers have, however, to understand that the programme 
of adult literacy is generally divided into three stages. One is the 
pre-literacy period, the other is the period of literacy proper and the 
third is the post-literacy period which is meant to stabilise the 
knowledge gained and develop the ability to use the skills of reading 
and writing for further and continuing education.



In the pre-literacy period, the teacher selects a particular 
which he is going to cover in his programme. A detailed socio­
economic survey is conducted to find out the number of adults who 
desire to join the programme, who are educable and who will benefit 
by the course of literacy. Such a survey facilitates enrolment. A 
study of the interests and aptitudes of these adults helps the teacher 
for finding suitable teaching materials. During this period, the 
teacher also creates a stir in the area of operation to make his plans 
known to the residents, to arouse interest in them and to inspire 
public cooperation for helping him in the programme in various 
ways. During this period, therefore, an atmosphere is created and 
practically all types of aids like posters, pamphlets, writing on walls, 
publicity through loud speakers, corner meetings and talks, even 
dramatic and puppet shows and katha parvachans, live or recorded, 
and film shows, are useful to achieve the desired objective. The 
intention is to atitract the attention of as many people as possible to 
make them aware of the need and the utility of the programme that 
is planned for the benefit of the masses both men and women and 
sometimes even children, thus involving the whole community to 
provide them with an opportunity of acquiring the skills of reading 
and writing and develop the ability of learning more, producing 
and earning more for a happier and fuller life in the coming future.

During the course of the programme proper, it is desirable 
that the use of charts, maps, photos, wall boards, chalk boards, 

khadar graphs, flash cards, film strips and suitably illus­
trated books is made to make lessons more interesting, easily under­
standable and thought provoking.

The occasional use of film and radio during this period also 
helps greatly in creating interest in learning. The field trips and 
such other programmes which involve organisation on the part of 
learners also contribute greatly to inspire the learners for further 
learning. Explanation and comments of difficult portions of the 
reading material and the syllabus for learning by experts either on 
radio or relevent film shot will also help greatlyin inspiring confidence.

On the completion of the initial course, it has to be ensured 
that the neo-literates continue reading so that the skill is not for­
gotten and relapse into illiteracy is properly safeguarded. It is in 
fact the beginning ol self-education through the use of reading and 
writing skills acquired during the literacy period. Provision of easy 
reading material in the form of books, suitable periodicals,

area

more

flannel or

wall
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news-sheets and radio programmes for post-literacy work is of great 
Utility. The main programme of initial literacy should end only 
when sufficient ability is developed for self-reading and understand- 
ing and a taste for the same is developed. All the three stages have 
to be properly planned, developed and integrated. Then alone the 
effort and money involved in the programme of adult literacy will 
bear results.

This is how at all stages of the adult literacy programme, the 
teaching aids make an important tool in the hands of a skilful 
teacher to make his programme inspiring, interesting, easy to under­
stand, interpret and assimilate, educative and purposeful. This may, 
however, be emphasised again that these aids are only aids to 
teaching and cannot replace either the book or the teacher.

About the use of the radio, the film and ifae television as aids 
to adult literacy and adult education, perhaps a little too much is 
said and advocated. It is, therefore, desirable that some detailed 
thinking is done so far as these three aids to teaching are concerned. 
We shall take them one by one and examine as to how far they would 
serve our purpose in helping the spread of education, in making it 
easier, more interesting, more acceptable and more fruitful.

I

7. Radio as a Means for Education

During the last two decades, the radio has gained a leading 
place in society and has penetrated into every home thus becoming 
a habit with us. It has assumed the most diverse tasks of amuse­
ment, information, exchange of ideas, education, culture and what 
not. The educational use of the radio is only one of its many 
aspects and it is only on this that we shall give a little thought in 
this chapter.

There should be no confusion in the radio broadcast being 
educational or cultural or informative or recreational, because a 
misunderstanding as to the aims of broadcasts will ultimately affect 
the broadcasts themselves and they may be neither here nor there. 
A broadcast is educational when it is designed and executed for a 
specific didactic end and fits into a coherent and graded whole. The 
necessary qualification is not only that it must teach or educate but 
also it must be one of a series along the same line and its content, 
form, media and place in the series is determined in the light of 
pedagogical requirements. This distinction is of vital importance 
and must be clearly understood.
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The Two-fold Utility of Radio

The School Edu-The Educational Radio has two branches: 
cation and Popular Education.

educational broadcasts for 
. The

School broadcasting arranges 
homogeneous groups, working under the supervision of teachers 
pupils who listen as , a body are of practically similar age groups, 

of the same mental level and have the same mental interests thus
These broadcasts are

p

are
forming a homogeneous group of listeners, 
preceded by an introductory talk by the teacher to make under­
standing easier and are followed by discussions to bring in more 
varied knowledge on the subject and secure the best educational 
yield.

X-

The School Broadcast

The School broadcasts are not meant to replace the teacher or 
to complete the regular school syllabus. They 
bring the experiences or ideas of experts on the subjects to all pupils 
in addition to those given by their own teachers. The function is 
thus one of supplementing the teacher’s task and making available to 
the students the experiences of those who could never be with all of 
them in any other manner. Thus radio serves as a very potent means 
of supplementing school education and has at many places been 
introduced as a regular programme in the school time table.

only an aid toare

The Popular Broadcasts

Popular education broadcasts are generally directed to children 
and adults in their own homes and are designed to furnish them with 
general or even technical knowledge which they are or were unable 
to acquire at school or have since lost. The justification for these 
broadcasts lies in the importance and the need of mass education in 
modern times. Life has become exceedingly complex and the tradi­
tional systems both spiritual and material have failed to adapt 
themselves to the times. Til! the last century men who were faced 
with personal or social problems could turn to tradition for their 
solution but today men must seek within themselves the ability to 
form sound judgments, leading to fruitful action in a society of 
singular complexity. This necessitates the organisation of a system of 
education and instruction open to all men, women and children.
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The Problem of Mass Education

We are faced with the problem of mass education for endowing 
all citizens with the necessary fundamentalliknowledge for becoming 
useful members of aderaocratic society. This problem of educating 
the masses is too gigantic to be tackled through schools and hence 
came into existence the educational centres for the community, the 
adult education organisations, the libraries and reading rooms, the 
youth clubs and such other educational groups of various description. 
They had to seek the aid of instruments adapted to mass action. 
The traditional methods of kathas, parvachans, lectures, concerts, 
trips and excursions, festivals and fairs, exhibitions and dramatics, 
all have an important place but are not sufficient unless they are 
supplemented by the modern means of mass approach i.e. the radio 
and the film. Television has yet to make a place for itself as it is at 
present beyond the means of the majority.

«

Radio in the Service of the Villagers

The educational service of the radio is gaining more and more 
importance every day and for purposes of popular education at least 
this is considered to be a very potent means. Specially trained 
intelligent teachers for the adult literacy and adult education pro­
grammes not being easily available in as large numbers as required, 
the work has to be carried on with the help of those who come 
forward to take up this difficult work. The Radio affords a good 
service as the advice of a few experts could be made available to 
the large number of teachers at vast distances for guiding them in 
their day to day work and similarly the adult learners also are 
benefitted by hearing the gifted experts, whom they could not have 
otherwise listened. The radio thus provides inspiration as well as 
training while on the job, thus making the task of the teacher easier 
and more acceptable. The service of supplementing the teachers 
work through radio is being utilised at many places. This is also 
one of the reasons why rural broadcasts are received with great 
keenness as it is the radio that regularly brings some moments of 
pleasure in the otherwise dull and dreary lives of the rural folk. The 
radio is not only a means of education but also a means of 
information and recreation. It affords a good opportunity to the 
listeners to come closer to one another and thus encourages social 
mixing which is so essential for creating an idea of oneness and for 
promoting social brotherhood.
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The post-broadcast comments and the pre-broadcast getting 
ready both, may not be much meaningful but are instrumental in 
developing self-expression and self-realisation among all those that 
gather together and participate. They also encourage quite a few 
enthusiastic youngmen to face the mike at the broadcastirg house 
and give a thrill to the many that know them. Radio broadcasts 
are also very popular because of the great convenience with which 
they can be heard. It is only a question of turning the switch and 

programme is at your doors regardless of the nationality of 
status of the performer and the listeners or the distance between 
them. Broadcasts for pupular education and specially the rural 
broadcasts are, therefore, very vital aids to education inspite of 
their various limitations.

the

The basic principles in the introduction of audio-visual aids, 
as we have previously seen, is that the chances of any experience or 
notion being clearly understood and fixed in memory increases pro­
portionately with the number of senses and activities called into 
play simultaneously. Out of the five senses, sight, sound, smell, 
touch and taste, as many of them as possible should be made use of 
simultaneously to understand any operation or performance 
an idea. This basic principle is not fulfiilled in the case of the radio 
wherein only the sense of hearing is made use of and it is only a 
one-way communication. This, therefore, constitutes a weakness. 
This can however, be compensated by pre-broadcast introductions 
and post-broadcast discussions, which will give the listeners 
of participation, imagination and judgment.

or even

a sense

There is one more point which deserves consideration. It is 
that the listeners are not equal partners in the programme and do 
not have any say in the choice of the programmes. This too can 
be compensated if the programmes are pre-planned with due care 
and in consultation with the listeners or their representatives and 
some of the listeners should also be required to broadcast from time 
to time. This will ensure that the programmes cater to what the 
listeners need from time to time. Such correlation is essential to 
ensure follow-up action by the listeners.

Although the radio does not involve much of organisational 
difficulties nor there is a disadvantage of distance, still the utility is
very limited so far as instruction is concerned. ’ 
inspiring interest in an activity but the possibilities of instruction

It is a good aid for
are
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limited as not many subjects could be covered through instruction 
on radio. Information about subjects of utility in every day life 
like health, sanitation, food and nutrition and such other things can, 
however, be easily conveyed and the listeners enlightened about 
these.

Such broadcasts will be of great service if they are given in 
simple and popular language, the subject also should be of interest 
to the listeners and the voice clear and impressive. Such broadcasts 
should not be too long and should be supported by a display of 
relevant visual aids at the place of listening.

Film as an Aid to Learning

We may now give a little thought to the role of film as an. 
educational aid. Film is considered to be a very important teaching 
aid. It involves viewing as well as listening. It presents to the 
viewers, distant places and events and some times complicated! 
processes in an interesting manner which is both recreative and 
educative along with being informative. The film also brings to the 
viewers experiences, incidents, places, and phenomenon of the past 
and of distant lands. The wisdom of the great and the glories of 
the whole world are brought within reach. This is not possible in 
any other manner. Knowledge of an intricate process can also be 
seen from as close a view as possible.

The film can also bring healthy entertainment and news about 
current affairs and happenings. This is what makes documentaries 
informative, educative, entertaining and inspiring. The availability 
of film as an aid to teaching is not always possible. This service 
can only be had occasionally to supplement the knowledge of learn­
ers on complicated subjects wherein a demonstration is also helpful. 
While the film has many more advantages over the radio as a 
teaching aid, the limitations that it suffers from, are also too 

, many.

Films to be used as teaching aids will have to be specially 
prepared and must bear on the subject to be taught and be in the 
language of the learners. The films move rather too quickly to 
allow the learners to understand the idea and associate it with his 
own experience for assimilation. For this purpose the subject of the 
film has to be explained to the viewers before it is shown and 
discussed after it is seen. This means that films, to be teaching aids.
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should not be very long and should not have many ideas to be 
conveyed to the viewers in one show. The use of films also requires 
the availability of certain amenities as well as the operational skills 
These are not conveniently available everywhere.

Even for the film show, it is desirable that relevant visual 
material is used to create an educational environment at the place 
of show. A summary of the content of the film should be distributed 
to the viewers.

Some of the handicaps are remedied, if we use suitable silent 
films or film strips as aids for explaining a subject. Success in this 
will, however, depend upon a capable and experienced commentator 
whose skill and performance can go a long way in making the film 
or the strip conveniently educative.

The television is a recent introduction. It is the radio and the 
film combined. The action can be preplanned, manipulated and 
controlled to suit the objective. The educational utility of television 
has been greatly appreciated and it is being used in some countries 
for the spread of literacy. Special programmes are developed and 
telecast for the spread of literacy. This solves the problem of 
providing training in the techniques of teaching adults to a large 
number of teachers who are required for the job. While they 
organise the viewing of lessons and then a discussion on them, they 
get trained in the techniques of making the lessons successful. 
Television has great potentialities for being used as an aid to 
teaching. It will also, however, not replace either the teacher or the 
book :

To sum up our discussion we may recapitulate that :

1. The programme of adult literacy to be successful should 
be inspiring, interesting, related to life and full of 
utility.

2. The audio-visual materials have been recognised as aids or 
as some of the ways and means of realising the above 
objectives and make the educational programme inspiring, 
interesting, understandable and acceptable.

3. The aids may be only visual for viewing and understand­
ing, may be only audio, involving hearing and understan­
ding, may be audio-visual combining viewing and hearing

u
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for understanding, association and assimiliation or may be 
audio visual-involving performance also.
All these aids to teaching form an integral part of the 
educational programme and are used as devices to make 
understanding easier and 
replace the teacher or the book.
They captivate interest, arouse imagination, help clearer 
understanding, promote concentration, satisfy curiosity, 
encourage participation and facilitate communication 
without the barriers of time and distance.
The programme of adult literacy consists of three stages, 
the pre-literacy period, the period of literacy proper and 
the post literacy period.
All these aids are neither suitable nor useful as teaching 
devices equally for each and every stage. It will depend 
upon the literacy teacher to select the most adequate 
on the basis of desirability, suitability, availability and 
utility and use the same for obtaining the desired result.
It must, however, be borne in mind that the aids are only 
aids, means and tools to promote participation in and 
success to the programme. The teaching devices and 
tools are not the end of the programme. They are only 
techniques to help the learners to achieve the goal, the 
skills of reading and writing.

4.

permanent. They cannotmore

5.

6.

7.

ones

8.



CHAPTER 8

Role of Libraries in Literacy 

and Adult Education

So you are now on the job, quite in the thick of it. You have 
started teaching adults. You have equipped yourself for the task and 
are busy in it with heart and soul.

You have understood the problems and the methods and 
techniques to solve these. You have learnt about the audio-visual 
aids and their use to make learning interesting and understanding 
easier. The problems do not end there. The literacy skill is not 
the end of the programme. It is only a means and the beginning of 
adult education. This beginning has to be followed up and continued 
for effective results. The follow-up is possible when taste for reading 
is developed during the literacy course and access to reading material 
suited to various interests is easy and convenient. This brings us to 
the institution of library service as an integral part of the adult literacy 
programme.

Before discussing how libraries can support our programme and 
help us in achieving results, you may recall to your memory what you 
have discussed in the earlier chapters.

You have so far seen that the problem of adult illiteracy in our 
country is rather bafiBing. Nearly 70% of the country’s population is 
illiterate despite sustained efforts for expansion of education on all 
fronts, While the percentage of literacy has shown some increase, 
the number of illiterates has increased because of high birth rate. 
Even among the effectively busy adults of the age group of 15 to 40 
years the number of illiterates is about 150 millions. This constitutes 
the main work force of the country and is thus the special concern of 
adult educators.

Inspite of various programmes of adult education which also 
include programmes of eradication of adult illiteracy and the spread

86
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of funclionil literacy, the number is increasing day by day because 
of the high birth rate on the one side and the equally high rate of 
school drop-outs on the other. Some of the main reasons for this 
sad state of affairs are:

1. The illiterate adults who either did not join school in their 
childhood or had to give up education prematurely under 
force of circumstances, do not feel interested in receiving 
education in the absence of proper incentives by way of 
immediate financial or occupational gains or for want of 
exceptionally interesting and inspiring methods, materials 
and media of education.

2. The high rate of drop outs from the schools who by the 
passage of time relapse into illiteracy, also add to this 
problem. Such adults do not take pains to continue 
their education side by side with their occupation in life.

3. The illiterate parents do not realise the importance of 
receiving education and fail to inspire their children for 
receiving and continuing education.

4. There is no effort to develop in the common man the 
ability to appreciate and understand the difficulties that 
illiteracy will impose on them in the immediate present 
and in the future specially in this age of democracy and 
socialism, science and technology, machines and comput­
ers, new inventions and new methods and techniques. 
Thela>man has little realisation of the risk that he is taking 
by remaining indifferent towards education.

5. The ability to read ^^d write that the adults develop by 
pursuing the course of study is so elementary that for want 
of continuous follow-up, the neo-literales soon forget what 
they have learnt and relapse into illiteracy. Such literacy 
effort does not have an inbuilt follow-up programme, and 
is therefore total waste.

The problem of illiteracy thus is not only a problem of 
numbers, or a problem of inadequate finance, or a problem of 
providing incentives, or a problem of follow-up devices but also a 
problem of lack of understanding and appreciation on the part, of 
the illiterate and of devoted effort and missionary zeal on the part^^l,^ 
educators.
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After this brief analysis of the problem of adult education, let 
us now examine as to how and to what extent the libraries can help 
in providing a solution to these difficulties and thereby promoting 
the liquidation of adult illiteracy and the spread of general adult 
education.

The library has an important role to play in a developing 
society. Formal education with its lectures and seminars fails in its 
major purpose when it is not accompanied by a good and uptodate 
library,^ a competent and interestedly devoted librarian and an 
academic climate that results in extensive and even undiscriminating 
utilisation of its services. Public libraries are an indispensable 
condition for the utilisation of literacy skill and the intelligent parti­
cipation by the people in the economic and political development
the country. In fact libraries constitute as important a sector of edu­
cation as either elementary or secondary or university or technical or 
adult education and any educational planning that fails to recognise 
the place of libraries would be missing one of the basic tiers of the 
educational structure.

of

In the field of adult literacy and adult education, the libraries 
have to play a very important role. They are not intended merely 
or even largely for housing books but they have to organise and 
inspire the development of educational skills through this important 
service. We have to have libraries at the village level, at the block 
level and at the district level and all these should 
with the needs of the neo*literates

be linked up 
as well as with the functional 

and professional requirements of the working adults in the area. 
Only then these libraries would serve the purpose for which thev 
established. are

At present roughly 65% of the districts, 30 % of the blocks 
and 5% of the villages have public libraries.... This inadequacy of OLir
public library facility is further high-lighted by the fact that for every
thousand persons in the country only one is registered as a borrower 
and for every one thousand persons only 16 books are borrowed in 
a year and of the books that are borrowed, only a small proportion 
consists of books that have a functional or developmental or even 
educational significance. It is thus very clear that what is needed is 

the expansion of library service alone but the development of a 
taste for reading as well. Development of a taste for reading will 
take place only when the books available in the library cater to the 
needs and interests of the readers. The availability of library facility,

not
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the availability of purposefully suitable books and the desire to read 
on the part of those for whom the library exists are very closely 
interrelated and unless all the three conditions are satisfied simultane­
ously, educational development is out of question.

Libraries are necessary not only for individual growth but 
also for the growth of the nation. They are a potent means of 
broadening our horizon and transforming an individual into a more 
valuable member of the society. They serve the readers of all types, 
and categories. They serve the people, by adding to their knowledge : 
they serve the children in acquiring and satisfying their intellectual 
curiosity; they serve the mothers eager to feed and train their- 
children properly. They serve the student in his education and help 
him to widen the frontiers of knowledge and for developing his 
skills for the promotion of social and economic growth. They 
serve the farmers and the artisans to pick up and use better 
techniques and more suitable materials for improving productivity. 
They serve the professional elite to keep abreast of the various 
developments in their special fields and above all they serve 
as inescapable instruments for growth and economic progress in 
developing societies.

A library is a collection of books assembled for use and not 
for sale or display. Libraries contain the culture of the world. They 
are important nation-building institutions that help in the dissemi­
nation of knowledge. They are close allies of education. They bring 
the books on the one hand and the readers on the other into purposeful, 
pleasurable and effective contact. Since knowledge is growing very 
rapidly and everybody should get opportunity to know what is worth 
knowing, it is urgently necessary that organisation of libraries is 
improved to provide useful service.

As the majority of the educated people in thecountrycomprises- 
those who have received education upto the secondary school level, 
the provision of an effective library service is very necessary to help 
people keep up and add to their knowledge and obtain guidance from 
the written words contained in books. Unless such facility is avail­
able, the damage that this deficiency is causing to the social, economic 
and political development of the country is very considerable. One 
of the important functions of the secondary schools is that they 
develop the reading interests of their students and make them profi­
cient readers of useful books for the sake of knowledge and infor­
mation, recreation and enrichment. The school must see tha;. ::
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student must learn to read and understand books and use the 
knowledge contained in them to the extent to which his age and 
ability allow. The development of this interest for reading cannot be 
sustained if library facility is not available to feed it.

The provision of library service has the following three 
•objectives:

mam

1. Personal development,
2. Vocational improvement, and 

3 Civic enlightenment for strengthening democracy.

A library is an agency which aims at the raising of cultural, 
social and political level of groups as well as of individuals. It can 

■directly and indirectly contribute to improving the quality of literature 
produced and creating or generating an increasing demand for 
books. It has to be something like a social and cultural centre which 
should function as the 
community.

nerve centre of the intellectual life of the local

An effective library cannot stand by itself but must be integrally 
linked up not only with other libraries but also with other agencies 

■adult education.
of

Discussing the implications of libraries as means of adult
education, it may be stressed that the indispensable role of libraries
m mass education has never been in dispute. It has, however, to be
seen, how libraries could reach the vast mass of people in a land 
where illiterates far outnumber the literates. What could libraries 
do to assist the illiterates acquire literacy skills? How could the 
readers be made aware of the relevance of the knowledge of books to
the knowledge required for success in the work-a-day world? How
-could libraries meet the needs of mass education ?

_ It has been seen that though there is a great reverence for books 
m the country, the habit of buying and reading books has not become 
a part of^the people’s life. What is needed is to foster an integration 

•01 libraries with the life and activities of the broad masses of the 
people.

Adult Education is of vital importance in providing complete 
■education for the masses. Mere literacy is not enough. ‘Education
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oday is no more a iuxury for the few, nor simply a means to an 
end. It is the condition for the survival of the individual’. Well 
equipped libraries are vitally important for pushing forward the 
follow-up programmes for neo-literates and save them from relapse 
into illiteracy.

In the past the libraries had acted mostly as repositories for 
books or as archives. Today they have the responsibility for a more 
active role of assisting adult education programmes. The vast 
population of illiterates in the country called for concerted action on 
the part of librarians. As literature is the main commodity with 
which the librarians deal, they must make devoted effort to impro\e 
this commodity and make it purposeful.

The present efforts at literacy through schools and literacy 
campaigns or adult literacy classes do not carry the neo-literates 
very far. Libraries are necessary to maintain the contact of the 
neo-literates with reading material so that they may be able to 
continue their education. Libraries have to function as centres of 
self-education.

Libraries can help the people in becoming aware of the 
economic, cultural and social problems, which the society and the 
nation have to face in their efforts to achieve standards of modern 
civilization. For this librarians should penetrate in various groups 
in which men assemble, make them aware of their problems and also 
of the wisdom of mankind enshrined in books dealing with those 
problems. They should create and develop reading clubs, discussion, 
groups, study circles and listening groups to study the problems faced 
by the society and for solving them with the help of the literature 
available on those problems.

Another great responsibility of the librarians is the promotion 
and growth of useful literature. They should study the reading 
tastes and needs of the masses and make the writers and publishers 

of those tastes and needs to ensure the availability of suitableaware
literature. They can also help in raising the quality and standard of 
literacy skills by developing the reading habits and making available 
the type of literature, that the readers need for knowledge and
utility.

Literature which will enable a reader to do his job better and 
thereby earn more, will be willingly accepted and will need far less
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pursuasioo. This is well illustrated by an mcident. A person made 
his living by fruit gardening. He had to pack his produce and send 
it to a distant market. Once the packets were not accepted by the 
parcel office and he lost heavily. A librarian who had failed in his 
effort to create reading interest in him learnt about the incident and 
sent a book to him on the subject without disclosing the source. The 
gardener read the book and realised his mistake in packing. He 
learnt the methods of good packing and profitted thereby. After 
some time he received a reminder from the librarian for returning 
the book. He replied that the book was very good and he had no mind 
to return the same and that he never knew that it was from the 
library. The librarian wrote to him that he could get many more books 
from the library which gave more information about the particular 
subject and even on other subjects related to bis occupation. The 
gardner felt grateful and became a regular reader.

It is very desirable that libraries which have the spread of mass 
education as their goal should work in close collaboration with 
organisations for adult education, which too have the same objective. 
For promoting this collaboration the training course for librarians 
must include the training in adult education work and conversely the 
training in adult education must also impart the knowledge of 
organising and utilising library service as an integral part of its 
programme. Such an arrangement will help the expansion of both 
typas of programmes right from the village level, where separate 
establishments of both the organisations in a country like ours is an 
impossibility. Thus the libraries will not have only reading room 
and book service as their programme but along with them will 
organise readers clubs, study circles, book exhibition, child art 
exhibitions, follow-up programmes for post-literacy work and exhibi­
tions of various types, for promotion of civic sense, child care, health 
and nutrition programmes. Similarly adult education centres should 
also promote book reading and readers clubs and study circles for 
making people library-conscious in their effort to obtain latest infor­
mation and knowledge about matters that relate to their daily life. 
Free and frequent use of all types of visual and audio-visual media 
of mass communication in both these organisation i.e. libraries as 
well as centres of adult education will be of great help in promoting 
reading interests and general education of all those who take 
advantage of the facilities available for mass education at both the 
organisations.

A commission set up by the American Library Association in 
July 1924 to study and investigate the role of libraries in adulj



S3

education enumerated the following as the objectives of the public 
library :

(1) To assemble and preserve books and related materials in 
organised collection and through stimulation and guidance, 
to promote their use to the end that children, young 
people —men and women—may have opportunity and 
encouragement, to educate themselves continuously.

(2) To aid in the advancement of knowledge, to improve 
their capacity for appreciation and production in cultural 
fields.

(3) To improve their ability to participate usefully in activities 
in which they are involved as citizens.

(4) To equip themselves, and keep themselves equipped for 
efficient activity in useful occupations and practical affairs.

(5) To keep abreast of progress in the sciences and other fields 
of knowledge.

(6) To maintain the precious heritage of freedom of expression 
and a constructively critical attitude towards all public 
issues.

(7) To afford opportunities for making such use of leisure 
time as will promote personal happiness and social well 
being.

Library service is thus a social enterprise for participating and 
cooperating with all other agencies and forces concerned with the 
welfare and progress of humanity.... A system of libraries which w-ill 
serve these ends would seem to be the minimum cultural equipment 
necessary for civilized living. A public library is a general agency 
for out-of-school education.

Another point of view is that being an agency for informal 
education, it has a more vital role in community adult education. 
It is one of the few institutions that provide educational service to 
adults as a central function rather than as an appendage to other 
tasks. Schools are primarily for children, churches for religion, 
labour unions for economic betterment, but a public library is the 
major agency of enlightenment for adults, and a source of recorded 
experience for children when they grow into adulthood. A public 
library is one of the few agencies that exist to serve their constituents 
and not to advance a cause or sell a product. The public library is
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potentially an essential unit in the educational system. In isolated 
instances it has played a crucial role in the life of the community. 
In many instances it has in its day-to-day performance quietly added 
the search for understanding. It comes closer than any other 
institution to being the capstan of the educational system.

Although libraries have always been necessary appendages of 
learning and instruments of mass education, due to apathy and the 
prevailing illiteracy in our country, the people are not yet prepared 
to take advantage of these institutions. Libraries are, however* 
essential to the progress of adult education in the country. Circulation 
of books, however, requires library techniques and a well organised 
intergrated library service.

With the introduction of the national development plans, the 
pattern of the adult education programme took a clearer shape and 
libraries including circulating libraries, occupied an integral place in 
this programme. A public library provides to the citizens, the means 
of self-education which is endless. Reading will widen their horizons 
beyond the barriers of space and time. Acquisition of literacy, how­
ever, is a prerequisite to this well-informed support to create more 
readers and more reading materials and alternately libraries 
essential as follow-up agencies for helping the stabilisation of literacy 
and check relapse into illiteracy. Public libraries bridge the gap 
between the increasing number of readers and the increasing number 
of books.

are

The establishment of a net work of public libraries thus 
becomes a logical and inevitable culmination of the Government’s 
educational activities.

In the pre-independence era, knowledge for its oW sake was 
pursued by a few devoted scholars only. For the vast majority, 
education was a means to the end of securing jobs. It was immaterial* 
if their educational attainments were not of the highest order, for 
after all, they were not called upon to exercise initiative and leader­
ship. After 1947, the situation changed. Educationists realised that 
nothing short of first rate intellectual attainments alone would 
the needs of the nation. The idea of schools and colleges serving as 
filling stations had to give way to the idea of their serving as power 
houses. The mind of the student was to be a dynamo and the 
amount of power it could generate was determined only by its inherent 
power. In other words, the ideal was to allow scope to students to 
rise to the full stature of their abilities and aptitudes. Students 
required to help themselves to acquire knowledge and they were

V.meet

were
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expected to carry on this process not till the end of their prescribed
courses but to the end of their lives. Libraries, were par excellence 
the institutions for this kind of education. Educationists, therefore, 
tend to attach greater importance to libraries in post-independence 
years, then they did previously.

1^
The spiritual leaders of society, the thinkers, the poets, the 

priests and the philosophers regard libraries as great saviours of the 
soul. Modern times have witnessed an enormous increase in the 
media of mass communication like daily papers, film, radio and 
television.
much effort is required on the part of the people to receive their 
messages. They serve a useful purpose in stimulating interest in a 
number of topics that add fulness and variety to individual life. 
Their limitations, however, are ihat like icebergs they reveal only a 
fraction of the whole truth and like lightening they give only 
momentary flashes; they hardly leave any time for thinking. Yet 
the generality of the public do not recognise the limitations and tend 
to regard them as adequate. Libraries encourage readers to get into 
communion with the best minds of the world, give them time to think 
and rethink and integrate the best of the greatest minds into their 
lives.

These have an easy access to eyes and ears of men. Not

Apart from the social good that libraries are capable of achiev­
ing, it should be obvious to all that individuals are likely to benefit 
from the use of libraries in their persona) lives also. They learn to 
be useful citizens; they can gain competitive excellence in their 
professional career by making proper use of the reference sections 
and specialised collections; they have an opportunity of improving 
their artistic and aesthetic sensibility and making such wholesome 
use of their leisure as will promote their personal happiness and 
social well-being Above all, in this age of specialisation when 
individuals are prone to develop lopsided personalities, libraries, will 
help correct this tendency by providing means to cultivate multiple 
interests other than those of specialised studies.

The argument that libraries can only be effective among a 
literate population and without the ability to read and write on the 
part of the majority of the people, the establishment of libraries 
would be like the lighting of streets in a city of the blind, has an 
obvious force of logic in it. Yet, it is not wholly valid. It has been 
well said that literacy is a by-product of a profitable occupation. 
People are not easily persuaded to take the trouble of learning to

f
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read and write until they are convinced that the knowledge will open 
up avenues of advancement. Advocates of libraries contend that 
libraries perform this persuasive function. A modern library does 
not confine its resources to books only. It has films, film-strips, 
pictures, radio and television as part of its stock-in trade. These 
latter do not require an initiation into the art of interpr^ng them. 
They have an appeal even to the untutored minds. Through them 
it is possible to put before the illiterate masses an inspiring spectacle 
of the march of civilization. When they realise that the pictured 
panorama is only a part of the wonderland that lies concealed behind 
the letters in books, it is not unlikely that they will be induced to 
learn the art of assimilating the messages of books. Thus it can be 
assumed that libraries will play an important part in the drive against 
illiteracy and that they need not necessarily follow only in the wake of 
an accomplished literacy.

To sum up we may say that public libraries have a very
important role in the implementation ofthe comprehensive programme 
of adult education by providing facilities for:

(1) Promotion of literacy programmes to makegood the lack 
of formal schooling by illiterate adults.

(2) Organisation of follow-up programmes for neo-literates for 
stabilisation of literacy.

(3) Programmes of further continuing education for citizens in
general.

<4) Development of reading habits and programmes of 
self-education.

<5) Developing the ability for communication and understand­
ing about social skills and responsibilities.

<6) Purposeful utilization of leisure hours for education, 
recreation and cultural betterment.

(7) Promoting social cohesion and cooperative social action 
by developing in the individual a broad outlook and a 
charitable attitude towards society.

(8) Developing functional competence and productive capacity 
by providing information and guidance service and the 
necessary literature for all types of readers for meeting 
their professional needs.
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(9) Promoting the preparation and availability of suitable 
literature for all types of readers for meeting their varied 
needs.

(10) Creating an understanding for the conservation and develop­
ment of the natural resources of the country, its immediate 
problems and the methods to meet the situation through 
discussions, lectures, demonstrations, exhibitions and such 
other methods.

The whole plan of work of the public library thus constitutes 
a programme of adult education. Its successful working and the 
effectiveness of the impact, however, rests on the workers connected 
with the same, their method of work and the extent the people in 
general are inspired to take advantage of the library services.

■!
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CHAPTER 9

Adult Literacy—A Team Work

You have now equipped yourself with the requirements of the 
programme of adult literacy, its problems, its methods and the aids 
and supportive services needed for its successful implementation. You 
are now on with the programme and face to face with the problems. 
You are developing acquaintance with your learners and are catering 
to their varying needs and tastes to achieve your objectives. You 
perhaps feel that the task is rather heavy. Yes! your realisation is 
correct and the difficulty genuine. What we have discussed so far 
also showed that the task is heavy and the problem intricate.

You have to select the area of operation, have a survey to 
locate and study your clientele. You have to procure a suitable place 
for the work and assemble the equipment. Literacy alone is not 
your programme. You have to have a varied activity for motivating 
the learners and sustaining their interest in the programme. The 
tools are numerous for creating and promoting the desire to learn 
reading and writing. Can you do the job alone? Perhaps not. The 
task is so enormous that you need to enlist the cooperation of many 
to achieve success. But you are alone. How to multiply yourself is 
the problem? Ways and means have to be explored to establish co­
operative relationship to develop the necessary tools of learning and 
support for implementing and expanding the literacy programme. At 
times you alone may not succeed in motivating the adults to attend 
the lessons. You may have to go to the learners and then how many 
could you contact and cover, if that be the case. Cases of absenteeism, 
irregularity and unpunctuality may be many. Personal contacts do 
help greatly in such matters.

What you need, therefore, is help and cooperation in doing all 
that the literacy programme involves. Whom could you turn to and 
where to find ail this help. Immediately within the neighbourhood 
o' course, and within the community you are working for. You have 
to develop a team, but mind you, it is with the definite purpose,
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which you must always remember. Develop contacts with the 
established leadership in the community in which you are working.

This leadership has developed in recognition of their service to 
the community. There might be organisation, at least the village
Panchayat or the Mohaila Sabha or some other welfare organisation 
of the type already working in the area of your operation. : 
residents including your learners do have some regard for the leaders 
of such organisations. They are their own. Seek the help and 
cooperation of these leaders for your work. Win their confidence and 
they will help you in a number of ways-in finding accommodation, 
m inspiring the illiterate adults to learn in ensuring regularity and
punctuality in attendance, in bringing more adults to the class and
occasionally in helping you by arranging supply of some small 
requirements for the centre like a dari, a gas lantern and things like 
that. They may also help you in publicising your effort and the 
benefits it will ultimately bring to the learners.

an

The

These leaders and their organisations will make a valuable link: 
between you and the learners. The resources and the 
limited, the work should be done

means being 
on a common partnership basis 

between the peop’es organisations and you, the workers. The organisa­
tions being democratic bodies of the people themselves, would be 
prepared to educate public opinion, inspire cooperative action,, 
supplement the resources and help all effectively useful programmes 
for individual and social development. The programme of adult 
literacy is no exception, it is rather the most basic one and as such you 
will get all support from them for your programme. Such a s*ep wall 
also give an idea of effective participation by the community in the 
programme. Again the programme of adult literacy has to develop 
the basis of local needs and must satisfy them to all possible 
Here too it is the local leaders who have a clearer concept of the 
local needs and will enlighten you about them thus helping 
the planning of your programme, 
consultation with the community leaders will develop their confidence 
in you.

on.
extent.

you in: 
Such participation of and

Once you are able to gain the confidence and cooperation of the 
local leaders, you will be able to solve many of your difficulties. You 
need not lose heart. You will no more be alone. You will have many 
to help you in your effort. If you have the leaders with you, their 
followers will listen to you, learn from you and you will achieve the- 
objective but be cautious to choose the right type from among them
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with firmness. The relationship hasand stick to your purpose 
limitations beyond which you may not go.

There is one other class of people whom you should turn to for 
help and whose cooperation you should endeavour to enlist, 
the youth of the locality —the educated youth or the school-going 
youth. There may be a group already existing, if not, develop

Even school

That is

one.
The youth is full of enthusiasm for work of this type, 
students are not found lacking. They may not know how exactly 
they can be of help to you or rather to the less fortunate members of 
their own society.

Develop contact and friendship with this group- Organise them 
into a volunteer force- Understand their aptitudes, discover their 
talents and inspire them to help you. They will help you in doing 
much of the spade work that has to be done before beginning the 
adult literacy work. They may publicise your work by taking out 
prabhat pheries and by writing slogans on walls. They may help you 
in conducting surveys, in preparing visual aids, charts, maps, and 
posters for you, by presenting cultural shows-recitations, dramatics, 
music concerts etc., and even by helping the work of teaching the 
adults. Remember these young teachers will need to know the art of 
dealing with the adults specially when they are teaching them 
reading and writing. Try to acquaint them with all we have 
discussed about how adults learn and what method they have to 
adopt.

Once you have discovered their talents and organised them into 
groups round their own interest, they will be of help in the promotion 
of your programme. If you win the cooperation of the youngsters, 
the cooperation of their parents is assured and you are now a team 
and not an individual trying to implement a programme of the 
liquidation of illiteracy from among the adults of the locality. The 
young volunteers may work the radio for you and even conduct post­
broadcast discussion group. They will manage the centres’ library, 
conduct sanitation drives, campaigns for grow more food, and family 
planning, and do many other odd jobs to share your burden only for 
the joy they will have in finding a fruitful utilisation of their leisure 
time in the service of the society. This voluntary work will certainly 
develop their own personality as well and they will develop self- 
confidence and the power to argue and convince. This is an 
advantage and here begins the training for leadership, and for this, 
you provided the opportunity to them and will get credit for it,
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And now perhaps starts another phase to caution you, lest you 
might drift away from the path and entang'e yourself in fresh 
difficulties. Your class is now in full swing. You have a literacy 
programme as well as other activities for general enrichment. The 
cultural programmes will catch large audiences and the social mixing 
will develop the brotherly “We”, feeling among the residents. For all 
this the elders of the locality are with you, the youngsters are helping 
you and the learners certainly look up to you for guidance. The 
locality hums with activity and life becomes interesting.

In such an atmosphere, you might feel it is you, who brought 
all this change, the elders will feel, they deserve the credit for it 
because w ithout their cooperation, nothing would have gone very far 
and the youngsters take delight in what is happening. Remember to 
give all the credit to those who deserve and take pleasure only in the 
situation that has emerged. You have only channelised their 

Help them to continue the effort till the goal is achieved,energies.
and they relieve you to pick up another area for similar good work.

So far so good : but you may not like it and begin claiming the 
whole credit for yourself. Remember! your claim will be challenged. 
Jealousies will start, factions will develop and the whole atmosphere 
will get vitiated. The edifice you have developed will crumble down. 
The good work will lose its charm and you will get nothing but 
disappointment and frustration. Imagine the harm, the situation is 
likely to do to the movement. Such is sometimes the conflict; please 
beware and work within limits.

The fundamental goal of adult literacy and adult education is
the building of character that will sustain us in the great days ahead
and never the development of conflicts that will destroy the whole 
social fabric. Remember to act upon the maxim, “He that would be 
chief among you, must be the servant of all”. 
love and not the fear or envy, that is the condition of learning.

Remember that it is

The atmosphere of love and cooperation will enable you to 
expand the programme and cover a wide field bit by bit. 
volunteer workers in whom.you have kindled the desire to serve and 
generated the enthusiasm for it, will look after the follow*up prog- 

and stabilise the literacy skill of the new learners. A follow-

The

ramme
up of literacy effort is an integrated part of the literacy programme 
and without the knowledge of literacy being put to use by reading 
books extensively and/or by continuing the education further, the
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ability to read and write will die out and all effort will be wasted. 
The interest for reading will be created and will grow only through 
reading. The neo-literafes must have access to all types of suitable 
reading material and that is possible through the organisation of 
libraries. The volunteers will be prepared to organise and run the 
library, if they are trained to do so and the means are available to 
them. The literacy programme does not have to cease. It has to 
become life long. The adult educator completes the first stage, 
develops the ability to read and write, creates the interest for reading 
and trains the youth for carrying on with the follow-up activities to 
stabilise literacy and promote further learning. He has to arrive at 
this stage with the help and cooperation of a team of w'orkers and not 
by working in isolation or with a spirit of detachment.

We may now sum up what we have said in this chapter:

1. The programme of adult literacy is rather heavy and 
involves a number of activities to inspire the adults to learn 
reading and writing and develop an ability and taste for 
further learning.

2. Enough spade work before beginning the actual programme 
is required to be done, for which community p.uticipation 
and consultation is essential.

3. The teacher may have to meet the adults in small groups 
in the fields, in their home or at the centre according to 
mutual convenience. This will mean devoting time for 
such activity for convincing the learners about the need and 
utility of the skills of reading and writing.

4. The assignment has, however, to be completed in the given 
time and the given standard has to be achieved. Both the 
teacher and the learners are honour-bound to ensure this.

5. The programme has to be periodically reviewed, 
ed and assessed.

6. This needs selfless work with a missionary zeal. But the 
Teacher cannot do all that single handed. He has to develop 
his team of helpers.

7. The teacher must seek the help of the local leaders for 
inspiring the adult illiterates to accept the programme and 
join h, for ensuring regularity and punctuality in attendance, 
for inspiring the learners through occasional appreciation 
of the work, for arranging suitable work places and for help

supervis-

t .
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in making available small conveniences for running the 
programme. The cooperation of the local leaders will be 
valuable in solving day to day problems specially to safe­
guard the development of controversies and conflicts and 
for participation in programmes on a mass scale.

8. The teacher has to do so with a set purpose and do so 
within limits.

9. The teacher has to develop cordial relationship and win 
the cooperation of other functionaries like the village level 
worker, the health worker, the panchayat secretary, the 
cooperatives secretary and the school teachers and others 
from the social service or welfare groups already existing 
at the village level or in his area of operation.

10. The cooperation of the local youth will be of great help in 
conducting the pre-programme spade work of publicity, 
survey and enrolement. The youth will also help in making 
personal contacts, preparation of visual aids and presenta-" 
tion of cultural programme etc.

11. All this is very essential for successful implementation of the 
adult literacy programme, which is a team work and not 
that of any one individual. The teacher should take 
pleasure only in the achievement and give the whole credit 
to all those who deserve.

-i;



CHAPTER 10

Example is Better than Precept

You have so far studied the various aspects of the programme 
of adult literacy. You have seen how great importance it has in 
promoting national development. You have understood why every 
adult in a progressive democracy must be functionally literate to 
make useful contribution in social, economic and political develop­
ment of the country and make his life happy and prosperous. He is 
required to be an effectively useful citizen by being able to participate 
actively as a wage earner, a parent, a voter and a citizen. He should 
be able to work with efficiency either on the farm, or the factory, in 
agriculture or in industry, in transport and communications or in any 
other organisation serving, the man, the society and the nation.

Literacy and even functional literacy is not, however, the end. 
It is only one of the important means (o an end, the life-long 
continuing education. Without education there can be no light. It 
is light that unites. Darkness only separates. Knowledge is the 
greatest factor in the unification of mankind. That is why along with 
the spread of literacy, you have to enlarge your sphere of activity for 
making the participants functionally literate and by developing in 
them a strong desire for further learning which would enable them to 
improve functional competence, increase ability to earn and provide 
social and political understanding for further advancement in life- 
The course of literacy should develop in the learner the skills of 
reading and writing of a standard which would enable them to continue 
their learning and never to relapse into illiteracy. It should also 
develop in them sufficient taste for reading so that when they have 
an access to the world of books, they should be able to read and 
understand them to satisfy their reading interests and obtain from 
them the knowledge they need and seek for.

You have understood the various requirements of such a com­
prehensive programme. You have also seen that there are battles to 
be fought and problems to be solved before we are ab'e to possess
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the land and wrest it from those who profit from man’s ignorance. 
You would need devotion and courage for it. You learn quite a lot 
by experience and it is wise to benefit from what the others have done 
lest you might lose heart or feel frustrated and decide to give up 
effort. It is desirable to place before you a few experiments and
studies to show how some of your predecessors faced the odds and
succeeded, and how some of he learners benefitted from a course of 
literacy and succeeded in life. These are only a few examples to guide 
you in organising the work and inspiring the learners. Learnin2 by 
'doing is always the best but the knowledge of how others did the 
work will encourage and guide you.

Let me begin with the case of a small village near Delhi of about 
550 people, most of them labourers working in the orchards round 
about. The village did not have a Panchayat of its own nor there 

school. The financial condition of the village was very poor.

The village was considered to be a very good village in which to 
take up adult education work because ignorance, proverty.insanitation
and disease were all present at one place. There was inactivity also. 
People had no initiative and could not think of anything about their 

The village, therefore, afforded a suitable ground for 
adult education work including literacy.

A worker was posted to the village to take up an adult literacy 
programme, the organisation of library and reading room services and 
a programme of youth organisation for village development. He was 
confronted with a number of difficulties:

was a

own welfare.

The leaders thought that any youth organisation would mean 
a challenge t > their leadership.

2. It was also considered that any time given by the youth in 
the activities organised by the adult education worker w'ould 
mean a loss to the individual family to that extent and thus, 
their income would suffer.

1.

3. It was also considered that the youth attending the adult, 
education centre would also begin a different type of lifer- 
which may cost the elders more.

A strong opposition was, therefore, faced by the worker. The 
worker could, however, carry the young men with him as he could 
awaken in them an interest for better living. He organised discussion
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groups, talks, reading from books and some cultural programmes that 
were developed by the youth themselves.

The cooperation of the youth was considered to be a very good 
opportunity by the adult education worker, who tried to utilise their 
energies in shramdan for cleaning streets and getting them paved, 
constructing soak pits and thus giving a new sanitary look to the 
village which was dirty.

This face lifting by removal of the insanitary condition was 
considered to be the basic need of the village by the worker and to 
begin with, be concentrated all his efforts on this one basic point. He 
conducted a number of sanitation drives with the help of the Yuvak 
Mandal organised by him. Cooperation was also sought from the 
members of the Yuvak Mandals from the neighbouring villages.

This took quite a long time. In the meanwhile the Municipal 
Corporation announed a prize competition between the villages for 
sanitary conditions. With the efforts put in by the Yuvak Mandal 
under the guidance of the worker, the village secured the second prize 
in the competition. This victory, the elders thought to be 
thing very great. For the worker, it was a master stroke. The elders, 
therefore, developed confidence in the Yuvak Mandal and praised 
them for having achieved something for the whole village which they 
could not have done. Fame is the last infirmity of the human mind, 
but here this infirmity proved to be strength and the long standing 
gulf between the youth and the elders was bridged with the result that 
today the village has a school as well as a very good piece of land 
ear-marked for an adult education centre. It has developed its 
park and a small building. The activities are participated by every 
one with enthusiasm.-A children’s club and 

-also started working,

The elders, apprehension of a challenge to their leadership by 
the youth is, however, a general experience and is a great handicap 
in developing programmes. There are various ways to tackle this 
problem. The above is a description of only one of them, which 
has been quite interesting and may be of help at other places as well.

Similarfactors also stand in the way of the working ofPanchayats 
in many cases, specially when a young person gets elected to the 
village Pradhanship and members of the Panchayat are mostly young 
people. The reason is that most of our elders who have so far been

some-

own

a nursery school have
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respected in the villages for their age and wisdom have not been able 
to adapt themselves to the changing world which demands constant 
action and less talk They do not appreciate the increasing needs of 
the people in the new age. The younger elements cannot rest satisfied 
with limited conveniences at their disposal. They have a right to live 
honourably in the fast developing world and must, therefore, acquire 
all the facilities required for such development.

The young Panches, therefore, think of problems from a collec­
tive point of view. Their approach is not individualistic. The 
traditional villager, however, is not yet prepared to give up the indivi­
dualistic approach and does not seem concerned about the Panchayat 
or its working or even its organisation. This produces a conflict 
between the Panches and the villagers, which poses a difficult problem 
for the people as well as for the Panchayat.

-A Here it is that the adult education worker has to play an impor­
tant role of educating the people for community action and collective 
approach. This can best be done through youth organisations and 
organisation of village developmental activities through them on 
shramadan basis. When the progress made by the village will be clearly 
perceptible, the conflict will disappear. While, however, it is correct 
to say that what we want is action not words, it is also correct that 
for encouraging and motivating people to action, some concrete 
community activity is needed.

We may take another example of a village near Delhi. It has a 
population of about 2,500 people, belonging to various castes. A 
Gram Panchayat has been established. A senior basic school for 
boys exists in the village, alongwith a school-cum-community centre 
for men. A co-educational higher secondary school has also been 
started. A very active youth club has been organised in the village.

The members of the youth club felt that an adult education 
centre for women was the real need of the village. They approached 
the gram panchayat and the pradhan offered to accommodate the 
centre in his own house. A centre was, therefore, started. The women 
participated in the literacy class. They learnt household crafts and 
develeped cultural programmes. But participation was not satisfactory. 
The worker was anxious to give the benefit of the activities to the 
maximum number of women. She started a house to house survey, 
which revealed that participation would increase if the centre was 
shifted from the Pradhan’s house. Other members of the Panchayat
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had offered a place for running the centre, which was not only 
suitable, but also promised better participation.

In view of the greater good of the greater number, the worker 
shifted the centre to another place. But the pradhanfeltitwas an insult 
which he could not easily pocket. The centre started working and 
the participation improved, though not in accordance with the 
expectation. The shifting, however., developed a problem among the 
members of the pancbayat and a dilemma for the worker. Complaints 
against her performance and even against her conduct began pouring 
in. While one group pressed for the closure of the centre, the other 
would not let it move. The position was still more difficult because 
the lady worker had in the meantime formed a mahila mandal in 
which the ladies had begun taking great interest. The mahila 
mandal felt even more interested in the lady worker when they found 
that the village people were making complaints against her personal 
behaviour even.

In such a ticklish situation, the yuvak mandal alongwith the 
workers in the school-cum-communify centre took the initiative and 
brought about compromise between the members of the panchayat 
and thus ended a conflict which had developed without any genuine 
basis. Had this organised group not taken the lead, a very good 
activity organised for the benefit of all the women in the village would 
have come to a close.

This case study emphasizes the need for discussing problems 
with all people concerned before taking action. Emotional logic is 
often quite different from the logic revealed by rational surveys. 
Securing the pradhan’s active help cn the survey and then discussing 
its implications with him might have prevented the problem.

Yet another example of a smiliar type may be studied. It relates 
to another very big village situated in the interior of a different 
development block in Delhi.

The village had no facilities for communication and transport. 
Although the railway line runs past the village, there was no railway 
station. The village had a population of about 1500 people comprised 
of three main communities, Jals, Sainis and Harijans. The Hanjans 
formed quite a strong block in the village. Most of the elders are 
uneducated, but the younger generation has been receiving education 
and quite a number of the young men are employed in Delhi.
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An adult education centre was started in this village in 1958. 
There was then no panchayat. The worker found that the villagers 
had neither interest nor initiative for the developmental needs of the 
village. The most important need was for the transportation facilities, 
because quite a number of young men were daily going to Delhi.

n

The workers biggest headache was that the three main commu­
nities did not even confer together, not to speak of cooperating even 
in matters of common interest. There were acute differences whenever 
any project was to be undertaken.

The worker deliberated over the problem. He was advised to 
concentrate all his energies on devising ways and means to solve the 
transportation problem so that he might at least win the cooperation 
of the younger elements. The worker, therefore, tackled the problem 
by approaching the railway authorities and requesting (hem for the 
establishment of a railway station for the village. This was a much 
desired facility and the youth, therefore, promised him all support.

The workers did not waste much time and soon succeeded in 
obtaining a promise from the railway authorities for starting a station 
provided the villagers would donate a piece of land and deposit a sum 
of Rs. 500 as their contribution for building the booking office, etc.

The conditions were not difficult, but in a conflicting community 
even that seemed an impossibility. The worker and the youth did 
not, however, lose heart. They summoned a general meeting. As 
expected the attendance was poor and disappointing. The preliminary 
discussion was held without much result. The worker thought of 
trying another method. He summonded a meeting of the Harijans 
and invited the youth to it. Harijans attended in large numbers. 
While the problem was being discussed, the other groups smelt that 
the youth may succeed in getting cooperation from the Harijans for 
implementing their programme. Members from the other groups, 
therefore, also dropped in and the technique employed by the worker 
succeeded in obtaining a donation of land as well as an amount of 
Rs. 500.

The matter was soon discussed with the railway authorities and 
they agreed to stop a few trains in the morniiig and evening for the 
advantage of the villagers: but they would not agree to post a 
booking clerk, until the yearly income from tickets at that station 
was Rs. 1000. Discussion again took place. The worker invited
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the youth to volunteer for this purpose till the income reached the 
target prescribed. The members of the youth club were ready although 
it involved a number of difficulties. But the advantages of a station 
far out-weighed all such problems and the youth took it upon them­
selves to work the railway station till the prescribed target 
reached.

was
The station was worked by volunteers from the youth club.

While all these problems were being faced aud solved, a 
panchayat was termed in the village. The panchayat worked very
well for sometime with the cooperation of youth club which had 
members from alt the groups. Unfortunately the pradhan expired 
and a new pradhan had to be elected. Communal feelings again
ran high and personal interest came to the fore. The worker 
apprehended that the village unity and concord would again break 
up. The worker, however, being a man of advanced age and ripe 
experience rose to the occasion. He thought of organising the 
Mahabharat kalha and explaining to the villagers the evil resulls of 
mutual conflict and rivalry. The katha was actively participated in 
by people from all groups and the discourses had a very good effect, 
with the result that people sank their differences and elected their 
pradhan unanimously.

Let us now study the problem from another angle. This is a
case of a village having a senior basic school for boys and a primary 
school for girls. The population of the village is about 600 
which about 80 are Harijans. 
not see eye to eye with the youth and were very uncompromising. 
Their defeat in the Panchayat election infuriated them and they refused 
to cooperate with the panchayat-

out of
The traditional leaders did

The adult education worker posted in the village was confronted 
with the problem of reconciling these conflicting interests and 
aclivising people to participate in development work. The worker 
started making personal approaches to individuals and developing 
personal contacts with the villagers so as to create better social 
relationship among the villagers. His efforts, however, did 
much fruit.

not bear

While^ trying to solve the problem, he was reminded of the 
katha technique adopted by his colleague in another village. This 
worker is a good singer and can himself compose in the village dialect. 
He, therefore, composed some songs and Bhajans from the story of Jai 
Chand and Prithvi Raj and organised a small bhajan mandali. His
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sweet voice along with harmonium and tabla attracted much audience, 
and made him popular among the villagers Now was the chance 
for him to put before the people, with all the force he commanded, 
how mutual discord between Jai Chand and Prithvi Raj brought about 
the downfall of the Rajput empire. The villagers appreciated it and 
exhibited great interest in the programmes organised by him.

To add to this he also arranged to obtain milk powder and 
organised free distribution of milk to the people in the village. His 
discourses thus coupled with social service and his devotion bore fruit 
and the villagers developed confidence in him.

He now thought the time was ripe to propose a developmental 
project. He thought in this way to test whether mutual discord had 
disappeared or not. Two projects were, therefore, proposed before 
the villagers ; clearing the village pond and building a link road to 
the main pukka road. The whole village very gladly cooperated in 
completing these two projects and the long standing discord between 
the panchayat and the frustrated traditional leaders disappeared.

We may now examine a few cases where the panchayats have 
been instrumental in organising activities for the residents of the 
village. But for the establishment of panchayats, the establishment 
of adult education centre would have been impossible.

In a progressive village with a population of about 3,000 all 
suitably employed, a lady adult education worker was sent to organise 
literacy class and craft activities for ladies. It was done on the 
initiative of a well meaning enthusiast who offered his own house to 
accommodate the centre. The need for the centre was genuine. The 
ladies appreciated it. The centre was well equipped but the participa­
tion was most discouraging.

The ladies were anxious to learn and the centre had all the 
facilities. The village was quite progressive. The centre had been 
well located and equipped. Still the activities lacked participation. 
This posed a problem to be investigated. Was it untouchability ? 
No. Was it poverty ? No. Was it isolated location of the centre ? No. 
Was it vested interest? No. Was it ignorance? No. Was it casteism or 
group faction? No. Was it a felt need? It was What was it then that 
kept the learners away and did not encourage them to participate in 
a useful programme?
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After much talking and listening to the women, the worker 
decided that it was the sense of belonging, that was not there. The 

could not be convinced that the centre was their centre,village women ,
the centre of the whole village. It was only a chowdhry s house, a 
neighbour’s drawing room for whom different groups had developed 
different notions. The village women needed some place which every
one could call her own

Efforts were made to find some other house in the village which
There was none. The efforts 

funds to raise a common building
every participant could call her 
failed. The village had no common 
and the centre had to be withdrawn.

own.

This incident, however, left a deep impression on some 
enthusiastic young men, who felt heavily embarrassed at their 

A year later, the village panchayat was formed and it
the time for striking again, 
his mind and set about

helplessness.
everybody’s panchayat. Now waswas

The village pradhan had the incident in 
finding ways and means to put up a building which everybody in the

He levied some tax on the lime querries 
Soon a very progressive centre

village could call his own. 
and before long a centre was built.

number of amenities for the women and children was 
established, The centre stands like a beacon light to show the way to
with a

others.

This case, however, is by no means the only example where 
the adult education activities have been accelerated after the 
formation of panchayats. In a number of other villages, too, the 
panchayats have played a commendable role in realising the 

of educational activities for enlightening and enliveningimportance
the people. Some panchayats have set aside considerable sums of 
money for the organisation of activities for the youth and others have 
arranged rented buildings for adult education centres.

While such instances reflect well on the achievements and 
present bright pictures, there are darker pictures also. May be they 
are due to fast urbanisation or to exploitation of the ignorant by the 
cleverer groups.
adult education worker wherein he has to act with all the tact he
has. While objectively maintaining his non-partisan attitude, he 
has to enable the people to solve their problems in an amicable 
manner.

Whatever it be, it does provide a situation to the
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A study of one such case may be of interest to the readers and 
we may, therefore, attempt a brief description.

It is a case of a village situated on the outskirts of urban Delhi. 
Since Independence, Delhi has been expanding fast and urbanisation 
has been going on quite briskly. The villages are fast becoming 
to.vnships ^nd beautiful bungalows equipped with all amenities of 
modern life now occupy all the land once under cultivation. The 
whole situation is in many cases so changed that the original village 
life pattern is now only a tale to tell.

Such a changing state has brought in many complexities. 
"While administratively the unit is a village, in reality it has lost all 
its rural character. The homogeneity, the mutual attachment and 
inter dependence in village life is all gone and a few intelligent 
demagogues have been provided with good opportunity for exploiting 
the ignorant and the weaker groups, both from the peasantry as well 
•as from the artisan class.

In the vicinity of the village under review, new colonies were 
developing fast. Land was needed for expansion. The village had a 
vast forest area belonging to the Gram Sabha i.e. the common 
property of the whole village community. The village panchayat had 

■some undesirable elements also within it. Vice prevailed over virtue 
and the manipulation started. Bit by bit the forest began to dis­
appear and the common land was sold out to urban colonisers under 
the pretext of utilising the money for implementing gainful projects 
for the betterment of village life.

Time passed on. The land was alienated but no benefit in 
return was perceptible nor did the panchayat-funds show any 
accumulation. All well-meaning people in the village felt worried but 
it was all darkness. The adult education worker seemed to them the 
•only torch bearer. For him, however, the issue involved dangerous 
:intricacies.

■;

He cannot take sides yet he cannot allow the ignorant to suffer. 
What shall he do ? It was a dilemma. He thought of a plan. He 
must strengthen himself first. He did not lose time in organising a 
'Village leaders camp. The young and old alike interested in village 
uplift were invited from the neighbouring villages which formed one 
village level worker circle. Responsible officers of the different develop­
ment departments were invited to speak and group of villages were also 
invited.

:
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The village people took advantage of the opportunity ana 
utilised the platform for ventilating their grievances. The punches 
stood exposed and an enquiry was instituted. The investigation 
revealed numerous irregularities and the vicious circle was broken.

Such cases may be many. The situation is too delicate to 
tackle and the intricacies involved need very tactful handling. During 
the transitory period, however, over-ambitious people, do tend to 
resort to such unsocial and corrupt practices for the selfish ends. 
Conscientious and devoted workers with a missionary zeal will 
certainly be able to deal with the situations if only they are conscious 
of and cautious about them.

A practically similar technique had to be used with success in 
another village in a different situation. In that village the adult 
education worker, the panchayat and the youth club had all failed 
to obtain the cooperation of the authorities for getting the minimum 
civic amenities for the village.

i

The general surroundings of the village were intolerably un­
sanitary with heaps of rubbish rotting on all sides. The economic 
condition of the village was very poor. Funds could not be raised 
through voluntary contributions. The magnitude of work required 
for obtaining the necessary sanitary atmosphere was too big to be 
tackled on a shramdan basis, yet the residents must have their due. 
The youngsters kept busy with weekly shramdan and continued re­
minding the authorities also. Shramdan gave them little achievement 
and the official agency did not stir.

Out of frustration, the youth resorted to publicity and the 
village was mentioned in the Press. The elders considered it to be 
an act of defamation and apprehending displeasure of those in 
authority began to snub and mock the youth instead of admiring or 
helping them.

The situation was getting complicated. The youth, however, 
did not lose courage and thought of organising a community pro­
gramme on the Republic Day. The worker was with them all the 
time and for him that was a golden opportunity. The highest officer 
of the concerned Department was approached and was invited to 
preside over the function. The acceptance of the invitation was 
enough to evoke a brisk activity in the village. Fortunately for the 
youth who had hit on the right technique, the village surroundings
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were clean before the day of the function, which the village celebrated 
with a real sense of pleasure and achievement. The village was in 
fact a miniature republic.

Cooperation between the elders and the youth was not only 
restored but also took firmer roots with the result that a number of 
useful activities were organised in the village for providing gainful 
employment to the needy.

One more interesting example and I would close the present 
study. This is an example which shows how important it is to be 
able to read and write in this era of democratic decentralisation. It 
also shows how blind confidence creates undesirable situations and 
how authority is misused for personal ends.

Rural broadcasting provides an important programme of mass 
education. Although primarily a programme for education, it is- 
suitably integrated with information and entertainment. To be frank,, 
the village community listening set is the only pleasure in the other­
wise dull and dreary life of the village. The programmes are, there­
fore, heard with interest by every one without discrimination of any 
type.

Much before either the adult education scheme or the commu­
nity development programme, radio sets were distributed in Delhi 
villages. Responsible villagers who offered to look after the sets, 
operate them and organise reception and listening for all villagers^ 
were registered as care-takers.

With the launching of the adult education scheme and then hte 
community development programme, the system was j little changed. 
In villages where adult education workers had their centres, the sets 
were worked at the centre, otherwise the V.L.W. or the school* 
teacher or any other concerned Government functionary looked after 
it. Where no such functionary was available, the old type care­
taker worked the set.

<

=4

With the establishment of panchayats the panchayats provided' 
common-places where the sets work under any of the arrangements 
mentioned above or even under the care takership of the pradhan 
himself. A number of villages, however, pose difficult problems. 
The village pradhan in some cases feels that the radio is a prestige
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article and must be installed in his house while the previous care­
taker is reluctant to part with it for obvious reasons of having 
been associated with it for quite a long time. Such situations 
create ticklish problems which need tactful handling, lest one good 
activity come to an end or public property be lost to the Government 
by some misdeed of the frustrated and infuriated groups.

The present case, however, refers to a village which had been 
provided with a radio set since the beginning of the scheme. A 
responsible village enthusiast had cared for the set without complaint 
from any body.

With the advent of the panchayat in the village a resolution 
was received by the concerned requesting him to shift the radio set 
to the pradhan’s house. It was rather surprising but since it was a 
resolution duly approved by the panchayat, orders were issued for 
shifting the set.

When action was being taken, a number of queries were made 
by surprised villagers. The reply to the query was that it was being 
done in pursuance of a resolution of the panchayat signed by every­
body including the care-taker. This reply surprised the villagers all 
the more. They expressed complete ignorance about any such 
resolution. Investigation revealed that the signatures had been 
obtained on a blank paper under the pretext of a representation being 
sent for some other village development project.

The case was very interesting. For the adult education worker 
such ignorance and exploitation is intolerable. This would strike at 
the very root of democracy and bring discomfort and unrest instead 
of peace and prosperity. •*

We may now relate a few case studies of another type for your 
guidance and use to show how literacy has helped adults to prosper 
in life.

This case study is concerned with a 35 year old adult of a village 
in Lucknow district who was almost illiterate before he joined the 
adult literacy class. After completing the functional literacy course, 
while some of his class fellows used their literacy skills in copying 
songs, in reading books and in their daily work of maintaining 
registers and accounts, this adult used his literacy skills in preparing 
estimates and layouts for different types of houses.
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This study describes (i) what factors motivated him to become 
literate (ii) what use he made of literacy skills he acquired in the 
adult literacy classes and [Hi) what made him specialise in the arith­
metical side of functional literacy when most of the adults used their 
literacy skills in reading and writing.

Functional literacy as claimed by some people is achievable in 
three stages. In stage one, that is, learning to read and write stage, 
the adult acquires the essential skills in reading, writing and arith­
metic. To put it in other words, he can read and write all Hindi 
alphabets and their conjuncts, and also simple words and sentences 
from the primer. He can remember Hindi numerals upto 100 and 
can do simple addition and subtraction. In stage two, that is, read­
ing and writing for understanding or functional literacy skills stage, 
teis reading speed increases to 40 to 50 words per minute so that he 
could read simple reading materials with comprehension. He could 
write with a speed of 7-10 words per minute. Besides, he can write a 
letter or an application and fill in certain forms. The third stage is 
the functional education or reading for better life stage. At this 
stage the adult acquires knowledge about institutions at the block, 
district and state level, about the world around him.

The adult under discussion is Sarju of Baghiamau, a village in 
the Sarojininagar block of Lucknow district.

Sarju is a Raidas by caste. Traditionally the Raidas are leather 
workers. They occupied a lower position on the caste scale. But 
recently most of the Raidas’s have abandoned their traditional occupa­
tion and have taken to other occupations. Most of them are 
agricultural labourers. The illiterate Raidas’s work as manual 
labourers, while literate ones are masons, mates and office attendants.

Sarju started his life as a mazdoor or ordinary labourer. He 
never went to a school, nor did his father. Like his castemen they 
became earning members at an early age. Sarju was agricultural 
labourer most of the time, though he worked on his father’s four 
bigha farm. He started working outside the village as a manual 
labourer. Fortunately he had the opportunity of working under a 
higher caste mason.

One day Sarju and the mason were working inDolliganj,aplace 
in Lucknow city. The walls of the house were raised and pegs were 
to be fixed in the walls. Sarju fixed the pegs as he was instructed. He
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was not supposed to make any alterations, because his duty was to 
take orders, however, wrong they might be. Except for one, all pegs 
were fixed. When the last one was to be fixed, Sarju could not keep 
silent. He said to the mason, “I have fixed all these pegs as you 
instructed me to fix them. But I feel they are in wrong places. They do 
not seem to go according to the sketch design.” The mason was 
surprised at Sarju’s observation. He asked him to do things as he was 
instructed to do. But Sarju insisted that he had some good reasons to 
think that the pegs were in wrong places.

The mason got down the ladder and looked at the pegs from 
different angles, consulting the sketch design. He then took out his tape 
and measured the distance from the base. Sarju was right. But for 
the last peg which Sarju had fixed, all others were not in their places. 
The mason said to Sarju, “Sarju ! you have much commonsense. lam 
very much impressed by your sense of judgment. But you know 
where the world is going. You will remain a mazdoor even after 
twenty years, if you contiue to be illiterate. You must learn to read 
and write. You can be a good mason. I promise to make you a good 
mason, if you learn to read and write.” Sarju felt encouraged and 
made up his mind to become literate.

Sarju continued to work under the same mason. He bought a 
Hindi primer and started learning from it. He could not give much 
time to reading and writing as he was too tired, inspite of his hard 
work he could not learn more than writing Hindi numerals.

In the meanwhile adult literacy classes were organised in 
Baghiamau. Ram Murat, the adult literacy teacher, went from house 
to house asking people to join his class. Sarju was undecided because 
different people had different attitudes towards him. Some said, it 
was too late for him to learn to read and write while others thought, 
for a person of his ability, literacy was a must. However, he joined 
the class when the village elders pursuaded him.

Sarju like some other students in the class, completed the primer 
in three months. This gave him the essential skills of reading and 
writing and arithmetic. He started applying these skills to his daily 
work.
formerly. After completing the functional literacy course, Sarju was 
entitled to work as a mason and then a mate. These two jobs require 
certain skills in literacy. Most of his work required him to write the 
details of construction materials, the names of labourers working under

He would write down on paper what he had to memorize
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him and wages due to them etc. He was required to read sketch designs 
of houses. Thus Sarju rose from an illiterate labourer to the position 
of a literate mate.

Sarju devoted some of his time to reading when he was free 
from his work. He became a member of the bell bicycle library 
from where he borrowed books and read them. He was not 
interested in singing bhajans or keertans. Sarju claims to have read 
several books including mythological stories and dramas, Alha and 
Ramayan. Many people praise him and think that he is one of the 
few who could read Ramayan with some reasonable understanding.

We may now read of another case. The village under discussion 
has a population of 668 persons, 350 male and 318 female. Illiterate 
persons numbered 555 of whom those below 15 years of age are 317 
and those above 15 years of age 238.

This is primarily an agricultural village. Most of its people 
work on land and are engaged in occupations connected with 
agriculture. A large number of farmers have medium-size land 
holdings and practise traditional methods of agriculture. However, 
there is one Brahman family which makes use of modern agricultural 
practices.

The village is inhabited by a number of caste groups. Of these 
the Yadavs, Basis and Raidas are numerically larger than the rest. 
Besides being numerically the largest caste group in the village, the 
Yadavs are economically well oflf. Next to them are the Brahmans 
who own a considerable portion of village lands. The Harijans who 
are mainly landless labourers are dependant upon the land-owning 
castes in the village. During the past three or four decades the 
so-called lower castes have improved their economic condition and 
enhanced their social position in their group as some of the literate 
ones are masons, head masons, helpers and attendants outside the 
village.

In the village, the Brahmans have always been a literate caste 
group. In the past when there was no school in the village, they sent 
their children to schools in neighbouring villages. Next to the Brah­
mans are Badhais (carpenters). They are followed by Yadavas and 
Harijans who took to literacy very recently.

There are 113 literate persons in the village. This figure includes 
children who are reading in different grades in the primary school in
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the village and in schools outside. It also includes all those who had 
had formal schooling.

The total number of persons declared functionally literate is 5^ 
of whom 48 arc males and 11 females. Eight out of 11 female students 
have been married off and at present they are in their husband s villages. 
The other three who are in the village, have not discontinued their 
interest in literacy. Of the 48 male students as many as 22 have 
relapsed into illiteracy. They can, however, write their names and 

also recognise alphabets. Only 18 have retained some of what 
they learned in the literacy class. They engage themselves in copying 

. Some of them read books like Alha. Eleven persons have

can

songs
made appreciable progress and have improved their reading and 
writing skills during the past five or six years.

Literate persons in the village spend their leisure time in 
different ways. Some read books borrowed from the bell bicyle 
library or from some other library. Reading interests of these readers 
vary from science to religion. There are others who read books like 
Alha, Ramayana and Tota Maina etc. These persons engage them­
selves in this activity mostly in a place where people collect and 
listen. This is not a regular activity. It mostly depends upon the 
mood and convenience of the person reciting from the book. There 
are still others who spend their leisure time in singing devotional 
songs. The illiterate memorize these songs and the literate copy them 
from varied sources and sing them. These persons are generally 
members of what is known as bhajan or keertan mandali. The 
mandali generally meets on Tuesday and devotes some time to singing 
songs. Thus persons of low comprehension ability read simple 
literature and copy and sing songs. Only a few use their literacy skills 
in their occupations.

Chauhan Lai, the literacy class student was born in a poor 
Harijan family. His father, like many Harijans in the village, was a 
landless labourer, and like them did not think it necessary to educate 
his children. Moreover, in those days the village did not have a 
school. Children of well to do families went to schools in the 
neighbouring villages.

As it generally happens with poor families, Chauhan Lai became 
an earning member at an early age. He was a manual labourer and 
worked in the village and outside. In those days his father was a 
draftsman in Municipal Corporation in the city. He was illiterate
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before he rose to that position. He was a labourer like Chauhaa* 
Lai and others. He learned to write numbers upto ten and to recognise 
alphabets. With this much of literacy skill he could prepare sketch 
designs of buildings and roads which in his days enabled him to 
beco'me a draftsman. For many illiterate persons in the village this 
man became an ideal for emulation.

Chauhan Lai too got the idea that he could learn to read and 
write and become a head mason. The urge to become literate- 
compelled him to interact with literate persons in the village more 
frequently. The village primary school teacher did not help him

However a Brahminmuch as he was busy with his domestic work, 
boy who was reading in some school agreed to teach him in the
evenmgs.

Chauhan Lai had hardly learned to recognise the alphabets,.
when two adult literacy classes were organised in the village. This-

He waswas a boon for him. He immediately joined one of them.
that he would be present in the class before anybody 

else arrived. He would assist the teacher in cleaning the place,
He would then sit

so enthusiastic

spreading the mats and cleaning the patromax. 
down to learn his lessons. He was always early to arrive and late 
to leave the school. In ten months he became a functionally literate
pers on.

The benefit he derived from this hard work was that he started
But he did notworking as a head mason with a private contractor, 

stop at that. He continued his interest in reading and writing and 
in improving the skills he acquired in the adult literacy class. On 
some one’s suggestion, he got his name registered with the employ­
ment exchange. Eventually he was selected and appointed as a helper 
for a farm.

Kilometer from the village. It has.
Chauhan Lai was

The farm is about one 
animal husbandry, dairy and poultry sections, 
posted in the Regional-Cum-Research Section of the poultry farm. 
As a helper, Chauhan Lai’s duty was to observe birds of various- 
breeds and keep a record of their behaviour. He was required to 
keep on moving inside the place. When a hen has to lay an egg, it 
enters into what is known as the ‘Trip box , the doors of which 
automatically shut as soon as the bird got inside it. The observer 
then has to record the number of the bird called ring number which 
is fixed round one of its legs. He writes down the number of the
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:abin, the time of laying the egg and the date, etc. This was not 
a difficult task for Chauhan Lai. He could do this without any 
difficulty.

Chauhan Lai was not satisfied with the present job. He desired 
to be laboratory assistant. For this job he was required to have 
some knowledge of English. He started learning English besides 
improving his skills of reading and writing Hindi. Today he is 
Laboratory Assistant. One of the carpenters of the village is still 
teaching him English. He has learned to recognise alphabets and to 
read and understand simple sentences in English. He has picked up 
vocabulary required to be used on the farm.

It is obvious from the above description that Chuahan Lai was 
an illiterate labourer for several years. The desire to become literate 
dawned on him when he realised that like his father he too could 
become literate, earn more money and have more power. This 
desire to become literate and to improve his economic condition 
inspired him to develop contact with literate persons in the village 
and outside. Eventually he succeeded in acquiring sufficient skills in 
reading and writing and was rewarded for the hard work he did. He 
worked as a mason.

As he desired something higher than that, this desire enabled 
him to continue his literacy interests further. Consequently he 
a helper on the farm for some time. Today he is laboratory 
assistant. What he does with his present literacy skills and how he 
uses them to improve his economic status in the near future is to be 
seen.

was

Let us study one more case before we close. An illiterate 
farmer joined one of the training courses. Within ten months, besides 
acquiring knowledge about improved agricultural pratices and about 
civics and rural health, he returned home as a literate person, a 
functional literate in the true sense of the term. There were many 
illiterate trainees with him in the course, but they did not achieve 
sufficient level of efficiency to be called functional literates. This situa­
tion demands a closer analysis for an under-standing of the qualities 
of a functional literate which this case study takes up.

The illiterate farmer. nicknamed, ‘Diary Babu’, by the 
CO-trainees is a resident of a hamlet in Lucknow Distt. The hamlet 

•consists of a few agricultural and artisan castes. Literate in the
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hamlet are not many ; they may be counted on the tips of one’s 
fingers. Economically the village is not progressive in the sense that 
improved agricultural practices had not made their way into it uptil 
recently.

In the villages, education generally goes with the social and 
economic status of a person. Diary Babu belongs to a lower caste. 
His father who abandoned the traditional occupation of a potter, 
works on the eight bighas of land which he owns. Brought up in a 
different atmosphere, he did not think it necessary to educate all the 
male children in the family. Therefore he sent his eldest son to school 
tut did not permit him to read beyond class three. This much of 
education, he thought, was sufficient for a person of his social standing. 
Diary Babu being the second son, did not get an opportunity of going 
to the school. He worked on his father’s farm. From his early child­
hood he wanted to be literate. When he was a child, he sat beside 
his elder brother and watched him read and write. With great effort 
he learned to recognise the alphabet.

■'I

Like many people in the village, he was married when he was 
eleven years old. For a year, he opened a grocery shop but he had 
to depend upon his elder brother for maintaining accounts. His elder 
brother separated from his father and thus Diary Babu had to take 
the responsibility of the household himself. Upto the age of 18 
years, he could never dream of becoming a literate, and of reading 
‘big’ books.

Doors to fulfil his desires opened one day when his father 
agreed to his joining the young farmers training course wherein the 
young farmers learnt not only about improved agricultural practices 
but also literacy linked with agricultural production. During this 
period he learned to read and write more systematically. This 
improved his reading, writing and comprehension considerably.

During the training, the Diary Babu was different from other 
trainees in^ several, respects, He was highly motivated to learn morfe 
things. He not only listened to lectures in the class and observed 
things on the farm very closely, but also took notes regularly. He had 
a pocket size note book in which he noted down everything he heard 
or saw. Even today he carries the diary with him which has become 

encyclopaedia of everything. Because of this habit of writing in his 
diary every minor thing in the class or on the farm, he was nicknamed 
‘Diary Babu’.

4

an
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Diary Babu had hard times at home in the beginning. He- 
wanted to reorganise the farm to which his father would not agree- 
easily. After convincing his father, he did ploughing with an iron, 
plough which was never done before in the village. It was he- 
who first did line sowing. When insects attacked his crops, he 
sprayed endrine which was not known to many others in the village. 
He used improved varieties of paddy, wheat, jawar, maize, and 
potato. He consulted his diary whenever he undertook an 
agricultural operation.

As a functional literate should do, Diary Babu uses literacy 
in reading and writing regularly. He writes regularly to his co-trainees 
to keep himself up-to-date. He writes letters for village people also. 
He reads regularly Alha and Ramayana. He has read Vishwa Ka. 
Pratham Kalakar (The first Artist of the Universe). He hopes to 
write Kundlis or devotional songs for the village keertanmandal, of 
which he is a member.

Diary Babu was particularly interested in drawing and one does 
not miss to see the display of art on the walls of his house.

Besides other qualities, he is sufficiently imaginative. He approa­
ched the village level worker for a sprayer when his vegetables werer 
attacked by insects. But unable to get one from him, he made an 
indigenous sprayer for destroying the insects with endrine.

Recently an adult literacy class was organised in the village. 
Two persons teach the adults and one of them is Diary Babu.

It is becoming evident day by day that Diary Babu has become- 
a recognized leader of his village. If Indian villages could produce 
more young men like him, literacy problem in India would not remain' 
as difficult as it is today.

So you have now had enough examples to enlighten you on the 
problems, the literacy teachers and adult education workers face and 
solve and also about how the knowledge of literacy helps adults to 
enrich their life and become more useful to themselves and to the 
society. Let us hope these examples will develop the necessary 
knowledge and courage in you to achieve success in your mission of 
lighting the torch of knowledge to remove the darkness of 
ignorance.



CHAPTER 11

Follow-up ProgrammesM

You will remember that in a previous chapter we have said that 
the project of functional literacy for adults will succeed when it has 
an in-built provision for follow-up work. Without the ‘follow-up’ 
programme, the literacy skill achieved will not be put to use and 
consequently it will not stabilise nor will enable the learner to continue 
further learning. There will rather be a tendency to relapse into 
illiteracy. All effort should, therefore, be made to see that those who 
develop the learning skills of reading, writing and arithmetic and 
become literate are provided the facilities for joining the follow-up 
programmes for definite results.

The follow* up programmes may consist of a number of activi- 
The basic idea, however, is to provide to the neo-literate theties.

opportunity to use his skill, so that he is able to:

1. Develop fluency and speed in reading and writing.
2. Develop the power to understand and comprehend the 

meaning of what he reads or/and writes.
3. Develop the habit of deliberating on the ideas conveyed 

and be able to accept or reject them for solving individual 
and group needs.

4. Develop reading interests for continuing further edu­
cation.

5. Develop imagination and expression for developing func­
tional competence.

The programmes are of various types. The learners may parti­
cipate individually or in groups during the learning period Some 
examples of follow-up programmes are given below for your 
guidance;

Preparation of wall news-sheets and charts and map of the 
locality for display on walls. Writing inspiring mottos on 
walls*

1.
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2. Reading room and library service.
Readers’ clubs, study circles and discussion groups. 
Radio-listening groups.
Tele-clubs and film programmes.
Groups for short creative dramatics, or full length plays* 
poetics and music concerts.
Extension lecture series—live or recorded—and kathas and 
parvachans from men of eminence.
Educational exhibitions and field trips; celebration of 
national and social events.
Organisation of youth groups for social service activities.
Regular further education classes for literate working 
adults.'
Oragnisation of short courses for various vocational 
groups.

h:.

3.

4.
5.
6.

7.

8.

9.
10.

11.

We may now take them one by one and see how to organise 
them for achieving the desired results i e. improvement in the 
standard of knowledge and understanding of the learners for 
developing a taste for further learning and increasing their functional 
competency.

1. Preparation of wall news-sheets, maps, charts and writing 
inspiring mottos on walls.

The news attract every body. For preparing the daily 
sheet, the learner will have to collect those that would interest the 
local readers by reading news-papers or hearing the radio. He will 
have to cut out the relevant portions, think about suitable captions 
and write them on a sheet. This would involve active participation 
in the form of reading, writing, cutting, pasting, designing the 
sheet to make it attractive, thinking about the captions and writing 
them. This is enough exercise in using the skills of literacy and 
imagination. The use of the news-sheet by the residents of the 
locality and the members of the centre will make the centre popular, 
diffuse knowledge and give the learner or group of learners 
of achievement and pleasure, thus inspiring him or them for further 
participation. The neo-literate readers will also feel inspired to 
receive further education. The writing should be bold and attractive 
and the language simple.

news

news-

a sense
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The preparation of charts of local information and writing on 
walls will first encourage him to collect the information, write it in a 
suitable manner to make a chart and put it up for the knowledge of 
the members of the centre and others. A map of the area covered 
by the centre and the survey figures of the area will be of interest to 
by every body. For writing mottos on walls, he may have to read a 
few books, which you may suggest, select useful mottos and write 
them in bold hand at many places. Such writing will inspire the 
others to learn and those already literate to understand and act up to 
them. You should help the learners to make selection. Some 
examples may be given for your guidance.

(1) I

(2) fwT Traft i
(3) t fT I

TT# ^ \ \
(4) %, nfh |tcr ^5rT?T i

3TTO TT 'I
(5) I, I

fili ?T ^TT II

(6) ^FTT m 1
%, STT^TT 11

( 7) f^^T7T, |TTT I
g-| fTR ^ ^ ?nTRT II

(8) ^ I
^ I, ^ I II

<\ CN ^ ^ Cv

(9) ^ I
ftTTRII

(10) ^ ^ 1

(11) f^?rr 'TT^'TFsaR I

(12) XMF STT^ I

'■ ■''H

'■■'i

*****

\
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(13) ^ 3rTT|^5*T'd% s
f^r ^ li

■-(14) ^x\ ^ t =^^1, TO ^ I
TT^T snTO, ^fr ^T 5^1 fT 11

<15) TO^'t 5fi^ =^1 I
I; ^fT II

<16) =^R TO fTT^I" I ^>1 I
1^ Ct^ I, TO TO II

(17) TO ^ f^rf^T fTO TO ^TO^TT I
^TT TO TO, f^TO fTOR II

(18) ^itTOf^, TO%?ITO I
f^f^Tr^ fTOT^rr II

(19) TO^^^^>TOTO, I
IT 'TTTO ilTOl, SR- 11

<20) TO'^4 I, TO arf^T^T I
^ slff if STT^ 11

(21) jtitoItototo, Tto I
7|ir ^T TO, TO qraflit TO II

These are only examples. It is you who will guide the learners 
to select or even to construct many more depending on the local

What is important is the manner ininterests and circumstances, 
which you inspire some of the learners to take up the activity. You 
have to select, out of the group a few learners who show interest in 
this programme and take it up. Entrust this team of learners to the 
supervision of the most intelligent of them or to one of your helpers 
who has similar interest. He will be able to guide the learners or 
you have to guide them. Regularity in preparing the wall news sheet 
and charts and the writing of mottos etc., will be very helpful in 
developing their ability and their reading interest.

2. Reading Room and Library Service'.

A centre for adult literacy should subscribe one or two good 
news-papers and one or two weeklies and similarly one or two 
quarterlies that would feed the learners interest for news and views. 
This activity affords good opportunity to use and improve the literacy



.-:a«-;

Reading Room for Adults.



A view of the Tele-club in Delhi.
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skills and inspires the beginners to develop reading interest and 
comprehension.

The centre’s library should have a collection of simple and 
interesting books on various topics of interest to the readers. They 
should be easily readable from the point of view of print and easily 
understandable from the point of view of language. The style of 
presentation should be interesting and the subject matter related to 
the daily life of the readers. It will be helpful if all the books in the 
library are numbered serially and subject-wise. Regular accession 
registers should be maintained.

The learners are all members of the library. In addition to the 
learners there may be others who are interested in reading books. 
You should find out from the issue register those who show greater 
interest in reading. Those that show less interest should be helped 
to develop the taste for reading. This can be done in many ways.

3. (fl) Readers group

You may begin by organising a Readers group. Those who
show greater interest and are found more intelligent than the others
may be requested to read to the others turn by turn from books of 
common interest. They may also explain to the listeners what they 
read. As the activity progresses, the taste for reading will grow. 
From time to time you have to indicate to the readers and the 
listeners both, the names of books which contain useful information 
and the benefit, the readers and listeners will derive from it. In 
course of time, the activity will become a regular feature and one of 
the participants can be made incharge of conducting the activity.

i'

ii
t

{b) A Study Circle

A study circle can also develop out of the readers group. The
which the 

one or more
difference is that in a study circle a book or a topic
group wants enlightenment is selected and is assigned to 
than one members of the group for study. These members then 
present the topic before the group on a particular day. The other 
■members thus get all the knowledge of the subject without studying. 
If the members required to study and present the topic keep 
■changing, the entire group is benefltted by the activity.

on

on

i
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(c) Discussion groups

Similarly discussion groups can also be developed out of the 
learners. A topic is selected and some of the members study it from 
the books available in the library. They may prepare notes. The 
subject in then discussed on a day fixed for it. The members who 
feel confident about their views on the subject place them before the 
group and the discussion is enlightening and educative. The whole 
group takes advantage.

The organisation of learners and members into various groups 
mentioned above will be of advantage in many ways. It will develop 
the reading interest of all of them, improve their knowledge, develop 
confidence, understanding and expression. It will also create a desire 
for further education.

4. Radio Listening Groups and Teie-club Activity

U::V
%

Radio is a very important means of education, information, 
entertainment and recreation. You as a literacy teacher are more 
concerned about the educative and informative aspects of the 
programme. The recreation and entertainment provided by the radio 
is to be used as a tool to attract listeners who should ultimately be 
made interested in its informative and educative aspects. The 
programme should be known in advance and reception should be 
arranged. The group receiving the programme should be gi 
introduction about the content of the broadcast in advance and 
should be enlightened about the points they should hear 
lively. After the broadcast is over, the subject should be discussed 
in the listening group for detailed information and enlightenment. If 
necessary, the names of a few books from out of the library should 
be suggested for reading for further knowledge on the subject. The 
pre-broadcast introduction and the post-broadcast discussion will 
increase the educative value of the programme and will give a sense 
of participation to the listeners. The members for this programme 
should again be organised to form a group and in course of time the 
group should be conducted by one of the members themselves, 
only work as a guide. Conducting the meeting, presiding over it, 
taking notes and writing minutes, preparing reports and discussing 
the subject will provide excellent opportunity for fruitful utilisation 
of the literacy skills for developing

ven an

more atten-

/

You

interest for further knowledge.an
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5. Clubs for Television and Film Programmes

Television as we have said is a stronger instrument of education 
as it combines the advantages of a radio and the film. Viewing 
groups should be organised round television programmes on similar 
lines as described for radio-listening groups and the activity will put 
life into the literacy centre. Its organisation requires great skills and 
those who participate successfully will make very useful members of 
your team for the spread of adult literacy and aduU education.

The films should be chosen carefully. As discussed before, 
very long films containing various ideas may not be very useful for 
educational purposes. They are meant for entertainment. For 
educational groups, we should select documentaries on subjects of 
special interest to viewers. The organisation of such programmes, 
however, provides a good training for leadership and they should be 
well thought out and ably managed to reflect imagination, alertness 
and discipline. The whole team of worker volunteers should help 
in managing such mass programmes.

6. Dramatic Groups, Poetic and Music Concerts

Among your readers there may be many who show imagination 
and courage before an audience. You may select a story or a 
theme and assign roles to the members. The selection should 
be done with due regard to the requirements of the situation and the 
interest of the audience, without, of course, losing sight of the 
purpose you have in view i.e. entertainment or education or publicity 
or inspiration for a particular project or the cultivation of some 
moral and human value etc., etc. The performers will develop courage, 
understanding and expression. In them, the centre will have a group 
of active participants for its activities. One great advantage of all 
such activities will be the education of the masses and the develop­
ment in them of a sense of belonging for the centre. This is a great 
achievement. Similar activity can be organised either separately or 
along with dramatics for those members who have a talent for

Some of them may be able even to compose poems and
music

or poeiry.
Bhajans etc. on their own relating to local environment, interest and
needs.

7. Lectures, Kathas and Pravachans

It would be very useful if the centre occasionally organises 
lectures on various topics of local or social interests by experts of
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renown. Similarly, Kathas and Pravachans on scriptures, by 
experienced performers are very effective. Even playing of records of 
certain useful lectures and instructive kathas by efliective Kathava* 
chaks will be of great interest to the listeners. The workers at the 
centre will look to the organisation part of it and those greatly 
interested would like to take notes. Such programmes occasionally 
will bring the wisdom and advice of the sages and great men to the 
listeners and will be very effective. Some such records can be 
obtained and kept in the library. They make good aids and help 
promote the centre’s activity.

Exhibition, Educational Field Trips and Celebration of 
Social and National Events

These programmes will provide rich expeiience in a friendly 
atmosphere and promote social cohesion, close relationship, mutual 
cooperation and national integration and help the participants to 
widen their knowledge and skills along with the development of the 
feelings of unity and brotherhood.

8.

9. Organisation of Youth Groups for Social Service 
Activities

Education does not mean only the skills of reading and writing 
and understanding and expression. It is, as a matter of fact, the art 
of living, and living peacefully. If a literacy centre takes up 
activities which contribute to the general welfare of the society 
are working for, activities like clean streets, open atmosphere, well- 
lighted houses, and a good water drainage system, life will certainly 
be more peaceful. The centre will be respected and loved by the 
whole society, if activities like sanitation drives, cleanliness campaigns, 
•digging of soak pits and provision of ventilation etc. are taken up 
occasionally by a team of volunteer workers organised for social 
service by the centre. If, therefore, the youth of the locality who 
have developed an interest in the centre are organised for such service, 
;it will make a good programme of education for cleanliness and bring 
health and happiness to the locality. At the same time the sense of 
^^participation among the group will encourage them for various 
programmes for the service of the society.

some
we
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10. Regular Classes for Further Education

If the literacy centre organises the activities mentioned earlier 
and receives willing and active participation there in, it is very likely 
that the more interested members who develop an understanding, 
ability and capacity for miking a brighter future, will ask for the 
provision of further education classes to increase their academic 
attainments for future promotions or even change of jobs. The creation 
of this demand among the learners is the measure of the success of 
the teacher. Such adults will have to be properly guided for adopting 
the proper course to fulfil their desire. It may be fulfilled through 
self-study, or through correspondence courses or through regular 
evening schools established for the purpose. It is you, the teacher, 
who will provide the guidance. Even such learners can be organised 
in groups for joint study as that would provide them with the oppor­
tunity for exchange of ideas along the study and that would promote 
clearer understanding of the subject in hand. For such learners, the 
centre has provided an opportunity for developing their interest for 
further learning which would make life richer and happier and you 
as the main force behind it, are duty bound to provide all guidance 
and help to enable them to achieve the goal.

11. Short Courses for Vocational Groups

There may be some of your members who are following certain 
vocations in life. You as a teacher must have a basic knowledge of 
the major vocations of the members and render counselling service 
to all members for achieving their objectives.

This description of some of the follow-up programmes must 
have convinced you that it is the follow-up activities and not mere 
literacy that is the soul of your programme.



idea of what a comprehumve programme of Aduit Education comprises of This 
w U also help ) ou to understand the directions in which you can expand your programme to attain its full stature

A COMPREHENSIVE PROGRAMME
CO

OF
ADULT LITERACY AND ADULT EDUCATION 

COMPRISES

Literacy Programmes Crafi Education
1. Functional Literacy for Programmes 

the illiterate
2. Further education of the 

literate, through 
(0 Regular—OiT hour

Schools
(//) Correspondence 

Courses
3. Continuing Education for 

special interest groups 
(/) Short-term 
(//) Extension lectures

{Hi) Workshops 
(jv) Study Circles 
(v) Discussion groups 

(v/) Reading Rooms & 
libraries

Health & Recreation 
Programmes

(0 Physical fitness 
programmes 

(//) Food & Nutrition 
{Hi) Games, sports & 

Athletics 
{H) First Aid 
(v) Sanitation & 

Hygiene,
(v/) Vaccination & 

inoculation
(v/7) Family Planning & 

Birth Control 
{vHi) Baby shows

Audio-visual & Cultural 
Programmes

(0 Poetic symposia
(//') Bhajan Mandli 

{Hi) Dramatics 
{iv) Film-viewing 

groups
(v) Radio-listening 

groups
(vi) Tele-clubs 

(vii) Exhibitions 
{viii) Community 

festivals
{ix) Outdoor field 

trips
(a:) Community 

dinners
{xi) Folk music & Folk 

dances

Community Organisation 
Programmes
1. Youth Clubs & Maliila 

Mandals
2. Producer & Consumer 

Cooperatives
3. Panchayats
4. Unions
5. Volunteer Service 

Corps

(0 Household Craft: 
Home management, 
Tailoring, Knitting, 
Emboridery, 
terior decoration, 
cooking Sc preser­
vation, la4<ndry.

(//) Maternity and 
child care,

{Hi) Home nursing
(iv) Small Scale cottage 

crafts ;
Toy-making,
basket-making,
Gardgning,
Bce-k eeping,
Boo 7‘binding, 
Dairying, Paper 
machic, 
Ropenjaking.

(v) Care o/'pets
(vi) Music & Dance 
(v/7) Drawing and

Painting

In-

courses

• .



CHAPTER 12

Testing the Progress of the Learners

Your class is on. The learners are taking interest. You have 
been working with them. You have brought in a fair amount of 
regularity and punctuality. The learners take interest in reading 
and writing. They respond to your questions and you feel that 
they understand what they read. They recognise the letters, words and 
sentence and exercise imagination to read the lessons. Such is your 
feeling, but feeling alone won’t help. You have to be sure of the progress 
the learners are making. All of them cannot have the same speed 
of learning. Some of them may only recognise the letters, others 
may need the help of a picture to recognise and still others may be 
recognising the letters, understand the construction of words and the 
sentence and read them. The standard achieved by everyone of the 
learners has to be understood by you, so that you form them into 
groups and provide the necessary guidance to everyone according to 
his need.

You know the art of reading involves recognition, under­
standing, accuracy, speed and comprehension. Anything read with­
out recognition, understanding or comprehension may be only 
through imagination and memory. For example if the passage read 
relates a story and the story i> remembered by the learners, he may 
repeat the whole text once he is able to know that it relates to the 

known to him and similar may be the case with someparticular story —. 
illustrated matter. Such reading will not involve much of either 
recognition or comprehension. Such reading ability may develop
through memory and practice. This is not going to serve our 
purpose and the learner will not be able either to read any other 
material or write something consisting of the known alphabet and 
words. This will create a deception.

What is necessary to see is, therefore, that the learners develop 
recognition, understanding of the construction and read with accu-

135
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racy and comprehension. Speed will, of course, develop with 
practice. If reading ability involving all the above aspects develops, 
then the learner will be able to write also. It is, therefore, clear 
that you have to assess from time to time the progress of the learners, 
so far as reading with recognition, accuracy and speed is concerned. 
Such an assesment will be helpful not only to you but to the learners 
also. You have only to take care that it is not necessary to announce 
that you are testing their reading ability. Nor you should ever discourage 
those learners who are slow to develop the good reading habit by 
reproach or censure or any other thing of the sort. They should not 
even be discriminated against the others. The only thing to be done 
IS that they should receive greater care and be encouraged to put in 
speed by improving recognition and understanding, The constituents 
of good reading ability are recognition, understanding, accuracy and 
speed and these are the objectives we should keep in mind while 
testing the progress of the learners.

Writing involves recognition, understanding and construction. 
The learners have to draw lines and curves separately as well as 
both combined. Good writing involves clarity, uniformitv of space 
and ahgntnent. All these qualities take time to develop and practice 
IS needed but the objective is to achieve all these and develop a habit 
of good writing. Practice in writing .should start simultaneously with 
the reading. This helps quick understanding as while writing the 
alphabet, words and sentences, the learners 
care and attention will be concentrated.

will be exercising great

As for airthmetic, the knowledge of numbers should be given 
ihorough practice and some oral drill in ordinary calculations may be 
taken up every day. The learner’s daily work involves a lot of
talZ Tf to that work may be
nrow. M sums andproblems will follow at the proper time.

You should understand clearly that here we are talking about
estmg the progress of the learnres as they are pursuing the course of 
iteracy. We are not talking of testing either your performarce as a

evaluateTh se" f P^Sramme. There are other methods to
evaluate those aspects of the hteracy programme. Here we are only

sidering the progress that the learners make in learning the skills
of reading vvritrng and arithmetic. We have already said before that

■ or the'tf fis very nece^arboth 
the teacher as well as for the learners. This testing of the

con
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progress can be done occasionally as a routine part of the day’s, 
lesson in many ways, as for example

I. For testing recognition, you may write some letters, alpha­
bet and/or words or sentences on the board and ask the 
learners to read the written word turn by turn. Help 
those who feel difficulty in recognising and/or reading. 
The learners will feel that you are teaching but you are 
as a matter testing their ability to recognise, pronounce 
and read.

2. In a similar manner you can ask the learners to come to 
the board turn by turn and write something you tell them 
to. Help them if they experience difficulty. The learners 
will again feel that you are teaching them but you will as 
a matter of fact be able to know their ability to recognise, 
recollect and write.

3. After doing a few lessons, you may write a familiar sen­
tence on the board with gaps and ask the learners to fill 
up the gaps with suitable words. For their guidance you 
may also write a set of two three words including the 
requisite word also and ask them to select them and fill 
up. This will make a test in recogoition, understanding, 
comprehension and writing. The learners will feel that 
they are receiving practice but while their understanding 
IS also correct, for your purpose you will be able to test 
their understanding and memory. Such small exercises 
may even become a part of the daily routine. They 
encourage participation and develop interest in learning.

Whenthe course of learning has fairly progressed, the learners, 
may be required to read from a book to test their fluency and speed. 
You may select a passage which the learners would be able to read 
with ease. Count the words and guess the time which the learner 
with average ability should take in reading it. Now ask the learners 
to read turn by turn and go on marking the time taken as well as the 
standard of accuracy. This will give you an idea of the reading 
ability of the learners and help you to plan out the future programme 
Similarly for judging accuracy in writing, you can give a dictation 
and know about the learners’ ability to write. Such exercise given 
occasionally will also help the learners know as to how they are- 
progressing, but remember, the slow movers are only to be encourag­
ed to come upto the mark and not censured.
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Many times it is said that even literate persons are also enrolled 
in the literacy classes to show quick results. This suspicion is 
generally expressed if your learners show quick progress. It is, 
therefore, desirable to give a sort of a pre-literacy test and record 
what they know at the time of admission. Their progress should 
also be judged in relation to how much they know before starting 
the course. During the course you will be occasionally giving test 
exercises as explained and record the progress of the learners from 
time to time. After the course has progressed for about three months, 
some simple test may be given to know the progress of the learners. 
This would also prepare the learners for the final test at the close of 
the course and help you in planning your work for the remaining 
period of the course. Remember, we have said before that you and 
the learners both are honour bound to achieve a certain standard in 
a particular time.

We may now give some specimen tests for your guidance.

The Pre-literacy test.
(5# Stfg 'TW)

(Read the following)
1.
2. ^srT'TT, 

^1^ Ic\

3. ^ 1
^ 'T?Tf ^ I I

^ |trTT I I
Tf itrTf I I

4. 4, 10, 15, 25, 12, 18, 16, 41, 35, 55.
(write)

3{T?TT Tm (Name)....... .............

JTTTT”**"................

?TTIT.................... ........ ***
r
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Pre-literacy Test Record
Name of the adult _

Address._________

Literacy knowledge 

Writing__

Reading____  ____

knowledge of numbers 

Date

aspecimen Test No. 1.

1.

......i r‘lf:T 7^1

^ q-f 7||............

2. ^ :— 

^T^T, TTHT, W>^^)
(1) ?JT^T............5TTT|t||

(2) ^ if
(3)
(4) rrqn^T

I

ti
11

% I(5)
3. |fRr f^wt :—
TTIT sftT TJTT I I ^ ^?fT I

STTS ^ rr^n I I mSWT^T t I
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4. ?ft% f ® ^ ^IJff % ?TR I I ST^ir-
3|^JT :—

5^R, jftqV, %^r, 3T^TT, ^rr'irt, qr^^, =qJr^>, arr^, 
?qTH:T, q??! I

c\

5. :_

'(.1) qr^ ^qqr qr I 30 q?r m qq 

%qT I 10 q^ qrr i^qr ^rf^qr 130 q^ q^r qq 

fz^z hx f^qr I qr srrqr qt qrq q^
^ 1

(2) 2 ^q^ 50 q^ tN- % f^qR ^ '4 fqq q^R fq^TT 

qq^ fq% I

6. arq| «?<>:—

qr^T?!- ^ qq% %

^raft I fqq if-
‘q^T> I qjq^....... qtaft r
qTT>3T>?: TR ^r.......qr^T

qj^ I

Such a test would assess the ability to read, write, calculate 
and understand. The learners should be helped to understand the 
questions even by examples, if necessary. You may use the board 
for this purpose. Count five marks for each question and calculate 
the marks obtained by each learner out of twenty-five.

One more specimen test is given for your guidance. This is a 
little advanced than the previous one.
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Specimen Test No. 2

:—
. J

1.

fq^r 2TT >7%

5FT ixj

^ ..................

2, ^k^ I ?ft% f^tr TTtT

^T^lf ¥r!^?r fir^^ ^ Tl‘»r ^ir
11 q?)- kw qr)- aff)- 11

I I qT^>q7^1- |!^x |> sttcTT 11
kz WTR 11 ^mqi ^wk 11 f^f f^fr fl' 11 

^T'dT ^^711 ^irq- ^
^\^%^ 1 ?5THT ^flT ^^rfllT I ^ ^7|rWT

%T.-^ =^r^q I

^T^T

(1) ^^17 ■^^7 ^f ^7^ 1. ;t>ht ^7^7 | I

2. f^f f^f T |> I I
3. ^sTTJTT Wr^7 I I

1. 57^^ % i%tT 
I I

2. ^7^^) % f^[T ^^r^’§'^7f 1^ I
3. ^'t x\jj\ 11

1. f ?I7^7 i%^T73f7 I
2. ^s^rqT)' ’jTt ^7^7 qiTt I

3. '3^Tq^^7q^T^^rf rq^sfti

(2) ^7 ^T^-
TTTTq'

(3) W7^q7>^^q- 

vsk %
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3. ^ 11 ^
sr^n f^%^:—w fTT^ ^ |, ^1 ^Msr^irar^

I
^>^r, ^T, ntT, Tn^r, ^rl-^f, mi, ^5^r, ^^fl-, ^>*Tf1-, i.

T5T'

*751...............

4. mj^ ?T^t :— 

(1) tr^ ^TTJT if 

>(2) fqi^>»TTiT........

(3) ........

(4) ' tT^f^frif.........
Tmz I

^rnrit^l \

I, ^x
t, 3r>T tT^ ir

, V
^ ^ I sr^T sTT^r^r ^ 

■••% ^ ^ETT I 1.
(5)

4.3.2.
5. I

5. :—
^5T ^T ?TTTT......

.......... ^FTT ■n^q- I I ^ttT^ T1^ ^
I I TT^jff

m 11 ^x ^ xj^^ ^r ............
'•^r^TT 'TT I 1 ^^sff % TT^q" % 

■'g:Kr f# 11 ^x^ xi^^] ^
............ 3rT^ ?RT =1^% t I

ximi^I'
IfI'

fiTT^ TI^ ^51 XJ^
q?T ^R..............
^r^r .........
sft? ST^T^..........
f^tT T\m %

6. q? ^x, ^x ^fr ;—
^TTtTrTf^T^ 3TR^?ft 250/11 t sr^R

?I# ^X^\ I I
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(1) .................
(2) .................
(3) ^ ?!=#....................
(4) ^qt, 3TTf^ qq- ..............

^f?T ^ 3[> if ^7.J^ ^ |, ^ qff qr ^q>qT I
^feqrf ^ 5^TTr 11

I I q qt qqT^TT ^ ^if^q i TO q^ | q>
•■^ ^ I I srqqt STTq^ql q^iql F

3ftT q?q TO

TO^tI ^ I f^qi qf f^% qt 250/ = ^ q^HTqr qrfeq I I
These tests are only suggestive and many more on these lines 

depending upon local conditions and the requirements of the learners 
can be constructed to show how comprehension and understanding 
can be measured.

Special type of questions n3ay be given to special groups so as 
to test the special ability that the group of learners should develop 
for the daily routine duty and fulfillment of social responsibility in 
life. As for example, if it is a group of women, the women learners 
should become better housewives on the completion of the course 
alongwilh developing the skills of reading and writing. For such a 
group some questions related to house-hold craft, home nursing, child 
care and family planning etc. should also be included. A specimen 
test paper for such a group is given below for guidance.

Specimen Test Paper 3
(Women’s Group)

=!

"i

1. BTqqr qrT=Tq i 

(1) .....................

(2) fqqr qr TfcT qrT

(3) qrr q^

(4) fqrq^ fqq ^ qf t||
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2. ^ :~

HT^T ^T ^XJ I ^ ^-
n4 ^ 1^ 3rf:?t 11 qf % f^tr | f%

sflT I ^ STfET^ ff ?iTq I ^?T |e^T
i'Tni 5Tt5T <7^ ^Tq^rr i srif^ ^ erfer ^ i ^ 

^T ^TiT '7^5 sn^^JT ^r ^ ?r 'T^ 1 7t4 ^
T7T ^ ^T ^ s?TT?r xm^ ^}T^ 1

'TT ?T |t I 5r^??T t| I

sr^^T;—?T?r^ Jf ^ ttt^t ^T =^Tf|^ ?

(1) if ..................... ..........................

(2) ^TTT % if ............ :.................................

(3) ^..............................................

3. rfi^rf ^T ^TT11 x\mx'^ srm^^T %
37^^ ^T ^;{?TT ^T5TT ^faT | I '7%-'7^fTi if ^flf
^ I I ^r xm W^fT ^T^r t I ^T ^ 
^TT ^mr 1 ^xj ^ 11

f^% ^]X^ TTi^a- % ^ 1-2-
3-4 ^Tf^T I

f^TT^ar
31 ^?aH 
TT<!^
TTTai-fTar x[m sr^ra

4. ^Ta at% 11 qf^TT fac^
|i^ ?rs?f if ^ ^z^x wTal" ^qia if :—

^cq :— (arar, sifqa^, to, i)
(1) ..........
(2) qtaa qfa’"
(3) q>fT q^l % aiq wnf, ^x%afa 

......a^i

^ .
aa^ aT ^ i 

......a I
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I■ /(4) T........

(5) ^ ?ITq""
11

(6) if fiT=^ Trmi

.'5. (1). ^ ’TSlf % 'TT^^ ^

^JTT itiTT ?...................
(2) TT^ ^ 2 40 I ^

^ f^Tf ttiiy ?.................
(3) ^ 2 fer?: tsi stt^t 11 ^ f^^r

^TT^TT I ^ft^TT €\X{ ^T ^T I f ^ T^ZX

STT^TT ? ....................
•e. ^ 'tH 2

f^T^Tf sftK 'Tft 1 14 50 # fT

^'T •...............

(5) ^ ^T 1 ^TT'ir
ff?r?lT :—
Jltff % r??ff IT

?T I4

•'

^5TT I

1
-f
-{'

1

(1) ^ffTcT af€3 ’Tff^sff % fsF’it I

(2) ^\i ^ .
^jft?-?: 11

« qftmt wl 1 • ™
ir|5^ % 11-2-3-4 :-

TTfRT ^ *

gT5i^f f^^T?r ^ '

IT ^TT I

7.

:■{M
. ■ ■*:

1
KJ>■

sI m-.■m
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1

10. TTi ^ f^^rr, ^cf fq^mr, f^^rr i ^
^ qr^q qtq^ qi^T 11 q^f^

5T^ ^TT^T | I q^ff ?
11. qq: q^tf^rP^^ q^T^Trqq^ i\ ^tPsTf^Rr qr^^T

t q^^ qqr qft fjfrPsT^ q^iqr qq> qf^qii q^t f^f^er q^T^rr 
11 qqf I ?

12. sr^rqp ^qq^ ^q,qr ^raT qT ^T I 
^ ^ f Tf; qqf ifqr^qTlI

qrfq^T ^ qffqrTsff qft qqr fqr^ f^qr^ 11 3T=5#
I
j

^q?n^ I

7. This specimen is only suggestive. The teachers will cons­
truct many such tests depending on local requirements and conditions. 
These tests not only measure the intelligence but also the ability 
to read, understand and write. Unless the learners are able to read 
correctly and understand what they are required to do, they will not 
be able to answer. Since they have to write out the answers, this 
will require the writing skill and hence the tests are not only 
tests but education also. The learners will have to exercise much of 
imagination and understaning before writing out the

Similar tests can be developed for other groups, as for 
example, the farmers group or the industrial workers group and such 
other groups. Care has to be taken to have suitably graded tests.

We may now give two more specimen tests. One for the far- 
group and the other for the industrial workers group. The tests 

contain questions. It is not necessary that all the questions must 
constitute one test. They are only specimens and the length of the 
test should be suitably adjusted to the ability and convenience of the 
learners. Remember, these are not certificate or degree tests where 
everything is left to the understanding of the student and the teacher 
is only to invigilate. You are dealing with adults. The test is only 
to judge the progress. You may not give out the answer but you 
should certainly help the learner to understand the questions and find 
out the answer. They may even be helped by giving similar examples 
other than the one in the question. You should ensure that the 
adults do not feel any difficulty in understanding the questions and 
do not get disturbed or discouraged in any way. This is a safeguard 
against an antitest feeling developing in them.

answers.

mers
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Specimen Test Paper
(Farmers only)

1. smr
(1) ................................
(2) f^^T^T^TR.......................
(3) ^ .......... ..........

■i

(4) smt 3TT5.................
(5) ^ q? ^ I.................

2. q^ aftT q>T f^ir Tytr if

TFT f^TFq I I % qtr ^rq qqT | I ^FPT qT
sftqqr |, ^i^qr |, aflT qq q^R ^iqr 11 tr^t^t 

^ % qqq q^ftq 11 fq^qrf % f^tr q-?:
^qrf 11 qRT qT q:q^ ^ fqqrl q>TqT 11 s^qi^ % r^rr 
qR % ^ ^ ^qrq f i qq^qr, arq^q stIt ^^t qrqi^r 11 ^qir q;q 

srrqT 11 trqr rf ^rqT^ 11 afk qiq-qr^'t qV qtqr 
11 w qqr qqV |"i qT It qq ^>t ^tr ir Trif t?^ | i 
qqrqrT 11 qTRT q^T qR-qr^ft q ^t^tt k
^iqi

TTF ?TT^ % #qf qrt qqiqTT qq qf | qqffq? q|:
(1) tqt % q^T qT^y^-
(2) ^qrf-"...... .......
(3) fqqrf % .....
:(4) sTqrq % qrq-Rq 
(5) m qqr...............

qT qrrqT 11

qqV 11
3. qqRlf qrt sqiq ^ qqqTT ^fTT f^F^tr :—

(1) ' anq Fqrq^ qjftq qt^ | ?.................
(2) qqf ^ q^qqf if TO-qR ql^ | ?.................
(3) qqf ^ q^qqf ^ qqr-qqr q'tfr | ?.................
(4) qrq wq ?iqf qrT^ | qr qq^Tf ^ wqfqRiq| ?••"

\

(5) qqrqrT qq% F^q s^rq^ qqr-qqr Fqrqr |qr 
q^Tqr | ?............................
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4. t 1 'T? ^IT?T
^X fTt% |tT ^ r?rfetT I

(1) q^% #^1 I
(2) #cr ^1% ^r^JT i
-(3) ^ ^T#, sftT fT|f I
(4) iT'rr ^%^€\ str i

(5) m^t xmj^, fi^^rr i

(3T)' ^^iT Ej^EiT ?fr I ?■•■•■■.......
(sr) ^r1 =^Tf^tT ?...............
(^) ^ ^xj I ?..............
(^) ^1- q|^R I ?..... .........
(sr) ^ I ?

5. ^^R :—

(1) ^^fk^-’- .....
(2) ...... .
(3) ^iR|%

11
(4) R

!

):

^ ^tTrI I I
•••^^ar 11

% if

^ ap ^qR

(5)

6. 4^% %t :—
(I) ^ 20 ^r^?3ff ^ 140 ffr^> ^ I

JTfsr ^ ^^raT-^^RT iT^ ^

|i

^ ?
{2) ^^40 (sir qqif) qfT#a1

a^ 3TT3 ^ ar ?t^l-
?

(3) tr^ fq^^t rtt fr^ ^al 11 |cr 
trqr ^qar 60 RTTI TO qa
fq^a^ q^T ra%aT ?......... .

;■
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(4) sftT fa sft^ qrr
3TT5 q"^ T>5r I srtT €t^ q=^r^

sftT wi TM^ q^ siT^r 11 
¥t qqr ^>^rqT a^T ?................

(5) rqj^>qrqa1^ trq>fqq-^^
att rf qiqr ?............ ..

7. q| feia q^T ^q |, ^
srqqr^ ^“fq i ^q^ q^al' | q> qtr srrq qi't qrrq ^r ^nr ^tqr i 
sTrqq qq q^q'rq asTHT ^^qi i ar^lf qrr q^rqr f^Tqr |tqT i ^q 
'tqrqT, qqrqtT q^rqr, qqr^irqr ^qqrqr, qfq ^ qqqf ^n" qqqj 
q^Tqr qk rr fqqiq wrkr T^qr ^ qq qqrqq qqqqq 
11 qqiqq q qq q^rq ^t€\ 11

(1) qiq qqrqq % qq q^lq qqiqi | ?...............
'(2) qqrqq qr qqr qqq | ?■■” 

(3) qfq ^qq q^

8. qqq aqqjq fqiqiq 11 q^ ^f( ^^qq I' 
q^ft ^kqr 11 qq ^qiq qrqqr 11 fqr qqrar 11 qr^^^ q'tqr I ’
qqq q^ qqif qk fqqif qiTqr 11 qrq ^r q^q q^qq^^qT 11 pq 
^ sr^tqt q^qq qqr 11 ?qftq^ sftT ^q!" qtq'if q^qq qq^ i^rqT ^qr 

11 qtr qlq ^ q^qq |tqt I I' ^
qiq ^ q^f-q^f q^qq |t q^q^ 11

(1) q| % qrr ^ ^ I ?■■•'..... ........
(2) ^rT, qrqq ^x qqqi q^tqqt | ?
(3) sriq qrr ^^q qr q^q qfaq^ ki ^qr t ? ■*■
(4) qrr ^ q^ta-^q ^ ^Tq | ?...............
(5) ' wrq fqrqfft qq^T ^ I •..................

4

9. 11 fq^qiq q^ ^iiqq ^ ’If
11 ?tq 11 %fqjq q^qt-qrql ’tf ^ ^
^ 1 ^ qq fq^qqt % q^q-q^q ^ |, fqf’qtr ?.......................
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10. ariq- qf | | ^ ■^W?TT
^ fW I 1 HT ^TT ^ I

1970
3Tm<1> gT??T

1. ■?Tg; ^ sfRT....... 1. ^ ^ qT
♦ '©

................................................

2. qT % ^>ff % qrqt q^2. qjt ^ tsT^T...........
^=q

3. mm3fl‘^irq3F:i'%^rrT--- 3. % 3r?q f^q q^

4. qqqq qq f^TT^T snqT 4. #q qT qriq ^
................................ •••

5. ?qrfqf ^r fq^r^^qq.........
k

IISpecimen Test Paper
(Workers Group)

1. srqqr qfq^ ;_

(1) .........................................
(2) fqqr qr qfq qq qiq...........................
(3) qrqrq^Tqqi-...............................
(4) qqr qjiq qrq^ |.......................
(5) f^q ^ q^ t||.......... .

2. q^qrT qq?f qr^ ^qj^lr q:T :—
FHiq qrt qryq qr^^ % qrq srrTrq ^ 11

^Rrq m qqlT^q ^ q>Tq qrl ?Tfqq r^x fr 3it 
t I qq^iqj |t | | qyq 4 q>T qrf qt
JR^r^%mmqTaTrqqff%3rT;rm3llTqqttqq% qr^m

^ I ^qfqq^ qr ^]^^JX ^q qr"?^ qr^TT
f t, q? txqr qTqf7:qr ql 11 [Tqr qf^^iT q^T qrf^^T q> 

11 qf^qiT qO- ^qq^r qr^sq 11 ^qf^ur ^
qq qqRT ^qqT | f^qqr qrqfTqjf % ^qq q7> i

ri

. fi

MH
- .Vi
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(1) ^ ^ t ^.....
(2) STRR ^ I •...................
(3) ^TiT^TRlf % 31Rm % ^1 ^R’^T^

, I?..........
(4) snq^t ^T I?......."■

(5) 3TN 3iq^ qfeR ^ ^

3. :—
^5 Tiqy 11 nf^ ^ 

.............

...........
qft I^T 

qf^T I I ^

qj^ qiR^T^ ^*T ^ ^■'
ati^T^ ^*"...........

I ^>T ^fiT ^ % ^"t
qrm qR% q^"t........... i
JTq'^ if 3rT I ^ ^
11 q^t q:i^ ^

qf 11

qj^qr
qifqq^ qqr iW

4. qjmqRl ^ q^fsqRqf f^rq^ f^q; q-t
t, ql% fq^T 11 |t si'tT q^fsqRqr sriq i q^Tir qJT 

T %qq, qqjjqf q^ql............ .............

5. qt% qq^ qqr^ % q^f ^

I^Rr qt :—
{1) qqqqR q^'q 1- q^ >

2. 3iq^ q:Tq ^r qifl'^ ^ l
3. qrmqTT q^T qq’eq t

3IT^ I

qq^;

qqrqi' | qfq

1. SIT^ ^ I
qfq ^ ?jq 2. qiqqf ^r i 
qrr^ I I 3. q^-qr^^ ^ 1

(3) qrmqRT sFt 1- f^^r q^T 3i^Tq 11 

qt ^3T^ 2. qf^ I'
qf^ I Efzfffqr 3. qTf^qr ^ q^^ ®TTqq 11

(2) qrqqff q^iqqiT
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(4) 1. sftT 3T-ST
fTT^41' ^^TfltT 3TT4t BTriT^ify I

2. ^ ^ I
3. 5iq-?Tl' ?f^R q^r i

(5)
^IT qi'?: ^q"

iTPnr^T 2. ^ qfT^R ^ I’:
^ I I !

3. ^TR q^TfTT fT|T STTrTT I

6. KJTTq % q^qjT l%fe^ :—

q?T f^^r fj % qrr^w q|f
^ ^rqrefT i irr^^ft if ^ tt^tt 11

q?r sr|^ ^v( 11 ar^qf ^ ^
^ R^lf ir qfR 11 q^r ?rrfT ^ % qriT^ ^ ^^^K

^ ?r|f ^rqrm i q-> % arfeiT^ ^ ft
^ q?^ q^ ^cRt sRq q|f ^ f^qqr srqq^ ^^rfqfl-
^T ^ 11 f^fqriT q^rqqr^ srq^ ^'f qfy q^r % ^ %
3Tr?jt?T ^RT t I q^TRIR ^Rfq qf]- ?q>^ ^ qR-RT afqqy

I ^qif tr^TR ^ q|f qR^ |

(1) q^rqqR ^lE^Rny %qq qq ^
qqf qtqR ?••■...

.(2) qrmrff £r qrqRT qqf ?T|f ^>ql ?

(3) qrmR'f % %ff q^t ■?:^t qRqr | ?

(4) qqJRTT srqqr qqf =qR qr^ ?

(5) qif^qr q^rqqR'f qqf 2RT %^ | ?

1. ^Rq^R2qTq^t^2qqtR5 (360) ^qir Rfqqr %Rr 
I I ^qif ^ 30 ^q^ qifqqT qrq syqqr q^iR . 

I I fqq qrrqf ^ ^ qrqqr |, q2% f^% | | q^q f^rf^q ^3%
qT fqrqqr qrqqT =qrf^q i

1. qqT qq ^qq q^ 
srrqT 1
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‘(1)' ^q-^’

(2) ^ qTt q'frf q"^—

(3) qr^t, sTTfsr q'?—

(4)

(5) 3T?q ^jTff ir—

w=# ^....... .

8. tr^ ^qqTT q?t irqT ^qrf TT q% |
trqr f^ ^ ^

^tI fW ?

►

qqr

9. ?f^% 5TS5: I ! I ^
:—

0)
(2) ?^>qrrT^w
(3)
(4) ^qi^sq-
(5)

10. ¥rT qrt ^qR
11 qqf 11 q7^ 3fq^ if ;_

i{6) m^j
'(7) f^fsT^^T 

‘(8)

(9) qtqr 
(10)

You have now studied some of the specimen tests. These are 
only specimens to illustrate how tests can be constructed, As has 
been said already, it is not necessary that all the questions should 
constitute one test. Adjustment has to be made according to the 
standard of the learners. In the beginning the tests may only be oral 
and when the work has fairly progressed, the tests should also 
be progressively adjusted. The final test should consist of the 
following:—

1. Reading of a passage for accuracy and speed.

2. Questions on the passage read to test comprehension and 
expression.

i
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3. Dictation to test understanding and writing speed.

4. A small composition, a story or a letter or an application to 
judge understanding.

5. Some general questions to test information, commonsense, 
professional knowledge and civic consciousness.

6. Some arithmetical sums involving elementary calculations.

t
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CHAPTER 13

Adult Literacy Records
A

Proper maintenance of records is very important in any 
programme of educational activity. The programme of adult literacy 
consists of various stages and a number of activities., , ^ , For successful
development of the programme you will need a lot of information 
to help m planning the programme. When the programme is running 
you will need to judge its working and bring about proper adjust- 
ments and then you will also need to have the correct appraisal of 
how far you have progressed to reach the goal and whether the 
-speed of work needs to be accelerated or slowed. This would 
involve a correct judgment of the progress of the learners in the 
knowledge of skills and the attitudes towards the programme.

The utility of the record in a programme of adult literacy and 
•adult education may be summarised in the following manners: —

They help to determine the pattern of the programme that 
would satisfy the need of the learners and will help in 
programme planning.

2. They help in bringing in regularity in the implementation 
of the programme.

3. They are a kind of periodical check 
learners are progressing satisfactorily.
They help the teacher to make adjustments in the working 
of the programme as and when necessary.

5. Records also help the teachers to judge the effectiveness of 
the effort.

6. They provide factual data required at various stages of the 
programme at the initial stage, during the programme 
and after the programme, for planning, assessment, 
research and evaluation purposes.

1.

to ensure that the

4.
=/
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7. Maintenance of proper records have a psychological effect 
teachers and the learners and develop a sort ofon the 

discipline in the activity.
8. Proper records also help the new entrants to know the- 

procedure and the progress of the work without much 
difficulty.

9. Records make the most potent evidence of how the prog­
ramme is progressing. They develop strength to pursue- 
the programme with honesty and enthusiasm as the worker 
feels confident if he is in possession of the tools to convince 
the supervisory staff and even the visitors and the critics so

of the effort arefar as the progress and the effectiveness
concerned.

10. Records also help to locate problems and find their 
solutions in a reasonable manner.

So much about the utility of records and now we may examine 
what type of records are to be maintained in an adult literacy 
class.

previous chapter we talked about the survey of the area 
about the number, the nature and 

The teacher will 
records of the

In a
under operation so as to know 
the needs of the learners in a particular locality, 
thus have to have a survey form or the survey
locality.

After the survey when the class is organised, the learners are to 
The teacher will, therefore, need an admis-be admitted to the class- 

sion register to keep complete record of the learners.

Everyday the attendance of the learners is to be recorded for 
bringing in regularity. An attendance register will, therefore, be 
needed.

The centre will maintain a library for helping the development 
of reading interest in the learners and for supplementary reading 
material for follow up The centre will, therefore, have to maintain 
a library stock register and another one for issuing books to readers. 
The stock register will be the accession register for all books and will 
help the teacher in knowing which books have been received for
in the centre. The losses, if any, would also be known at the time
of a stock check. The issue register will show the utilisation of

use
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library books and will also reveal 
particular learners in reading books.

The centre will have a number of articles of stationery and 
furniture by way of equipment. Some of them will be consumable 
through use and others will have a more or less permanent value. A 
stock and property register will thus be maintained to keep record of 
the receipt and utilisation of articles of stock like chalk, paper, ink, 
note-books and other consumable articles of stationery and of articles 
■of property like chair, table, dari, black-board, almirah, steel trunk, 
gas lamps etc., etc.

the degree of interest taken by

The centre should also maintain a register to show the progress 
of learners. Results of occasional oral and written tests should be 
entered in this register. Such a record will reveal at a glance the
progress of each one of the learners and will help the teacher to guide 
and help the slow ones to catch up with the others.

In addition to the above records, the teacher should also h 
personal diary register in which he should note the special problems 
faced and the methods adopted to solve them. Even special impres­
sions about the learners can also be recorded to check up the learners 
progress and the spirit with which he takes instructions or guidance 
or participates in the activities of the centre.

The centre may be receiving some visitors from time to time 
and they may be having some discussions on the centres’ work with 
the teacher. They may have valuable suggestions to make

A regular record of all these 
will help the teacher to bring in improvements in the centre’s 
work. A visitors’ book should, therefore, be maintained by all 
centres.

ave a

or even
some constructive criticism to offer.

Lastly, the literacy teachers are not generally much concerned 
with the handling of cash, as there are neither fees to be charged nor 
any other income to be received, but stiil there may be some little 
expenditure to be incurred on petty items. If the activities develop 
with the cooperation of the people, then there may be some major 
items of expenditure also. It is necessary that proper receipts 
issued for all amounts received and all items of expenditure 
properly supported by vouchers. As such a receipt book, a vouchers’ 
file and a cash register for entering income and expenditure

are
are

are main­
tained at the centre under the supervision of the teachers, if it involves
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voluntary subscriptions and by the teacher himself if it is an account 
of official income and expenditure.

The records to be maintained will thus be in the form of files 
and registers and may be listed as under: —

Files Registers

1. Survey forms file. 1. Survey register to show the 
compilation of local survey.

2. Correspondence file to keep 2. Admission register to give
details of learners and their

m

record of letters received and
copies of letters sent out.

3. Vouchers’ file.
4. Receipt book.

progress etc.
3. Attendance register.
4. Library stock and issue 

register.
5. Stock and property register.
6. Progress register.
7. Teachers diary register.
8. Visitors book.
.9 Cash book.

10. Minutes books for recording 
proceedings of meeting of 
various activity groups or the 
centre’s advisory committee, 
if any.

It is not necessary that these records should have similar 
information content at all centres. This will differ according to 
requirements. Still it is desirable to give some specimen proformas 
of some of them for guidance.

SURVEY FORM

Residential Area
Relation 
with the 
Head of 
family

Leisure 
time and 
its use

House Educational Occupa- Desire to 
level lion readName AgeNo.

r

r.;
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SURVEY COMPILATION

Residential area served by the centre

No. of residents 
between 12-45 yrs.

Male Female

Desire to 
learnLiterates Illiterates Occupation Hobbies

M F M F M F

<V

t
a*'

ADMISSION REGISTER

Fathers’!
S. Name of the Husband 
No. learner Address Special Date of Progress

level talent joiningname records
a

■J

DAILY ATTENDANCE REGISTER

No special proforma is necessary. The attendance registers 
normally used in classes will serve the purpose.

On the close of the course the following information should be
recorded.

1. Date of starting the class:—
2. Enrolment on the Jst day: —
3. Date of completion of the course: —
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4. Enrolment on the last day : —
- 5. Total number of days class held

6. Average on roll : —
7. Average attendance; —
8. Dropouts: —
9. Number appeared iu tests: —

10. Number passed:—
11. Cultural programmes held: —

The teachers daily diary should have a report of the day’s work. 
The number of learners who attended the class, the library books 
issued, any cultural programmes held, the number attended, any 
special visitors received, any special problem faced etc., etc. 
end of the month, a short summary should be drawn up that may 
have to be communicated to the supervisor of the class.

At the

The registers for the library need not be very elaborate. Still 
the stock register for books should give full information about a 
book so that there is no difficulty in getting any information 
whenever required. No separate subject wise catalogues are necessary

The following information is, however.at a literacy centre.
necessary :—

Dote of 
Price receiptSI. Name of the 

No. book RemarksPublisherAuthor

As for the issue register, it is better to have a student-wise record 
or a book-wise record or even both according to convenience. The 
former will let the teacher know about the reading interest of the 
student easily and the latter will show the utilisation of a particular 
book at a glance, thus making it convenient to the teacher to know 
what type of books are liked more by his learners. The record may 
only show the serial number, the number and name of the book or 
the name of the student, date of borrowing and the date of return 
and remarks, if any.

(.■
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These two records will be sufficient for the purpose of the 
library. In the reading room, the record of papers and magazines 
:shouId be kept monthwise, so that the non-receipt of a daily or a 
periodical is easily known. The readers in the reading room may 
be required to sign their names, if the reading room is used by 
outsiders also. This will show how the service is utilised.

The stock and property registers are to be maintained in the 
usual form. No special form for adult literacy centres need be 
suggested. The register should show the name of the article, the 
specifications, the quantity received, the price paid, the date of receipt 
and the record of utilisation.

_^

The progress register should have the names of the learners, 
•date of joining the class and then the test record giving the date of 
the subject of the test. Marks out of 10 may be entered and these 
marks should receive consideration in the final test at the end of the 
•course.

All other records explained before have no special characteristics 
to be given here in detail. The only fact to be realised by every 
teacher is that the maintenance of the records is done with regularity 
and honesty. It is only the records that reflect the effort of the 
teacher and the progress of the programme.

w

j
"I

i
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Outline Syllabus for Functional Literacy

A committee of experts on literacy convened by UNESCO 
defined Functional Literacy as follows;

“A person is functionally literate when he has acquired essential 
knowledge and skills which enable him/her to engage in all those 
activities in which literacy is required for effective functioning in his 
group and community and whose attainment in reading, writing and 
arithmetic make it possible for him to continue to use those skills 
towards his own and the community development.”

The course in literacy should thus develop in the adult learner 
the skills of reading, writing and accounting to a standard from where 
there is no risk of relapse into illiteracy but on the other hand the 
learners should be able to use their knowledge for further education 
and for improving their functional competence. They should be able 
to understand, discuss and solve their personal problems and make 
their lives richer and happier.

The syllabus suggested here, therefore, aims at making the 
learner functionally literate by enabling him to grasp the ideas 
presented in written form, to think over them and to react to them 
and be able to present his ideas orally and in writing. Along with the 
attainment of skills of reading, writing and accounting he should be 
able to have some elementary knowledge of his environment, his 
health, his family, his society, his country and his duties and rights 
as a parent, a citizen, a voter, a producer and a tax payer. Some 
little knowledge of all these aspects of life is essential for every body 
for effective participation in social affairs and for living a happy 
life.

i =

Ir

In a functional literacy course, the emphasis is more on the 
content of literacy material and the Jinking of this content with the

162
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occupation of the group of learners. It is, therefore, very necessary 
that in the operation of a functional literacy course the reading 
material is related to the functional needs of the learning groups.

The course is expected to take nine to twelve months to complete 
with ten to twelve hours of teaching work per week. While reading 
and writing for learning the language will take most of the time, a 
part of it will also be devoted to arithmetic and the rest to various 
other allied activities as described in the chapter on organisation of 
adult literacy classes, to create interest in the programme and produce 
a sense of participation by the learners.

The syllabus to be covered may consist of : —

1. Language'. (Reading and writing)

Language as we have said before is the most important medium 
of communication. The learners should, therefore, develop sufficient 
ability to read, understand, write and express in writing, their language 
to become functionally literate and derive the benefit of this most 
important medium of communication.

Reading involve the recognition of words and sentences and 
understanding of the meaning of what is read. It is only after 
this that the learner would be able to read with ease, clarity and 
fluency.

Writing would involve the recognition of the construction of 
alphabet and understanding the structure of the words and sentences. 
Writing must be legible, uniform and uniformally aligned. It will 
take time to develop speed. Practice is, therefore, necessary. Since 
the contents of the reading material will relate to the life needs of the 
learners, the knowledge of health, sanitation, environment, history and 
general science will be given through language lessons.

Reading Stage I

(/) Loud reading of primer and the first reader with a 
reasonable speed of about 30 to 40 words per minute 
with fluency and without spelling out letters of the words 
read.

(») Reading with comprehension of simple headlines in the 
newspapers, captions in the posters and advertisements,
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labels oa the bottles and bags and simple sentences clearly 
written on blackboard.

{Hi) Conjunct consonants of most frequent occurrence.
(/v) Comprehension of at least the immediate meaning of all 

that is read.
(v) Reading with comprehension, easy supplementary reading 

materials and periodicals specially prepared for new 
literates,

^v/) Vocabulary development—ability to read and understand 
about 500 to 600 most commonly used words.

Reading Stage II

{i) Loud reading with comprehension and fluency the second 
and the third readers with a speed of about 60 to 70 words 
per minute.

(z7) Silent reading of the easier reading materials.
{Hi) Comprehension of implied and derived meanings.
(/v) Reading of simple newspapers, bulletins, pamphlets, 

booklets and circulars issued for the use of the 
neo-literates.

(v) Seif initiated reading of the matter written in simple 
language.

(v/) Development of critical thinking in reading.
(y//) Vocabulary Development-Ability to read, understand and 

write about 1,500 most commonly used words including 
those learnt in the first stage.

.

i
Writing Stage I

(i) Writing of Words and simple sentences with commonly used 
words (without conjuncts).

(») Transcription of words and sentences from blackboard or 
a book.

iiii) Writing of names and addresses, names of objects, 
implements and things commonly used in home and in' 
occupation.

(/v) Writing to dictation of simple words and easy sentences.
(v) Writing of simple messages.

■(v/) Use of full point.
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Writing Stage II

(i) Transcription of the simple matter read.
(ii) Writing to dictation of simple sentences and messages.
(Hi) Writing of words with conjunct consonants.
(iv) Simple composition on topics of interest.
(v) Writing of letters, applications, invitations.

(vi) Filling up of different forms, keeping accounts, keeping 
diaries and preparation of occupational plans.

II Arithmetic-4

Stage 1

(i) Counting-writing and reading of numbers upto 1,000.
(ii) Understanding and writing of units, ten and hundreds.

(Hi) Simple additions and subtractions.
(iv) Multiplication tables upto 10. 
fv) Simple fractions like I and

(vi) Knowledge of measures of weight, length, area, volume, 
money and time.

Practical work:

(0 Knowledge of currency.
(ii) Simple calculations required in practical life with the help 

of tables studied.
(Hi) Keeping of simple household accounts.
(iv) Preparation of simple occupational plans-
(v) Simple calculations involving unitary method.

(vi) Use of calendar.
(vH) Recognition of geometrical figures.

(viii) Post office dealings.

Stage II

(i) Reading and writing upto 10,00,000.
(li) Multiplication tables upto 20.

(Hi) Understanding and writing of thousands, ten thousands and 
lakhs.

(iv) Additions and subtractions.
(v) Simple multiplications and divisions.

(v/j Use of signs -r, X, -f-.
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(W/) Comp^u id addition and subtraction involvii^^ measures 
of money, weight, length, area, volume and time.

(viu) Unitary method and proportions.
(Jx) Simple compound multiplications and divisions as simple 

multiples and divisions.

Practical work:

(0 Postal savings.
(»■) Idea of percentage through simple interest and banking 

operation—credits, loans, savings etc.
(»7) Keeping occupational accounts and household accounts— 

debit, credit and balance.
(/v) Area of rectangles and squares.
(v) Practical problems involving simple and compound multi­

plications and divisions.
(/v) Problems related to time, work and speed.

{.vii) Simple problems involving profit and loss.

General topics of functional literacy

(To be covered through language lessons or orally).

III Local Institutions and Organisations

(0 Gaon Sabha, Gram Panchayat (Village Executive Council), 
Kshetra Samiti and Zila Parishad (Block and District admi­
nistration), their jurisdiction, election procedure, composi­
tion and activities (for rural classes).

(n) Corporation and Municipal Boards: their jurisdiction, 
election procedure, composition and activities (for urban 
classes).

{Hi) Forms of cooperative societies and their socio*economi 
roles.

(iv) Associate Organisations such as Women's Clubs, Farmers 
Organisations, Youth Clubs, Labour Unions, Labour 
Welfare Centres etc,, their organization and activities.

IV Health and Sanitation

-r

(0 Personal and environmental hygiene, disposal of waste 
water, preparation of soakage pits, disposal of rubbish and 
human excreta, improved patterns of latrines, their 
of supply and comparative cost.

sources
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(//) Essentials of Model House—need for light and air; import­
ance of windows and ventilators.

{Hi) Safe drinking water supply, prevention of water borne 
diseases.

(/v) Knowledge about symptoms, prevention and cure of 
common diseases such as Malaria, Smallpox. Cholera, 
Typhoid and another diseases. Human body, its structure 
and working.

(v) Knowledge about symptoms, prevention and cure of 
diseases caused by deficiency of vitamins. First aid and 
nursing.

r. Food and Nutrition

(/) Food and vegetable preservation, preparation of squashes, 
pickles, juice and drying of surplus vegetables and fruits 
during peak season for the future.

(//) Essentials of applied nutrition programme. Constituents 
of food and selection of better diet from local available 
food stuffs. Selection of right kind of diet for the 
children, the sick, the expectant and nursing mothers— 
broad principles.

VI. Maternity and Child-care

(0 Fundamentals of pre-natal and post-natal care; how to 
feed and give bath to baby (for women).

(») Elementary knowledge of first-aid and home nursing.
(mj Care of the throat, the eye, the nose, the ear and the teeth.

VII. Family Welfare Planning

(/) Population explosion problems. Health and biological 
aspects of population education. 

iii) Need of family planning for a happy family. Economic, 
social, health and nutritional implications of Family 
Planning.

(Hi) Preparation for marriage. Knowledge about human sex 
organs and sexual behaviour.

(.V) Family Planning techniques for men and women. Social, 
medical and psychological aspects of each method.

(v) Family Welfare Planning Centres.
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(v/) Healthy family relationship—husband and wife; parent 
and children. Need for understanding the point of view of 
each other.

VIII. Citizenship Training

(i) Knowledge of district, state and country.
(ii) Indian democracy. How it functions through peoples 

representatives at different levels.
(Hi) Panchayat, Legislative Assembly, House of Parliament, 

Judiciary etc.
(/v) Importance of vote and how to cast.
(v) Rights and duties.

(v/) Knowledge of communication and transport.
(vii) Five Year Plans.

(viii) Short biographies of great men of the country and the 
world.

(w) Development of sound human relationship—the right of 
living and working together; making life happier through- 
cultural and recreational programmes.

(x) Short description of religious leaders and religious books.
(x/) Social behaviour norms and how to develop them.

IX. Topics of studies for special groups

(a) Agriculture and its practices

(i) A brief knowledge about modern techniques of 
agriculture being used for increased productivity such 
as better methods of sowing and transplantation; high 
yielding varieties, use of fertilizers and plant protection 
measures etc.

O'O Filling of compost pits.
{in) Layout of kitchen garden and knowledge about grow­

ing of vegetables for home consumption (for both rural 
and urban classes).

(/V) Selection and preservation of seeds; protection of 
grains from rats and other insects and pests.

(v) Care of cattle, common ailments among cattle and 
their cure, feeding and management of milch cattle.

(vi) Hygienic way of milking and preparation of milk 
products such as dahi, ghee, heating of milk etc.
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(vH) Knowledge about improved implements, their cost and 
sources of supply.

(vUi) Facilities available from different sources for increasing 
agricultural production.

{b) Workers in Small Scale Industries

(/) Agro-econoraic industries: —
Poultry keeping, Bee-keeping, Soap-making, Rope- 
Making, Dairy, Envelope and Paper Bags making, 
Sewing and Knitting of clothes and ready-made- 
garments, Chalk making. Masala grinding and 
Packing, Ambar Charkha, Fruit Preservation, 
Cycle Repairs, etc.,

[ii) Facilities available for starting these industries.
{in) Knowledge about future job opportunities in different 

industries such as Electrical goods manufacturing, 
Radio component manufacturing. Minor Electrical 
Repairs, Electric Iron, Room Heaters, Kettle 
manufacturing, Plastic and Rubber goods manufactu­
ring, Modern Household Appliances etc. (For Urban 
Workers classes).

(c) Trade Unionism, Social Security and Labour Welfare

(0 Aims, objectives and organisation of Trade Unions. 
{ii) Collective bargaining, and Welfare functions of Trade 

Unions.
{Hi) Labour-management relations.
{iv) Knowledge about Employees State Insurance Scheme, 

Provident Fund Scheme, Health Insurance, Small 
Saving and other welfare schemes.

(v) Making Labour colonies more attractive.
(vj) Family Budget of Industrial Workers.

{vii) Imparting knowledge about changing urban situations- 
and how to adjust in new environment.

{d) Home Management:

(/) Improved methods of running home, such as systematic- 
arrangement of articles specially in the kitchen so as ta 
ensure cleanliness, saving of time and energy in handling, 
them.
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(ii) Use of labour saving devices in household practices 
such as smokeless chullahs, gas ovens, stove, ball­
bearing chakki, pressure cooker, curd and ghee making 
appliances etc.

{Hi) Utilization of waste materials for home decoration and 
other purposes such as making decorative pieces out of 
the pieces of clothes, simple garments for children out 
of torn and old clothes.

{iv) Washing and upkeep of clothes.
(v) Preparation of family budget.

The contents of the syllabus as described here include the 
requirements of all groups of learners. Selection out of this has to be 
made by the organisers and teachers in accordance to the requirements 
■of the group of learners. The same applies to the reading material 

one book should contain all these topics. There have to be 
different books for different type of materials. Here too, the selection 
will rest with the organisers and teacher.

not

The interest and needs of the learners must in all cases receive
priority.
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Statistics of Literacy in India

TABLE 1
Growth of Literacy ia India

Post-Independence period

Percentage of literates
Census year

WomenMenTotal

7.924.916.61951
12.834.424.01961
18.4739.4929.351971 (Provisional)

■i

TABLE 2
Literacy percentage—males and females—urban and rural areas

Urban %Rural %TotalCensus Year
J

34.611.816.61951 All persons 
Males 
Females

45.019.024.9
22.34.97.9

47.019.024.01961 All persons 
Males 
Females

57.629.034.4
34612.9 8.5

;
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TABLE 3
Literate population by educational standard daring 1951-61

{In million)

1951 1961Standard

Total Percentage 
to total

Total Percentage to 
total

1. Literate persons 
with middle school 
qualifications and 
below

2. Matriculation or 
S.L.C. & I.A.
(Arts & Science)

3. Graduates and post­
graduates in arts, 
science, teaching, 
agriculture, veteri­
nary, commerce, 
law, medicine, 
technical and non­
technical diploma 
not equal to degree

4. Engineering 
(degrees)

55.442 93.6 97.260 92.2

2.623 4.4 6.806 6.5

1.141 2.0 1.395 1.3

0.036 0.06 0.049 0.05

Total 59.242 100.00 105.510 100.00

i;.;
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TABLE 4
Literacy by age-groups—1961 Census

(Figures in million)

Total
population

Total
literate
popula­
tion

Age-group Percentage 
to total 
{col. 2)

Percentage 
to total 

{col. 3)

Col. 3 as 
percentage 
of col. 2

66.10-4 15.0

14.75-9 64.7 12.83 12.2 19.8

10-14 49.4 20.84 11.2 19.8 42.2

15—19 13.79 8.335.9 13.1 38.4

20-24 37.4 12.54 8.5■ 11.9 33.5
10.7325-29 36.7 10.18.5 29.2

8.5130.930-34 7.0 8.0 27.5
12.3035-44 48.4 11.0 11.7 25.4

45.0 9.8345-59 10.2 9.3 21.8

4.1424.760 & over 3.95.6 16.8

Total 439.2 105.51 100.0 100.0 24.0

% ■ ’f!'

m
•i

%

/ s
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TABLE 5
Literacy Percentage in India, States and Union Territories 

1961 and 1971 census

Literacy According 
to 1961 census

Literacy according to 
1971 census

India, Statel 
Union Territory

F Total FTotal M M

14 651 2 3

12.95 29.35 39.49 18.4724.03 34.451. India

States

12 03 24.56 156533.262. Andhra Pradesh 21*19

29.19

30.19

17.11 28.74 37.82 18.6839 713. Assam
6.90 19.97 3065 8-7918.40 29 834. Bihar

19.10 24 5935.70 46.1030 45 41.135. Gujarat

6. Haryana

7. Himachal Pradesh

8. J & K

9. Kerala

10- Madhya Pradesh

11. Maharashtra

12. Mysore

13. Nagaland

14. Orissa

15. Punjab

16. Rajasthan

17. Tamil Nadu

18. Uttar Pradesh

19. West Bengal

37.209.21 14.6826.6929.2319.93
9.49 20.0442.3031.3221,26 32.31

;426 9.1026.41 '18.3011 03 16 97

53.9038 90 60.16 66.54! 46.85 54 97
10.826.73 22.03 32.5817.13 27 03

16.76 39.06 51.28 25.9529.82 42 04

14.19 31.47 20.7441.7825.40 36.15
11.34 27.33 34.42 19.2124.0417 91

26.128.65 38.35 13.7521.66 34.68
33.39 40.0617.41 25.7526.74 34.70

18.79 28.425.84 8.2623.7115.21

39.39 51.6818.17 26.8331.41 44.54

7.02 21.64 31.74 10.2027.3017.65

42.84 , 22 0816.98 33.0540.0829.28



175

1 2 3 4 , 5 6 7

Union Territories & Other 
Areas

20 A&NIslands* 42 43 43 48 51 54 30.9633.63 19.37
21. Chandigarh 
22 Dadara & N. Haveli

56 97 61.24 66.54 54.1751.60 42-00

14.71 45 14.86 22.00 7.779,48
23. Delhi 60.75 63.8752.75 56.65 47.6442.55

24. Goa, D & Diu

25. L. M & A Islands

39.04 44.53 54.45 34.4830.75 23.02

43.44 56.2623,27 35.80 30.3610.98
26. Manipur 45.12 32.80 46.1630.42 19.2215.93
27. Meghalaya

28. N.EF.A.

21.44 28.41 32.9218.47 23.6815.36

12.25 3.547.13 9.34 14.601.42
29. Pondicherry

30. Tripura

37.43 50.39 54.56 32.0424.64 43 36

20.24 29.61 20.5510.19 30.87 40.56

'Excludes Jawar and Sentinal

i



ANNEXURE—3

EDUCATIVE GROUP SONGS
In one of the Chapters of this book we have discussed the 

•necessity and the utility of organising mass campaigns for literacy to 
publicise our programme and to prepare the ground for it. For this 
purpose group singing has been found very inspiring. Group singing 
•can also form a part of some cultural programmes to produce the 
necessary atmosphere and ensure discipline.

It is with this purpose that a few group songs are given here 
•for the guidance of the teachers and organisers.

(1)
# I

^ sriiTTf TOUT qTf t 11
|JT ^ ^X TO Jr I

3TR srfTO ^X% I, ^ qiT I I
^X ^ 3Tq- ?TT I TO XXJ T^T if II

'T? ^X ^X, qiT TO
3T| ^ 'Tf^ q^JTr ^
TO fiR ^ ^iTTr ^q^TOr ^ q^T Jr II

q? RTT ^x, TOT qrr to ^ i

I

I

(2)
ISTTsft q"?: ir STT^T ^^TTT qiT I

qft fqr^r fTJfT ^ ,,
STT^ q^ ^TTqTT, ^ STTR TOT^it,

^q- 3TOT TOT^JT; f^T^TT =q'^>qTO WiX I
STTsft mTO % TO Jf 3TR q-EjTT ^X II

5TT fTT'^ qi> qf^TT I, qs to% 3n%
=qTOT |, i

STTsfy qr^ % TOTT^y, TO TO jf 31t^ ^x II
>

(3) !
qRT ^TOT I
TO^qrTO ^‘yqrTTII



177

^T^T f^T^^r,

SHTT I 
^ITTTTII '

jfirr ^^^J ^GUTT 
^?T

=^Tiff ^ ^ITR I ^TT 1 
^J^X pTTT II

3HT^ #
T^ ^ ^rft, 

ERT ^T ?T|f f^^RT 1

(4)
3T?iT-qfTT ^ HH I

o

TTiTT
sftT ^

^'JT ^T STf TTT?T I
.^q- ^fTT-^fq- ^ HH^TII

|q qf ftr I
^x qq qiT i

.^q ST^TT-^fq- ^T qT^q^TII
|q ^ ^r ^ I,
qt^ qj^q^T^I, 

arq %qT ■^q ^r qrq q^T i 
.^^ ^-q-qfq ^l qH qT II

(5>
3r?q-qfq ^X^ mcTT 1

Cv

qf^qq fqq’i ^qif, 
qRql qq | qrf, 

^ qq ^ qrqr,



...„

178

TT?T ^RTT I 
5T?TT-^fTT TTT^ U

CN

fTT ^Jft, 
a; I 's^n'O,

3TTa?^ ir JTH|
Trmi I

3r7TT-^fq %UT^ ^RTT 11
cs

ar-TflT |IT
=^7?jff rr ^IT 3TTtT, 

^ TTRT 3TT^?r fir ^— 
ST^ ^fia^ I

sTR-^fTT ^T^'inar ii.
■

r'

(6)
STToft fif^,
SR a^ ^Rcf ffar f i 

f^r^ % ^5ff 
5RK-R5T if I l;

%¥rr ^ a^jf,
f?[^T ^ fafaia aaa i

3T%^ if,
aiT ^>Tr | r 

snaft maai^ a a fir^r,
3R at ^aa frar | i

r?T^ ^ aa ara faa,. 
^ aa aia faa i 

aara-f^^ ^ aft,
STR fif ^ star t I

srrsft aTaaaral aa faa, 
3R ^ a?aa ftar t Ui

(7)

la aRa af ^ a-ara, 
arar a^i ara ^t,

^:- -
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% snl
3Tf^ ^ ^T,

SR' 3f^

^ STR if,

ITT ^
^=^r m^T ^T f(\^ ?

^ 3TTt
3Tf?i ^ ^T,

^ 5rr^ ^ ^r |,
^JT ^>r ? ^if ^TfTT w I ?
^?r ^T?T srrTT ^
3R tTMTITT^ ^ I

HT ^ ^?^R;
3;>T T?T^T ^T 
^r^jff ^ 3tt|
3Tfw ^ 3Tm f^T|T^ 1

(8)
^ tir^T^TT |,

fT 5TT ?tttV 3rr^ ^?T, wj ^nni | i
^T^, ®lt if 

% ^>, I I
%, 3T5T'Tf?(T fiTOTT |,

^T ^TT-^TKt ^ 3TT^ ^?T, ‘STT'^^ ^T | I
TT7 sTMT^l” ^ |if, 3Tq% stIwh:
'Tf 1%^ 3Tx^ ?F^ft 5[qfrT, ST^ 11

% SI^rq’^T t ^T^ ^^Z]^\ l|,
JTT-^TTft sn^ ^ | I

3T^

(9)
^if ^ 3?f5I^r fHST^TT | 1
fff ^TfTT ^TTT?TT | I
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;?T qr^ ^ qK»t ?
^ k^ ^T m^\, sff^ ^JOTT 11 

^ srfTOT f^r^rr 11
^T^TT WT^n ^RT | I 

^ ^IT 7?r ?Tf I
?T =t^ 'TR^t, arq^rr ^^rf | t

^ % ^X-^T. % srPTOf fiRTR 11
fff Tt^r^ft ^-^FT 5T3TT ^RT STRUTT | I

(10)
^R> ?t k^ ^>,

^TT^ R^R> t
3FR?T ^ JR ^"r,

3rT^ 5p> q^=^R> k
rf ^1%
fTOF % t

aTRTfTJff ^>,
f^5FJT t 

^X-WX ^ RJT Jf R,
^ ^r STRT ^ » 

^Ff^jff ^ fJT^ k^ ^
f^T ^ WT ^ I 

^j:r fw ariTTfr,
^^3!R I

Rjft 5fR ^
^ a’RTat \ 

sriTR fiT JR ^>f ?t,
ar^T^ ^'t I

^ ^ 1%,
arf^TR ^ ?rR 11 

3T^ ^ ^ 'R %;
^r jRrr ^r | t 

Rafl^ ^r,
an^ if, ^ir if i

Tt,x ^ JTirir—
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31WTfT ^T ^'tf kt,
J

(11)

fi?TT ^1 ^F^T,
^ ^ ^rar,

*f^ % —
T|rrT JTm i

I %T^,
?Tff ^'tf

^^-qsJT ori; ^ ^=^^— 

fFf^T f^^T 3Trsf 3Tm I
^ OT ^TiT I 
^ ir^RT *TPTT,

an^ ^JT ^F^T,
TO if =T, 1^ ^T ^TO- 

^]T ^T^ 1
^ II

CN '®

(12)
an^^ k^ % 
fr^ ^^TT^jr 1

cTH TTfT ^ =^]^k ti
3{Tq ^
^ "^l 3Ft,
^?r-^T5T % 5r^?r

|T il
arr^rr^ i

sTRT^'t ^ 5^ sTq-^rrffT 
T|^ EPT I, i
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^ II
|TT sn^n^ ^9r % i

^X 3T^ ^f^—

^'T ^1% ^TOTT—
II

3iT5rr^ ^5r % i

¥

(13)
^X ^X I

3{T^ 31iq I
TT|TT

^Tqr ^MT,

fn^^X ^fTTl?Tt,
% T^x

'^x nm i
^X ^TT^TfT^f I 

|q- ^q-^j qqqpr,
qri^,
^^IIT qql 3^' I

q^T ^-q-TT^I^T q^'T I

^ . • '.*. 
•;v/V,'.-.'

'■a

(14)
^1 ^]X^ %€l-^>,

STT^rTtrst I 
sn^i^ ^=qT fTTTr,
|TT 5rq ^r i

^ wfir ^-
^fi ^

^m^x ^-
fqcr % ^tT fz ft#, 

qiT I
^ ^?ff% JUT I

?4nqai

i'
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I

t ?fT sn3r £f 
n\T.^ ITT ^

^ ^ ^m-
feqT ?r^, 

^xt ^r^?TT fir^ 
5|Tlt7?^ I

% ^Tf
an-JTTqSt II

(15)
^ qwr ^ Th^

wr?r i
5T»Tf"f IT jf^q 

aj^T ^ ^ qjq,
arTT^ ^T
^ |t fkH m I 

fTT TTq^^TTT eft ^ff, 
iMV wf,

T^rrrl^mq? ^r ^Tq fk^,
^ 1

^fr #5 ^TTf 
^JT f%?rt % qt^ \
anq^ ̂ r fq^T qr^^ g|qr„

g;% qi^ i

t'

(16)
qqr ^qiqr sTTqr- 

arq qqf qt^ qT qqR i

^ 0tft qrf, 
£[q %qqT qqrf,

3T?^ fq^qrq ^tf arqqr-
^X qt arq Mill

j
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^ srqrr ^^^rsfr, 
n2ii

s5 O

snq’g' ^ ^sTsft,
?>r I# % ^TT ^?TT3T^, 

aftT ^^Tsft,
qT3fr^ ll3l!

nk f'fiT ^T

ir«r Ti^f^ HTijft, 
STTfft I ^IWT I!4|1r

(17)
cini:! I 1

^TT ^ ^ ^r,
^TT ^1 iTlf ^ ^r,
I^T ^TfT ^ kft ^r,
^JT t| 3T^t ^ ^f,

Sftw I t
^ '^TT I II

^ TFT ^ arq^rm, 
^ % TO ^TT ^T^imr,
^ % Jt?T ^riTT,

^?T 3T|f ^mTT I I 
^*T TO^> "'^TTT I II

^ TOnra*
^rr qrr ?TTH 3TITT, 

fq^T 3ik sik 
3T| '5jfrk TOf

^TTT I I 
«Tm III

s

?


